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ABSTRACT 
The issue that this thesis addresses is how to integrate Chinese poetry in the teaching 
of Mandarin in Australian schools. To address this problem, the purpose of this study is to 
explore which aspects of speaking and writing can be effectively taught with which poetry 
features to a class of Year 8 non-background beginning L2 learners in an Australian school.  
To gather data, three cycles of action research were conducted with three features of 
poetry respectively-repetition, rhyme and rhythm, and grammar, and each cycle lasted for 
three to nine lessons. The evidences were collected from the researcher’s reflection journals 
and observation of students, the students’ work samples, test results and focus group 
interviews, and a mentor teacher’s evaluations and an interview. 
The data lead to the results that Chinese poetry has efficacy in enhancing L2 learners’ 
language awareness, reinforcing their memorisation of language content and stimulating their 
engagement in class activity. Aspects of speaking and writing are identified with the support 
of poetry, for example, rhyme and rhythm is useful to improve learners’ acquisition of pinyin 
and phonological awareness. 
The study may contribute to a new understanding on how to use poetry in L2 
classroom in general, and how to use Chinese poetry to effectively teach Mandarin in 
particular. Also, the identified facilitating and constraining factors in the application of 
Chinese poetry in Mandarin teaching provide a diversity of teaching strategies. 
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CHAPTER 1 INTRODUCTION 
1.1 Research Background 
The ROSETE Program (Research-Oriented School Engaged Teacher Education), was 
started within the Western Sydney Region (WSR) of the New South Wales Department of 
Education (NSWDoE) under a Memorandum of Understanding (MOU) signed in March 
2007. This program is based on a partnership between the NSWDoE, Ningbo Municipal 
Education Bureau (NMEB), and Western Sydney University (WSU). In this MOU, the 
NMEB promises to select up to 10 student teachers every year as volunteer teacher 
researchers (VTRs) to teach Chinese1 in either primary or secondary high schools in the 
WSR, and meanwhile for those volunteers to conduct research based on their experiences 
through their enrolment in the Master of Philosophy (Education Research) at WSU (Zhao & 
Singh, 2008). The ROSETE program is designed to facilitate research-based teaching. 
Specifically, this program aims to train professional VTRs with the ability to innovate with 
evidence-driven pedagogies to make Mandarin “learnable” in Western Sydney schools for 
second language (L2) learners’ education in Mandarin (Singh & Ballantyne, 2014). 
With great anticipation for the future and an awareness of the necessity of further 
education, I decided to pursue a Master’s degree overseas in which I could relate my Chinese 
identity and culture to language teaching following my Bachelor’s degree. The Deputy Dean 
of the Foreign Language School at Ningbo Institute of Technology, Zhejiang University, 
where I completed my undergraduate study, knew my intention and suggested I apply for the 
                                                          
1 “Chinese” is the official language used in mainland China, referring to Modern Standard 
Chinese (MSC), Pinyin Romanisation and simplified characters (Australian Curriculum, 
n.d.). MSC, in Chinese is “Putonghua”, meaning “the common, shared language spoken by 
everyone in China regardless of the other languages and dialects they might also speak” 
(Orton, 2016a, p. 12), which is widely known by Westerners as “Mandarin”. Also 
considering the increasing use of the term “Mandarin” in the past two decades in Australia, I 
will consistently use it in this thesis-except in Chapter 2 where I may use the term “Chinese” 
to refer to the official Chinese language to keep the literature original. 
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ROSETE program. He told me that many former students in my university had joined this 
program and really had enjoyed and gained reward from the journey there. Encouraged by 
him, I applied and was successfully recruited as one of the VTRs of the ninth group in this 
program. The position of VTR in the ROSETE program was the basis of the research 
reported in this thesis. 
Workshops on “research methodology training” were provided by WSU during the 
first two semesters of this degree to equip teacher-researchers with knowledge of research 
design. In addition, workshops on “teaching and learning Chinese language in Sydney” were 
provided by the NSWDoE once a week for six months to give VTRs a greater understanding 
of the way that the NSW education system operates, and strengthen their awareness of the 
similarities and differences between Australian and Chinese classrooms, as well as offering a 
real context for VTRs to learn from experienced local teachers and former VTRs as to how to 
present lessons.  
Part of the intensive learning program in the ROSETE program is structured 
observation before VTRs formally start their teaching of Mandarin. Each week grouped 
VTRs went to two different local schools in the WSR with different guidelines, but all 
focused on ‘observing’, such as observing cultural differences and classroom language 
practices. After each observation, VTRs discussed what they had observed that week with 
experienced staff from NSWDoE so that all VTRs could obtain a further understanding of 
teaching and learning in NSW. On the basis of my initial observation in seven public high 
schools and primary schools, I felt that students in the Western Sydney region of NSW 
seemed to be reluctant to learn Mandarin. 
This observation is also supported by research (Singh & Ballantyne, 2014; Orton, 
2011, 2017). Foreign language study is compulsory from Years 7 to 9 throughout Australia 
(Orton, 2016b), though every state has its own mandatory hours of language education in 
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secondary school. However, 94% of English-speaking students who choose Mandarin as L2 
in Year 7 quit before finishing secondary school in Year 12, indicating that there remains a 
variety of problems with student interest and commitment which invite further research. The 
reasons given for that figure vary, including “program development, curriculum approaches, 
teacher training, teaching materials development, pedagogical resources, and integrating with 
other language teachers” (Chen, Wang, & Cai, 2010, p. xvii). As a VTR on Mandarin 
teaching in Australia, I felt responsible to make a contribution to the pedagogy or teaching 
materials that could better the engagement and retention of L2 Mandarin learners in the 
school where I would be teaching. 
The WSR is an urban area of diverse population with a mainly low socio-economic 
status. My school had been participating in the ROSETE Program since the beginning of 
2008, and the mentor teacher in this school had rich experience in supervising VTRs and 
coordinating this program for a Stage 4 Chinese class. Hence, the relationship between the 
school and the VTRs has been established. 
For the current research project, as a ROSETE VTR, I taught a Year 8 class including 
20 non-Chinese-background L2 Mandarin beginning learners for an average of nearly two 
hours each week. Hence, strictly speaking, Mandarin is a foreign language (when the 
language learner has little exposure to the target language outside of the classroom) rather 
than a second language (when the language learner is exposed to the target language outside 
of the classroom in a variety of settings) in this context. However, both the terms “foreign 
language” and “second language” might be used interchangeably in this thesis because these 
two terms are not distinguished in the literature. 
My teaching was guided by both the NSW Languages Syllabus and the Australian 
Curriculum. The Australian Curriculum (n.d.) states that the aim of the Language Curriculum 
is to ensure that students are equipped with “due knowledge, understanding and skills” to 
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“communicate in the target language; understand language, culture, and learning and their 
relationship, and thereby develop an intercultural capability in communication; understand 
themselves as communicators” (para. 2). To stimulate students’ performance in Mandarin 
learning is not only my teaching goal, but the aim of the ROSETE Program in general. Thus, 
the study reported in this thesis served both the program’s interests and my own research 
interests. 
Prior to my arrival in Australia, I had little professional knowledge or skills as a 
teacher. Consequently, many problems emerged from the first several lessons, and the most 
outstanding issue was classroom engagement, which required more effective pedagogy and 
strategy. I was frustrated that it was difficult to make students find Mandarin interesting and 
get them engaged. Fortunately, an inspiration came to my mind when I was watching the 
movie Kingsman. A character in the film, Harry Hart says that “Manners maketh man”, 
reflecting the value of courtesy in British culture. Similarly, there is a Chinese saying by 
Sushi (a famous poet during the Song Dynasty) that “Reading maketh appearance” (腹有诗
书气自华; fu you shi shu qi zi hua), meaning that natural elegance comes from ample 
reading. Chinese scholars have been attaching great importance to the accumulation of 
reading in education since ancient times. Nowadays, students in China are required to recite 
certain poetry and prose in different stages of their education, and I, as one of them, strongly 
feel that the significance and influence that the recital of Classical texts had on me helped my 
formation of an outlook on the world, life and values, as well as my attitudes on cultural 
identity and language awareness. Apart from that, my own experience of being exposed to 
poetry while learning Mandarin as L1 (first language) and English as L2 (second language) 
meant that I was inspired to employ Chinese poetry as a means of teaching Mandarin. My 
high school Chinese teacher had great enthusiasm for the study of Chinese classics. 
Influenced and inspired by him, I had built a respect for traditional Chinese works and 
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culture, which is what helped guide me to be a part of the ROSETE program in the first place. 
Among these classics, poetry, often with characteristics such as rhyme, rhythm and repetition, 
had a profound influence on my later learning of both Mandarin and English. From my own 
experience, I felt that learning poetry written in the target language could facilitate the 
memorising of written words and characters and help longer term retention. Thus, I chose 
Chinese poetry as a vehicle for teaching Mandarin. 
The identification and selection of language features that are more peculiar to poetry 
is a preliminary to conducting this study, in order to identify what poetry can contribute to 
teaching Mandarin. Such features can include rhyme, rhythm, repetition and metaphorical 
language, among others. First, rhyme is one of the most characteristic features in both 
traditional and modern Chinese poetry (Chen, 2016; Hu and Song, 2011). This can be seen in 
the traditional Chinese term for “poetry”, which is “yunwen”, meaning “a literary text 
composed in rhyme” (Wang, 2005). Rhythm is another key feature of poetry, which can 
influence the expression of mood in the poems, and as a result the syllables in poetry are 
finessed to capture mood (Selevičienė, 2013). Moreover, the repeated well-regulated form of 
poetry makes patterns of linguistic features, such as repeated anchor words and grammar, 
more obvious (Bei, 2016). It is possible that the rhyme, repetition and rhythm of poetry could 
enable beginning readers to more easily decipher and remember vocabulary in a more 
effective way. 
In order to probe whether immersion in poetry could be a feasible strategy to engage 
students, I introduced a Chinese poem to teach numbers in Mandarin at the end of Term 1. 
Students were well-behaved and showed great interest in Chinese poetry. Students could not 
only memorise the way to count numbers in Mandarin, but tended to recite the poem 
repeatedly. The pleasantly surprising and ideal outcomes of that lesson firmed up my 
intention to employ poetry in the teaching of Mandarin in order to motivate students to 
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engage in learning Mandarin. Also, as the only Mandarin teacher in this school with no 
established curriculum plan tailored for this school, I was provided with more expansive 
opportunities to apply my teaching and research plans, and consequently the employment of 
poetry in Mandarin teaching looked quite feasible. 
1.2 Research Question  
In light of this background, my research set out to explore the effectiveness of using 
Chinese poetry to teach aspects of the speaking and writing of Mandarin to non-background 
speakers. The research question was therefore: 
What aspects of speaking and writing in Mandarin can be effectively taught to L2 
speakers using Chinese poetry, and how is this best done? 
Briefly, the purpose of this study is to explore effective ways of integrating poetry 
into aspects of speaking and writing in Mandarin teaching that may contribute to facilitating 
L2 beginning learners’ acquisition of this language and reinforce their fluency with the 
language content. The specific aspects of speaking and writing, as well as the features of 
Chinese poetry that have been employed in teaching these aspects, will be identified during 
the process of the research. Effective strategies to achieve learning outcomes are discussed in 
Chapters 4, 5 and 6 in detail.  
1.3 Rationale for Focusing on Poetry 
The value of using poetry to teach Mandarin in the L2 classrooms is the key focus of 
this study. The employment of poetry in teaching L2 has been examined in academic 
literature, and results show that it can help increase learners’ intercultural understanding, 
language awareness, and writing skills. A discussion of the value of poetry for this purpose is 
presented fully in Chapter 2, but briefly, a key argument on the application of poetry in the 
L2 classrooms is that it not only enhances L2 learners’ awareness of the target culture, but of 
the learners’ own culture (Hanauer, 2001a; Zapata, 2005). Research (Hanauer, 2001b; Mittal, 
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2016) shows that advanced learners can notice the gap between a poem’s content and their 
knowledge of the target culture, which helps enhance cultural awareness. Poetry has been of 
use in L2 classrooms to enhance learners’ awareness of particular linguistic aspects of L2. 
Primarily, language awareness can include: metalinguistic awareness (Hanauer, 1997; 
Mukařovský, 2014), phonological and phonetic awareness (Selevičienė, 2013; Hodges, 2016; 
Hsiung, 2016), verbal awareness (Selevičienė, 2013; Hodges, 2016; Hsiung, 2016) and 
awareness of grammar (Mittal, 2016; Elster, 2010). Additionally, the writing of poetry is 
significant for L2 learners in positioning themselves in a new linguistic and cultural 
environment (Hanauer, 2010). An L2 writing session can encourage learners to voice 
themselves in a personal and recognisable way using L2, which can enhance their motivation 
and confidence in the learning (Hanauer, 2015; Iida, 2016). 
1.4 Significance of the Study 
1.4.1 Significance for the program 
As introduced in section 1.1, this research is contextualised by the ROSETE Program 
which is established by an Australia-China partnership between the NSWDoE, the NMEB 
and WSU for the education of Mandarin volunteer teacher-researchers (Singh & Han, 2014; 
Singh & Ballantyne, 2014). The goal of this program is to tackle a shortage of Mandarin-
trained teachers in NSW and to sustain the retention of beginning L2 learners’ learning of 
Chinese throughout Years K-12 in Australian schools.  
Moreover, the active participation of, and support from, the schools and partner 
organizations is strongly impacted upon by the delivery of Mandarin lessons by VTRs and 
their evidence-driven research, which in the end determines the success of this program. This 
study aims to examine the effectiveness of using Chinese poetry to stimulate Mandarin L2 
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learners’ language proficiency and engage them in the Mandarin classroom, which is 
consistent with the aims of this program and beneficial for all partners. 
1.4.2 Significance for the WSR and for Australia 
Today as economic globalization grows, along with mutual cultural and educational 
exchange, Australia’s future is increasingly and solidly tied to China’s. The learning of 
Mandarin is significant for Australia because of this globalisation and the fact that China is 
currently the world’s second largest economy. Orton (2010) presents economical, 
geographical, and cultural factors about China that link it to Australia, and suggests the vital 
importance of learning Mandarin as L2, among other choices in Australia, to develop greater 
and deeper economic and social benefits. Tsung and Cruickshank (2010) agree with Orton by 
arguing that associated with learning Mandarin are particular features of social and economic 
importance that are lacking in other languages, for example, “greater scale, a vastly extended 
diaspora and the claims of history” (p. xxi).  
The relevance of teaching Mandarin has long been debated in Australia. It was 
initiated in the 1950s and has been gaining ground since the reform and opening-up policy 
implemented in China in the 1980s (Australian Curriculum, n.d.). Smith et al. (as cited by Liu 
& Bianco, 2007) declare that Mandarin has been a valued component in the “retention and 
recovery” policy and in government planning in Australia for a long time (p. 98). With the 
continuing growth of China, the value of learning Mandarin in Australia has become evident 
over time and has gradually gained more support (Orton, 2017). This research may add to the 
corpus of knowledge for stimulating Mandarin teaching in Australia. 
1.4.3 Significance for schools and students 
This research meets the three overlapping dimensions of the Quality Teaching 
Framework released by the NSWDET in 2003, which are: intellectual quality; quality 
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learning environment; and significance. For example, poetry as a category of ‘high literature’, 
which is a genre with deep historical and cultural roots in China (Hanauer, 2003), demands 
students’ high-level intellectual involvement. Students will be regularly engaged in “higher-
order thinking and substantive communication” from multiple perspectives, such as using and 
recognising rhetorical devices (NSWDET, 2003, pp.5-11).  
I will provide an evidence-driven analysis of whether poetry can effectively make 
Mandarin more memorable for students by bringing certain qualities, such as rhyme, rhythm 
and repetition into play. Poetry may also contribute to helping L2 learners expand their 
vocabulary, including the recognition, pronunciation and writing of Chinese written 
characters, in addition to improving speaking.  
This research also aims at making linguistic connections between Chinese and 
English. Students can enhance their understanding of grammar, phonetic rules and writing 
systems by comparing Chinese and English. Moreover, the teaching of Mandarin with poetry 
also allows students to move between cultures by means of further discussion about the 
culture behind each poem. 
1.4.4 Significance for the education field and research 
Teaching Mandarin through poetry attempts to explore a new method to improve 
students’ learning experiences. The thesis is not about teaching Chinese poetry per se, but 
about choosing poems that contain as part of their structure specific features that can help 
make the language more accessible for beginners in the language. For example, certain 
features of poetry, such as rhyme and rhythm can be used to teach tones and pinyin. For these 
reasons, providing students with learning experiences around Chinese poetry in ways that 
will facilitate their learning of the language is worth attempting. In this study, poetry will be 
specifically used to see whether it can help Mandarin learners acquire Chinese language 
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capacity more readily, along with knowledge of the unique Chinese writing system and the 
sounds of Chinese. 
Employing poetry in Mandarin teaching links the three objectives in the NSW 
Chinese Syllabus, which are “using language, making linguistic connections and moving 
between cultures” (NESA, 2003, p. 14). I will be investigating whether features of poetry can 
help students use language and expand their vocabulary so that they can speak and write 
effectively in Chinese (NESA, 2003).  
Within the field of L2 teaching, there is a history of using poetry in the L2 
classrooms, which will be presented in detail in the Literature Review in Chapter 2. However, 
this relatively limited literature suggests in turn a relative absence of applying poetry in 
teaching Mandarin as L2, especially to beginning L2 learners, compared to other ways of 
organising curriculum and pedagogy. This research addresses one aspect of these problems as 
presented in the discussion of languages in the Australian Curriculum in particular. Namely, 
to develop pedagogical resources to assist with engagement in Mandarin classes in schools in 
Australia. This research will explore new kinds of teaching and learning activities and 
materials which may contribute to further research in Mandarin education. 
1.5 Brief Overview of the Methodology 
This research aims to use action research to explore the effectiveness of using Chinese 
poetry in Chinese language teaching, which will therefore require adjustment in the strategies 
being used throughout the three action research cycles. According to Efron and Ravid (2013), 
action research is “an inquiry conducted by educators in their own settings in order to 
advance their practice and improve their students’ learning” (p.2). Action research is 
constructivist, situational, practical, systematic, and critical. It is a suitable methodology to be 
applied to this research because of the nature of action research; it is ready for risks and 
always welcomes “compensation”, meaning that the adjustment of the plan can be made 
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during each action research cycle and improvement can be made in the next cycle. It also 
enables the researcher to regulate the specific situation in the specific research site with more 
space. Teacher-researchers can use action research to improve teaching practices by making 
decisions about the focus for each cycle and craft their teaching skills and strategies 
accordingly. The rationale for action research is explained fully in Chapter 3. 
An initial “scouting” exercise was conducted prior to the first cycle of action research. 
Three action research cycles are embedded in this research within an overarching timeframe. 
Each cycle employed a particular feature of poetry, such as repetition, rhyme and rhythm, or 
grammar. The range of each cycle varied from three to nine lessons depending on the 
completion of each teaching topic plan in each cycle. Each research cycle followed the three 
primary steps, viz: plan the action, implement the action, and evaluate the action. Findings 
from each cycle were analysed to inform lesson planning, implementation and reflection in 
the next cycle (see details in Chapters 4, 5 and 6). 
Data were collected from multiple sources to attach validity to this research. Data 
sources included: the researcher’s reflective journals; class observations of students; the 
mentor teacher’s feedback and interview; students’ focus group interviews; student work 
samples, and test results. The process of data collection was validated by triangulating the 
different sources of data. 
Observation notes were sorted and are presented along with the lesson records in 
Chapters 4, 5 and 6. Reflective journals and interview transcriptions were coded through 
multiple cycles of coding, which are central to the process of data analysis in order to 
generate findings. 
1.6 Organisation of the Thesis  
The thesis comprises seven chapters. This chapter has provided an introduction to the 
study of the integration of Chinese poetry in Mandarin teaching. Chapter 2 is a literature 
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review of the previous research on teaching and learning Chinese as L2, and the major 
challenges it faces. It mainly focuses on the framework for using poetry in the L2 classrooms. 
Chapter 3 outlines the methodology and methods used in this study. It positions the 
research in the qualitative paradigm, and explains and justifies the rationale of using action 
research. It also examines the philosophical views underpinning this research, as well as data 
collection and analysis processes, and research trustworthiness in terms of research design.  
Chapters 4 to 6 are the evidentiary chapters of this thesis. Each chapter is one action 
research cycle focusing on one area of poetry; repetition, rhyme and rhythm, or grammar 
respectively, used in the teaching of Mandarin. Multiple data collected in each cycle are 
presented and analysed in detail with findings summarised. The data include the researcher’s 
reflective journals and class observations of students, mentor teacher’s feedback, students’ 
work samples and test results. The findings from the previous cycle enlighten the successive 
cycle. The three chapters have similar structures. Because of the nature of action research, 
data analysis is ongoing, not confined to one late chapter; although findings are briefly 
reviewed in Chapter 7. 
Chapter 7 summaries the findings from three action research cycles, and then presents 
and analyses new data from interviews. At the conclusion of this thesis, the research question 
is answered, the limitations and implications of the study are included, and recommendations 
for further research are indicated. 
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CHAPTER 2 LITERATURE REVIEW 
In this chapter, the key context of using poetry in the L2 classrooms for this study is 
provided. The first two sections overview the general issue about teaching Chinese as a L2 
and three main challenges faced in this field. Then the emphasis narrows down specifically to 
the features of poetry that are most pronounced. Next, to focus on the research further, the 
key body of this review concerns the value of poetry in the L2 classrooms as discussed in 
previous studies. I then address the feasibility of applying poetry, as written in the target 
language, in L2 teaching. Finally, pedagogy from previous studies on how to use poetry in L2 
classrooms is presented. 
2.1 Teaching and Learning Chinese as a L2  
The teaching of Chinese to foreigners, mainly missionaries and sinologists, can be 
traced back to the Tang Dynasty from the seventh to ninth centuries (Xing, 2011). Research 
on teaching Chinese as a foreign language (TCFL), however, was not conducted until the 
twentieth century (Tsung & Cruickshank, 2010). The rise of research in this area is 
undoubtedly related to the recent booming status of the economy and more open political 
situation in China. In 1966, the Journal of Chinese Language Teachers Association (JCLTA), 
the first professional journal designated for research of TCFL, was established in the United 
States. Discussions on the four language skills, which are listening, speaking, reading and 
writing, as well as the use of computers and technology in relation to TCFL, and the cultural 
and psychological factors in pedagogy and language acquisition, appear in this journal. In 
China, two journals Shijie Hanyu Jiaoxue (Chinese Teaching and Learning in the World) and 
Yuyan Jiaoxue Yanjiu (Language Teaching and Learning Research) explore various issues 
relevant to the pedagogy of TCFL (Xing, 2011).  
The increasing demand for Chinese teaching both in China and overseas has prompted 
Chinese language practitioners to enquire into teaching methodology and to develop a 
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Chinese curriculum to maximise students’ learning outcomes. Consequently, another 
program was established by Hanban, the Office of the Chinese Language Council 
International, launched in 1987, to meet the sharp increase in global demand for Chinese 
learning. Looking at how the UK, France, Germany and Spain promoted their national 
languages, Hanban began its own exploration through establishing in 2004 the Confucius 
Institutes, non-profit public institutions which aim to promote Chinese language and culture 
in foreign countries (Hanban, n.d.). This indicates that the field of TCFL has advanced 
rapidly in China in recent years (Xing, 2011).  
Benefitting from the “reform and opening-up” policy in China in the 1970s, TCFL 
worldwide has thrived in the past three decades. The increasing demand for learning Chinese 
globally may also be associated with the rise of studying Chinese in universities worldwide. 
As shown in a study conducted by Clyne and Kipp (1997), the number of Mandarin speakers 
in Australia increased by 68.4% between the 1991 and 1996 census, and Cantonese speakers 
increased by 26%. According to Fitzgerald’s report (as cited in Xing, 2011), study in TCFL 
grew steadily in the 1990s. For example, Chinese programs were available at 29 Australian 
universities/colleges in 2001. Further, there was an increase of 60 % in the enrolment of 
undergraduate students in Chinese from 2001 to 2005 in Australia (White and Baldauf, as 
cited in Tsung & Cruickshank, 2010). At the school level, more than 300 Australian schools 
had TCFL programs with over 80 000 student enrolments (Xing, 2011). More recently, the 
report data from Orton (2017) show that the number of school level students who were 
learning Chinese in Australia doubled during the years 2008-2015.  
Tsung and Cruickshank (2010) discuss two trends emerging from the research on the 
growth of CFL at the beginning of the twenty-first century. The first is the great diversity of 
learners of CFL and their “identities, curriculum and approaches” being led by “a multiplicity 
of contexts of teaching/learning Chinese” (p. 3). This has brought about the development of 
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different curricula for learners with different identities, such as “background” and “non-
background” speakers in Australia. The other trend is the shift towards the teaching of the 
official language Mandarin, and a consequent trend of relying on support from China to do 
so, such as through the Confucius Institutes.   
2.2 Challenges of TCFL  
Previous research has addressed multiple concerns in the process of implementing 
TCFL. These studies can be grouped into one of three categories, which are: 
- The significance of enhancing teacher competence,  
- The urgency of further research on pedagogy in TCFL, and  
- The intrinsic difficulty of the Chinese language especially in terms of tones and 
characters. 
2.2.1 Teacher competence.  
Nevertheless, the surge of interest in Chinese and the growing desire for learning 
Chinese language around the world are challenged by the shortage of qualified Chinese 
language teachers. As acknowledged by Wang, the executive director of Chinese Language 
Initiatives, in the Ministry of Foreign Affairs launched in China in 2009, “the quantity and 
quality of Chinese language teachers remains the key bottleneck” in the drive to promote 
CFL (as cited by Orton, 2011, p.152). In Australia, the availability of trained, qualified 
Chinese language teachers varies considerably across the country, which constrains the 
further development of the language.  
Scrimgeour (2010) agrees and emphasises the central role of the teacher in engaging 
learners effectively. He considers that the importance of the content of learning objects and 
the presenting of the Chinese character catalogue cannot be underestimated. Similarly, Grabe 
(2009) reinforces the significant role of the language teacher in effectively facilitating 
learners’ reading capacity in the L2. He argues that how teachers interact with learners, as 
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their engagement and understanding develops, impacts greatly on learners’ success in the 
language. 
Orton (2011) also points out that one of the major challenges in improving language 
teaching worldwide is the ongoing complex negotiation and consensus building regarding 
teacher standards of qualifications and professional competence. She was disappointed by the 
proposals for “innovative and imaginative ways” to improve the Chinese language teacher 
supply in Australia by using “short-term approaches” and “limited licensure” training 
programs for teacher candidates from China. She insists there be no concession on teacher 
standards and identifies the linguistic challenge and cultural challenge. More specifically, 
Singh and Han (2014) argue that teachers of Chinese should pay attention to students’ 
everyday sociolinguistic activities, such as poems, playground games and school rules, in 
order to generate certain replaceable content in Chinese. Orton (2017) suggests that the lack 
of qualified Chinese language teachers still remains as an issue in Australian schools. She 
argues that most primary Chinese language teachers barely have any language teaching 
methodology instructions or any training.  
All of the above issues emphasise the fact that the Chinese language teacher plays a 
significant role in the learning of Chinese.  
2.2.2 Pedagogy of TCFL. 
Orton (2011) highlights the urgency of advancing the pedagogy of teaching Chinese 
language content and promoting understanding of Chinese culture. She writes that “Chinese 
language pedagogy is comparatively underdeveloped and as yet it is hard to find theoretically 
sound, innovative approaches and techniques which target the very particular and demanding 
learning challenges Chinese language and culture present for English-speaking students” 
(p.163). On the one hand, the very fact that Chinese has disconcerting language aspects for 
English-speaking learners to master such as tones and characters, which in turn means that 
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there has been very little extensive linguistic research, and that it is still being documented 
and only slowly codified, makes it necessary to develop a “specifically Chinese pedagogy to 
supplement generic methods and shared approaches” (p.159). On the other hand, the learning 
of Chinese culture should not merely occur through providing information on historical or 
social topics. The exploration of “what might be entailed in developing learners’ intercultural 
competence” has yet to be seriously undertaken (p.161).  
Even now, with regard to pedagogies in TCFL, my searching suggests this is an 
underdeveloped area. For example, Singh and Han (2014) also stress the importance of 
making full use of the similarities between Chinese and English from the learners’ 
perspectives. However, Orton (2017) argues that more importance should be attached to the 
difference between learning Chinese as L1, and learning Chinese as L2. For example, Liu, 
Tang and Cai’s comparative study of the difference between teaching Chinese characters to 
the two types of learning suggests that, owing to the fact that Chinese characters are 
morpheme words and have strong word-building abilities, paying close attention to the 
interactive relationship between Chinese characters and words can double the learning 
outcomes (2015). In other words, the teaching of characters should be associated with the 
teaching of commonly used words contained in the target character. Additionally, many 
teaching resources present the language and describe the features, but do not tackle the 
learning challenges for English speaking learners, such as memorising the tones and 
characters (Orton, 2017). 
2.2.3 The difficulty of learning CFL.  
Learning Chinese can be challenging for non-Chinese-background learners. One issue 
is the complexity of the Chinese writing system, and its different orthography from English 
(Singh & Han, 2014). These issues will affect learning outcomes such as vocabulary building 
and word recognition. Xing’s view accords with Singh and Han’s in recognising the difficulty 
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of writing Chinese characters. He also argues that tonal identification is also an evident 
challenge for English-speaking learners (2011). Indeed, Chinese is perceived to be one of the 
most difficult second languages to learn for alphabetic writing system users, largely due to 
“the complexity of its writing system, and its orthographic distance from English, making 
access to the printed word, and the task of vocabulary building through reading much more 
difficult” (Scrimgeour, 2010, p.197). The author addresses the complex issues for Chinese L2 
learners in developing metalinguistic awareness skills. He explains that the lack of 
“transparency in orthography-phonology correspondence” and the “limited access to 
morphological information within characters” together make the reading of Chinese even 
more difficult (p. 201). He adds that any absence of resources which can provide sufficient 
exposure of language components leaves young school-aged learners with unsatisfied 
metalinguistic awareness.  
As Xing (2011) argues, tone is one of the two most difficult components of the 
Chinese language to master (the other one is logographic hanzi). Unlike English, which is an 
alphabetic language whose “pitch of accents is rarely linked to semantics” (p. 17), Mandarin 
is a tonal language with five identifiable tones. This is hard for English speakers to pronounce 
without sufficient practice. Orton (2011) agrees by saying that English speaking learners find 
it hard to notice the tonal variation as a marker of difference in the basic meanings of words. 
She continues by sharing her experience of improving tonal competence. One of the methods 
she recommended is extensive exposure to the rhythm and melody of Mandarin through 
reading, and a combination of reading with a wave of gestures. She also thinks a greater 
perception of tones can be facilitated through exercises in identifying the tone of syllables. 
Students would have more chances to practice pronunciation of Mandarin if they heard it 
within the features of rhyme and rhythm in poetry. 
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From a different angle, Hao’s (2012) study shows that learners are significantly better 
at mimicry of tones than identification or reading of tones. This suggests that in Mandarin 
acquisition, the major difficulty the learner faces is “associating pitch contours with discrete 
tonal labels” (Hao, 2012, p. 269). In addition to that, he also argues that factors other than 
learners’ L1 background may also play significant roles in the learning of L2 sounds. For 
example, the reason that the contrast of the second tone and third tone is hard for Mandarin 
learners may be because of the acoustic similarity and complex phonological relationship of 
these two tones. 
In addition, as Xing (2011) points out, the acquisition of tones in the Chinese 
pronunciation system remains a great difficulty for English-speaking learners, stemming from 
the fact that English is a non-tonal language while every Chinese character has a tone. His 
viewpoint is supported by several studies concluding that speakers of tonal native languages 
may have an advantage over speakers of non-tonal native languages in the learning of tones 
in L2, especially when the L1 tonal system is more complex than that of the L2 (Wayland & 
Guion, 2004; Lee, Vokoch & Wurm, 1996). However, other studies show that speaking a 
tonal or non-tonal L1 makes little difference in overall accuracy in perceiving tones in L2 
with different patterns of tone confusion in regard to the five tones in Chinese (So, 2006; 
Francis, Ciocca, Ma & Fenn, 2008; Hao, 2012; Tsukada, Xu & Rattanasone, 2015). Wang 
(2006 & 2013) even suggests that a tonal L1 may have a negative effect on the perception of 
L2 tones, at least in the initial stage of learning.  
2.3 Language Features of Poetry 
Poetry is known for its particular language features, which though not peculiar to 
poetry, can be more pronounced in poetry and can make poetry very useful as a resource. The 
poetry in this literature review refers to a wide range of published classic poems in the target 
L2. Therefore, my literature review will here isolate aspects of language that are more 
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peculiar to poetry and discuss them in terms of their contribution to pedagogy. These features 
include rhyme, rhythm, metaphorical language, and “yijing” (in Chinese poetry particularly, 
see definition in the third paragraph), among others. 
Chen et al. (2016) stresses that rhyme scheme is one of the most characteristic 
prosodic features of classic Chinese poetry. Hu and Song (2011) highlight the significance of 
rhyme in the long tradition of Chinese poetry. They hold that although the rhyme has long 
been internalized in traditional Chinese poetry, it still has great vitality in modern Chinese 
poetry with different rhyming forms. They believe that rhyme fits to the sound of modern 
Chinese characters and can arouse the reader’s aesthetic interest. Wang (2005) agrees about 
the peculiarity of rhyme in Chinese poetry by clarifying that in Chinese history, poetry was 
called “yunwen”, which means “a literary form composed in rhyme”. Similarly, Selevičienė 
(2013) affirms that other sound features, such as alliteration, consonance and assonance play 
a very crucial role in poetry. He argues that these features influence the expression of mood 
in the poems, and that as a result the syllables in poetry are finessed to capture mood. 
Moreover, Hadaway, Vardell and Young (2001) consider the unique qualities of poetry as 
“brevity, strong rhythm, focused content, strong emotional connection and powerful 
imagery” (p. 804). The brevity and conciseness of poetry make lines appear to be manageable, 
lends scaffolding to longer texts, and allows for practice with meaningful content, especially 
for the reluctant or struggling readers. The rhythm, repetition and rhyme of poetry enable 
beginning readers to more easily decipher the meaning of the content and perceive the sense 
of the sounds of the target language in a relaxed and pleasurable way. 
In addition, the strict forms of traditional Chinese poetry, determined by elements 
such as rhyme scheme and rhythm along with the feature of “yijing”, are recognised by many 
people. To illustrate, “yijing” refers to an integration of emotion and scene, and the mystery 
of “yijing” resides in the internalization of the world and the concretisation of the poet’s inner 
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world. For example, Lu (2006) compares changes from traditional Chinese poetry to modern 
Chinese poetry. He is in favour of the compact and well-regulated form in traditional Chinese 
poetry. He argues that the traditional poems focus more on the forms, such as “polishing 
words, arrangement of rhymes, antithesis and parallel structure” (p.26), while modern poems 
break through the limitation of traditional poems to pursue innovation, and have more 
likeness to prose with the use of metaphor. Thus, he criticises the trends of modern Chinese 
poetry for overlooking some indispensable forms in poetry. Similarly, Bei (2016) argues that 
the source of aesthetic taste for Chinese poetry is the combination of “yijing” and the form. 
He objects to the tendency to simplify the forms of poetry by illustrating the features of 
rhyme and rhythm (meter) in traditional Chinese poetry. Hence, these features may be useful 
in making Chinese more memorable, and I will include traditional Chinese poetry in this 
study as a means to teach particular aspects of Chinese language, such as its pronunciation 
and vocabulary.   
Fenollosa (1936) also uses the method of comparison to explore language features of 
poetry, but what he did was to compare poetry with other genres of literature. As Fenollosa 
says, the feature of combining both the “vividness of painting” and the “mobility of sounds” 
makes Chinese poetry a more objective and dramatic literary form than painting and 
photography (p. 5). Poetry surpasses prose in the “concrete colours of its diction” and a 
broader sense of imagination in the same “compass of words” (p. 13). With the inherent 
pictorial visibility of Chinese characters and the employment of manifold vibrant metaphors, 
Chinese poetry deals not only with “natural images but with lofty thoughts, spiritual 
suggestions and obscure relations” (p. 18). In the sense that “the whole possibility and theory 
of harmony” of music is based on the overtones, poetry appears to be a more difficult art in 
blending those words’ overtones into a “delicate and lucid harmony” from a visual angle (p. 
18). This indicates the possible function of poetry in connection with inspiring L2 learners’ 
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creative writing. Nevertheless, there exist certain deviations in Fenollosa’s theory of Chinese 
written characters, such as making up the formation of Chinese characters without the 
awareness of “Liushu”, which are the six categories of traditional structural theory of Chinese 
characters (Hu, 2003; Huang, 2010). 
Shi (2013) concludes that rhythm, “yijing” and rhetoric are three outstanding features 
in Chinese poetry. Shi also describes the methods that can be used in the teaching of poetry in 
general with these three features. For instance, teachers should display the rhythm by 
demonstrating the reading. In this way, students can feel the rhythm through listening and 
then follow up by mimicking reading themselves. Students’ pronunciation of language is 
practised and the memory of language content is reinforced in the meantime. As to “yijing”, 
Shi believes teachers should lead students to search for information underlying the lines with 
imagination. He also stresses that the importance of learning rhetoric skills lies in enhancing 
the ability to feel the beauty brought from these tropes, such as metaphor and repetition. In 
line with Shi’s view, Calicut (as cited in Selevičienė, 2013) and Mittal (2016) regard 
“conscious and planned rhythm” (p.855) as one distinguishing feature of poetry, and which is 
therefore useful in familiarising learners with sounds. 
2.4 The Value of Poetry in the L2 Classroom  
The value of poetry in the field of L2 learning has been argued in a variety of studies. 
These include increasing learners’ intercultural understanding, language awareness, and 
creative writing. 
2.4.1 Value 1: Improving students’ intercultural understanding. 
The application of literature in the L2 classroom in order to heighten learners’ 
intercultural understanding has been widely studied and investigated. Hanauer (2001a) has 
developed a method called “Focus-on-Cultural Understanding” for the systematic application 
of literature for enhancing intercultural understanding for L2 learners. His study shows that 
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L2 teachers can teach L2 learners the target culture with literary texts in the process of 
meaning making. Zapata (2005) examines the effectiveness of Hanauer’s method by applying 
it with one semester’s teaching with 17 intermediate L2 Spanish university level learners. The 
results demonstrate that the teaching of literature not only heightens awareness of the target 
culture, but also of the learners’ own culture. Poetry, as an authentic form of literature, is also 
used to improve students’ intercultural understanding. As Hanauer (2003) states, “poetry 
offers the opportunity of the entry of cross-cultural personal understanding as well as the site 
of explicit negotiation of linguistic structure” (p.85). Scott and Huntington (2002) affirm the 
power of language and the value of poetry in their research. Their study argues that literature 
plays a role in developing “empathy for and nonjudgmental evaluation of another culture”, 
even for novice L2 learners (p. 629).  
Also, Hsiung (2016) proposes that poetry is a suitable discourse text for stimulating 
students’ abilities in language if used in appropriate teaching approaches. The reasons for 
adopting this view are that poetry can be a powerful pedagogic tool to improve language 
skills, and to assist the enhancement of learners’ intercultural awareness. Hanauer (2001b) 
and Mittal (2016) also acknowledge the value of poetry reading in cultural awareness by 
providing learners with access to different cultures. Their research shows that advanced 
learners can notice the gap between a poem’s content and their world knowledge of the target 
culture, which aids the creation of cultural awareness. Selevičienė (2013) also agrees with 
poetry’s value with reference to cross-cultural understanding. He thinks the onomatopoeic 
feature of poetry can be employed in language teaching activities in order to “develop 
students’ awareness of rhyme and rhythm, and evoke intentional as well as reflective attitudes 
towards cultural difference” (p. 857). 
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2.4.2 Value 2: Enhancing students’ language awareness. 
Poetry has been of great use in L2 classrooms to enhance students’ awareness of 
linguistic aspects of languages. Language awareness primarily includes metalinguistic 
awareness, phonological and phonetic awareness, verbal awareness and syntactic awareness. 
Metalinguistic awareness 
The formal features of poetry and readers’ interpretations of poems together drive 
learners to focus on the form of language which accelerates their metalinguistic awareness. 
For example, Hanauer (1997) reviews two types of related literary and linguistic theory. The 
“formalist theories” define poetry based on the formal features of language, and the 
“conventionalist theories” define poetry on conventions of reading associated with poetry.  
According to Jakobson’s Formalist theories (as cited by Hanauer, 1997), poetry has 
six major functions for language learning: the emotive function, the referential function, the 
phatic function, the conative function, the metalingual function, and the poetic function. 
These functions derive respectively from the emphases on addresser, context, social contact, 
addressee, code, and message in poetry. The poetic function, which is considered a dominant 
and intrinsic quality of poetry, involves “a focus on the linguistic features of the text itself” 
(Hanauer, 1997, p. 3). Hanauer explains that “the formal features of poems display a system 
of similarities, regularities and repetitions such as the repetition of syllables, regularities in 
stress patterns or similarity in grammatical category” (p. 3). This is beneficial for the learning 
of sounds and grammar. 
Other than fulfilling the poetic function, poetry is also an intrinsically ideal reading 
material because of its “special linguistic and discursive” features, where the formal 
structures of language attract learners’ attention to achieve the purpose of comprehending the 
poem (Hanauer, 1997). Similarly, Mukařovský (2014) stresses the role of the aesthetic 
function of poetry because of the forced awareness of formal features of poems. He discusses 
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the relationship between standard language and poetic language. In his view, poetic language 
violates the norms of standard language, producing the aesthetic effects for the linguistic 
context which is being focused on. Thus, poetry can assist to trigger learners’ interest in 
learning language, and poetry reading becomes an exercise in language awareness. 
Widdowson (as cited in Hanauer, 2001) argues that the de-familiarisation of poetic 
language directs learners to search for gaps in their own linguistic knowledge of Chinese. 
However, Culler (1975) argues that the value of poetry lies in the role of the reader’s 
interpretive strategies. He defines four conventions for interpreting poetry: the status of the 
communicative act in poetry reading, the reader’s expectation of coherence, the social role 
poetry plays to make statements, and the on-line process of poetry reading. Though they 
portray the value of poetry from a direction of processing which is opposite to that of the 
formalists, one commonality is their agreement on the profound influence of formal features, 
and the reading process, of poems on readers. Another characteristic of poetry is that it raises 
readers’ conscious awareness of language, which in the end aids the language learning 
(Hanauer, 1997).To conclude, poetry reading naturally links meaning construction and a 
focus on the forms of language, which is useful in teaching language because language 
learners will obtain a better sense of the target language along with the language content 
(Hanauer, 2001). 
Phonological and phonetic awareness 
Poetry can be a motivating tool for learners to develop metalinguistic awareness, 
improve their phonetic proficiency and fluency in reading, as well as to expand their general 
knowledge of literature in the targeted language. Particularly, it can enhance students’ 
spelling and pronunciation skills. 
Selevičienė (2013) recognises the value of poetry in enhancing language awareness 
more typically in terms of phonological awareness. Phonological awareness refers to an 
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“individual’s ability to focus his/her attention on the phonological structure of spoken words 
through a variety of cognitive operations” (p. 850). According to his discussion, the feature of 
rhyme in poetry can raise students’ metalinguistic awareness of “language spelling, 
pronunciation and word stress irregularities and the effect they may have on the logical 
utterance of a poem” (p. 855). 
Hanauer (1997) argues that the reading and discussion of poetry together “allows the 
integration of explicit form-orientated instruction within a communicative context” (p. 2). 
Selevičienė (2013) advocates the value of poetry in L2 teaching, stating that alliteration, 
consonance and assonance activities enable students to think about the sound properties of 
words as separate from the meaning of words. 
Hodges (2016) also identifies a series of vocal qualities in poetry reading, for 
example, using tone, rhythm and intonation to create “harmony or dissonance, rhythm or 
counterpoint” (p. 380) so that students’ impressions of a certain poem are enforced, and 
naturally, their impressions of sounds and characters are enforced as well. Reading poetry 
aloud also allows for the practice of tones. 
Moreover, Selevičienė (2013) argues that activities meant for developing students’ 
awareness of rhythm can stimulate “students’ general listening competences which are 
inseparable from phonemic awareness instruction” (p. 856). This also assists the development 
of “cognitive skills of perception, memory and sequencing of sounds heard” (p.856). 
Likewise, Hsiung (2016) argues that teachers in the field of teaching Russian as a foreign 
language have highlighted the function of poetry in language class for the reason that the 
memorable rhythm of Russian enables advanced readers to take command of its 
pronunciation rules.  
Verbal Awareness  
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Poetry is also considered as worthy reading and recital material. Hodges (2016) 
argues that the strategy of choral reading of poetry, for example, can change students’ 
perception of poetry and more importantly, deepen their understanding of a language. In his 
view, performing a choral reading requires students to explore the meaning of the poems 
through discussion, reflection, and making connection with their own knowledge and 
experiences. Moreover, the process of choral reading is not distinct from the cultivating of a 
poetry-writing capacity, since when students are conceptualising the poem, they are actually, 
as Pullinger (2012, p. 384) describes, revitalising and connecting the poem to “a fluid 
community of other words, images and concepts” in their minds. Correspondingly, Cheung 
(2008) acknowledges that reading repeated lines in poems aloud can arouse readers’ 
appreciation of poetry, help them understand the features of poetry, and eventually “construct 
knowledge of the discipline” (p. 16). Hence, choral reading can be a good strategy to assist 
L2 learners’ language development in a way that makes Chinese more memorable and 
learnable. 
The exposure to comprehensible input such as poetry can help develop L2 acquisition 
(Hanauer, 1997). However, Hanauer argues that the “emphasis on comprehensible input and 
the belittling of the role of language learning has left little room for the explicit discussion of 
form within the language classroom”, which “restricts the field of L2 learning to unconscious 
processes” (p. 7). In other words, the input such as poetry should be regarded as a means to 
facilitate language learning. He agrees with the claim made by Skehan that language teachers 
should “devise methods of focusing on form without losing the values of tasks as realistic 
communicative motivators” (p. 7). 
Hadaway, Vardell and Young (2001) argue for the unique appropriateness of poetry 
as a vehicle for providing practice and pleasure in oral language skill development for L2 
learners. They point out two important characteristics of poetry as brevity and conciseness. 
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They believe these characteristics can provide helpful scaffolding to longer texts, as well as 
provide practice with meaningful content. 
Syntactic Awareness 
The value of poetry also plays a role in the teaching of grammar. For example, Mittal 
(2016) argues that L2 acquisition and grammatical structures can be easily taught and 
understood with the help of poetry. She argues that “Poetry enables students to pick structure, 
grammar, rhyme and rhythm” (p. 55). She also claims that in poetry, vocabulary is naturally 
more extensive than other genres in respect of the use of synonyms.  
Unlike the strong emphasis placed on the value of phonetic awareness in poetry by 
other researchers, Elster (2010) argues that an overemphasis on one aspect of language 
awareness may limit an educator’s view of the broader picture, and is a disservice to poetry 
and children’s learning needs. He believes that the highly patterned and predictable language 
of poetry shows its potential to promote memorable and pleasurable experiences in language 
learning classrooms. This means that poetry learning can improve learners’ language 
awareness overall. He summarises the language awareness according to four levels: 
On the phonological (sound) level, poetry includes many types of 
sound repetition: rhyme, alliteration, assonance. On the syntactic level, 
poetry provides sentence frames and refrains. It can contain nonstandard 
grammar ("I ain't never gonna spend it"). It also provides the challenge of 
unfamiliar syntax, such as subject-verb reversal ("falls a raindrop") and 
verb ellipsis ("sunshine fading"). On the semantic level, poetry offers a 
rich repertoire of vocabulary, especially that related to the senses, and 
patterns of words that "go together" as opposites, sequences, cause effect, 
part-whole, and other relationships. On the pragmatic level, poems fulfil 
functions of pleasure and social bonding as well as language play (p. 49). 
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2.4.3 Value 3: Poetry in creative writing. 
Creative writing is an untraditional task for L2 learners who are usually expected to 
write in an academic manner (Chamcharatsri, 2013). However, the lesser attention paid to the 
connection of learners’ minds and the real-world situations in the learning process leaves L2 
learners at a disadvantage in positioning their writing voice (Iida, 2010). In other words, L2 
learners are losing their “flesh-and-blood individuals who are doing the learning” (Kramsch, 
2006, p. 98). Kramsch states that second and foreign language pedagogy and research has lost 
the necessary balance between the protection of the individuality of each language learner, 
and the pursuit of cultivating their intellectual abilities.  
There are similar arguments concerning aspects of poetry writing in the L2 
classrooms, regarding the positive impact that creative writing in a L2 can have on personal 
expression by L2 learners (Chamcharatsri, 2013). Hanauer (2010) presses the importance of 
protecting L2 learners’ individuality in their poetry writing. He argues that poetry writing is 
significant for L2 learners as it helps them to position themselves in a new linguistic and 
cultural environment. His findings from analysing 844 poems written by L2 poets produce 
the insight that the poets display a “specific style of writing that is personal, direct and 
descriptive” (P. 43). This means that a L2 writing session encourages learners to voice 
themselves in a personal and recognisable way using the L2, which can enhance their 
motivation and confidence in the learning process (Hanauer, 2015). As Hanauer (2012) 
explains, “making language learning a personally contextualized, meaningful activity for the 
learner” commands more effort (p. 106). In examining the effect of teaching poetry writing in 
a L2 class, Hanauer finds that students’ perceptions of the new language that they are using is 
changed, becoming a “personal resource and an ‘owned’ language” (2012, p. 111). Iida (2016) 
also explores the personal identity of the writer in creative and expressive writing by students 
of English as a foreign language, by having the students write in the form of Japanese haikus. 
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His study evidences the effectiveness of poetry as creative writing, specifically haiku writing, 
as a form of “meaningful literacy” (Hanauer, 2012) in the L2 classroom. He adds that poetry 
writing enables L2 learners to use the target language in a more practical way for the purpose 
of self-expression. 
In the same vein, Spiro (as cited by Hanauer, 2015) reports that creative writing 
enables learners to “construct a personal voice, have emotional engagement, and gain 
ownership over a new language” simultaneously (p. 67). Smith’s recent research (2013) 
shows that through poetry, creative writing can help with pronunciation and students’ 
motivation. He adds that with the exception of freeform verse, poetry involves paying 
attention to features such as rhyme, repetition and meter, and so creative writing through 
poetry provides a means of combining meaning-focused and form-focused tasks. In 
discussing the function of creative writing for L2 learners, Disney (2012) argues that they 
should experiment with poetry, as it has the features of rhetorical structures, images, 
figuration, rhythm and rhyme which enable students to “acquire lexical and creative skill-sets 
while also cultivating aptitudes for innovation that hinge on at times profound self-
exploration and expression” (p. 15). 
Cranston (2003) adopts equally supportive stances on poetry teaching in the first two 
years of learning a foreign language as stimuli to the intellect, imagination and sensory 
response. She suggests that students and teachers need to “suspend control to allow the text 
its agency” so that the foreign language can be better understood and verbalised (p. 965). Put 
simply, the value of poetry also exists in stimulating students’ imagination, and therefore 
developing their creative writing skills. Cranston also argues for the value of poetry by 
comparing it with other literary forms. It seems to him that the prosodic elements of poetry, 
including rhyme, rhythm, intonation and melody make it easier to chant than prose, and also, 
that poetry can distinguish two languages at a far deeper level than merely “vocabulary and 
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syntax” (p. 956). He also argues that poetry lends itself better than photographs to “elicit 
affective or imaginative response” (p. 956). 
2.5 Feasibility of Applying Poetry in L2 Classrooms 
The use of poetry in L2 teaching is often studied in the context of advanced English 
language learners. Among a wide range of opinions regarding the inclusion of classical 
literature reading in L2 classes, many reflect their concern about learners’ learning efficiency. 
The content of poetry is hard enough for L2 beginning learners who are also learning 
vocabulary, grammatical sentence structure and syntax (Chen, 2006). Rosenkjar (as cited in 
Hsiung, 2016) suggests that literature hinders beginning L2 learners’ learning, and warns that 
the attempt to use classical literature to familiarise them with the target culture will aggravate 
the reliance on word-for-word translations. Metaphors and ambiguities, especially in poetry, 
can be overwhelming for L2 beginning learners and will lead to a failure in pursuing the 
target language skills and literary appreciation. Or (as cited in Savvidou, 2004) points out that 
literature has been perceived as complex and inaccessible for L2 beginners, which can even 
be detrimental to the process of language learning. Savvidou (2004) also admits that there is a 
tendency for teachers, course designers and examiners to avoid presenting unabridged and 
authentic texts from the foreign language syllabus for a similar reason. He analyses the 
reasons for this phenomenon: 
The reasons why teachers often consider literature inappropriate to the 
language classroom may be found in the common beliefs held about literature 
and literary language. Firstly, the creative use of language in poetry and prose 
often deviates from the conventions and rules which govern standard, non-
literary discourse, as in the case of poetry where grammar and lexis may be 
manipulated to serve orthographic or phonological features of the language.  
Secondly, the reader requires greater effort to interpret literary texts since 
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meaning is detached from the reader’s immediate social context; one example 
is that the “I” in literary discourse may not be the same person as the writer 
(para.4). 
 
He then disputes this view by claiming that the separation of literature from language 
is a false dualism, since literature is language and language can indeed be literary. He 
believes in the value of poetry in L2 classrooms because it can deepen learners’ 
understanding of other cultures, and reinforce their knowledge of lexical and grammatical 
structure. Hadaway, Vardell and Young (2001) also draw on this issue by claiming that 
language in poetry provides proofs of language diversity, and discussion on it supplies 
opportunities to meet both cognitive and affective learning objectives. They write, “the 
coping techniques of guessing and hypothesizing—filling in the gaps or approximating 
meaning—are critical for L2 learners” (p.798). Likewise, Duff and Maley suggest that 
integrating literature, particularly poetry in language teaching is linguistic, methodological 
and motivational (as cited in Mittal, 2016). 
Mittal also claims the importance of integrating figurative language with literal 
language. She compares the figurative language that poetry has with the literal language used 
in the conventional manner. She argues that figurative language is intentionally used to move 
away from the standard meaning of literal language. Thus the learning of both is vital. To 
respond to the scepticism that poetry can be used, or more specifically written, in the L2 
classrooms, Hanauer (2012) justifies the use of poetry in L2 teaching by referring to his 
prolonged teaching experience. According to his anecdotal evidence, over a thousand 
advanced L2 students worldwide are all capable of writing poetry in English. He also 
provides a systematic and detailed analysis of the corpus of poetry generated by his 
pedagogical approach to L2 literacy instruction. He used a range of linguistic, textual and 
literary measures to explore the characteristics of second language poetry in the corpus of 844 
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second language poems generated over six years in his classes. He found that the 
characteristics of the poems included “the shortness of the text, the simplicity of the 
vocabulary and the emphasis on visual imagery” (p. 112). This suggests that the second 
language poetry writing task is well within the abilities of advanced L2 learners.  
The use of poetry in L2 classrooms for advanced learners has been explored 
extensively; however, very few scholars have investigated the use of poetry for beginning L2 
learners. Hadaway, Vardell, and Young (2001) also advocate that poetry is an ideal entry 
point to L2 learning and provide researched benefits of using poetry in L2 classrooms 
(English in particular in their case). They argue that because of the rhythm, repetition and 
rhyme, beginning learners are more easily able to capture the meaning of the poetry and be 
more familiar with the sounds using artful yet natural language. The variety of poetry formats 
offers wonderful writing opportunities for learners as well. Additionally, hearing poetry helps 
learners acquire pronunciation skills and incorporate listening vocabulary to aid overall 
comprehension of the language. Reading poetry can also improve learners’ oral fluency and 
confidence in expression. 
Previous studies have shown that the use of poetry can develop L2 advanced learners’ 
linguistic, cultural and rhetorical knowledge (Iida, 2013). He points out that L2 teachers 
should consider how to use poetry rather than whether to use it in the L2 classroom. Namely, 
the use of poetry should be a means instead of an end in L2 education. Nonetheless, further 
research directed at beginning L2 learners is clearly required. Hanauer (2003) holds a similar 
view of the integration of poetry in language teaching, which is not problematic. He believes 
that “the discourse of instrumentalism tends to objectify the literacy objects that it employs” 
(p. 72).   
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2.6 Pedagogy Research on How to Use Poetry in the L2 Classroom 
The pedagogy of using poetry in L2 teaching has also been widely discussed. The 
major trends in the literature include the connection between poetry and the outside, poetry in 
L2 speaking and writing, the importance of discussion of poetry, and the selection of poetry. 
Cumming (2007) mentions a questionnaire conducted by Wade and Sidaway in 1990, 
which revealed that middle school L2 students’ overriding feelings about poetry are that they 
are interested, while the teachers’ teaching approaches always lead to a negative experience. 
Cumming suggests that a greater connection with learners’ literary experiences in the 
classroom and outside of school can help to develop the desire and instinct to learn 
languages. Hanauer’s pedagogy of advanced second language poetry writing is directed by an 
exploration of personal memory and the expression and sharing of personal understanding 
and insight with others. He outlines three stages of the educational process: “Initial stage: 
generating personal motivation for self-expression. Second stage: a process of 
autobiographical exploration. Final stage: poetic expression of autobiographical memory” 
(2012, p.112-113). Mittal (2016) also discusses the value of poetry in terms of developing 
productive skills. She gives examples of speaking activities to enhance communication skills, 
checking of learners’ speaking skills and pronunciation, and writing skills. 
In addition, Hadaway, Vardell and Young (2001) highlight the importance of 
discussion of poems in class, which they believe can allow learners to use the language both 
communicatively and academically in order to move to a higher level of proficiency and 
understanding. Likewise, Hanauer (1997) recommends using poetry as a vehicle for explicit 
discussion of the role of formal linguistic features in the construction of meaning, according 
to his psycholinguistic model. 
Hadaway, Vardell and Young (2001) also stress the necessity of the selected poems 
being understandable. For instance, highlighting new vocabulary, helping students note 
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nonverbal markers for intonation and emphasis, and talking about the tone of the poem all 
aim to achieve a higher understanding of the target language. Moreover, they demonstrate the 
role of teacher modelling in inviting L2 learners into the world of poetry. It familiarises 
learners with the sound of words and engages them in making sense of the poem. Bagert 
(1992) suggests preparing the class as a receptive audience with the following sequence: 
teacher performance, group performance, short individual performance, and individual 
performance as a poetry troupe.  
Although prior research provides an in-depth look at the use of poetry in the L2 
classroom, and despite an increased interest in CFL, it is surprising that very few empirical 
studies have actually been conducted on the topic of incorporating poetry into the study of 
CFL, especially from the perspective of beginning learners. Therefore, this action research 
study will remedy these deficiencies and provide a unique contribution through using features 
of Chinese poetry in the teaching of aspects of speaking and writing in Mandarin for non-
background high school beginning learners. This research will employ specific features of 
poetry, such as repetition, rhyme and rhythm in each Action Research Cycle. 
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CHAPTER 3 RESEARCH METHODOLOGY AND METHODS 
By virtue of my role as a volunteer teacher-researcher in the ROSETE program, I am 
an actor in the educational praxis of teaching Mandarin in Western Sydney. Using the 
features of Chinese poetry for teaching Mandarin as L2, especially to adolescent learners with 
developing skills in Mandarin, is a relatively new practice. According to the Chinese 
language context statement in the Australian Curriculum (n. d.), the learning of Mandarin can 
be best achieved by using the support of materials printed in pinyin to develop speaking 
capacity, and texts and resources in characters to develop writing capacity. Research is 
required to find effective methods to develop speaking and writing capacities as well as 
introducing culture, and I aim to test the efficiency of doing this through using Chinese 
poetry. My research takes account of the complex environment of the school in which I 
volunteered, in particular the class I taught. This study ultimately aims to increase students’ 
interest and engagement in Chinese language learning.  
“Yi Jing”, the meaningful and artistic context that the poetry constructed, was one of 
the key factors of poetry that I chose as a medium to teach language in my research. Poetry 
provides a vehicle to display Chinese culture. Plus, I and many other scholars believe that 
poetry employs a higher level of language, with a higher status, compared to other genres 
such as music or plain prose. It has been taught in classrooms as a part of the canon of 
literature for many years. With concise but powerful language, poetry communicates with 
readers in a more emotional and expressive way. In addition, linguistics suggests that poetry 
and other spheres of science can be immediately applied in the field of phonetics teaching 
(Glukhiy & Glushkov, 2009). Holcombe even believes that phonetics had more to do with 
arts such as poetry and music than science, because poetry makes more use of articulation 
and phonetic timbre (as cited in Selevičienė, 2013).  
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Another reason for choosing poetry was the revival of poetry in China. Chinese poetry 
can be dated back to the 11th century BC and was once the most popular literary form in 
China. During the May 4th Movement in 1919, Hu Shi, a litterateur and revolutionist issued 
his poetic theory and approved of the “great liberation in poetic styles”. Guided by his theory, 
the forerunners of free verse were resolved to draw a clear line with classical Chinese in order 
to establish free verse as a new orthodox in Chinese poetry (Xiao, 2015). Recently, on a 
China Central Television (CCTV) reality show, the Chinese Poetry Conference achieved high 
audience ratings and favourable reviews, bringing widespread attention to Chinese classics. 
Aiming at popularising classical Chinese poetry, this show reflects Chinese people’s zeal for 
poetry and how they are inclined to express their “emotions, aesthetic tastes and 
understanding of life from poetry” (Ji, 2017). 
This chapter will discuss the philosophical and epistemological views underpinning 
this research, my understanding of action research, the research design, including Action 
Research Cycles, data collection and analysis, and trustworthiness. 
Figure 3.1 shows that intersecting components of approaches to research include 
philosophical world-views, research designs and research methods. To reiterate, research 
designs are approaches that reflect the researcher’s worldview that direct each procedure in a 
study. They are “strategies of inquiry” (Denzin and Lincoln, 2011). These all contribute to 
research designs that can be quantitative, qualitative or mixed (Creswell, 2014). 
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Figure 3.1 Research Framework: The Interconnection of Worldviews, Design and Research 
Reflecting the Approaches Used in this Research (Creswell, 2014, p. 5) 
3.1 Philosophical and Epistemological Views Underpinning This Research 
All research is underpinned by philosophical ideas, however invisible they may be 
(Creswell, 2014). This section will make explicit the philosophical ideas espoused in this 
study. These philosophical ideas form a “worldview”, “a general philosophical orientation 
about the world and the nature of research that a researcher brings to a study” (Creswell, 
2014, p. 6). As Honan, et al. (2000) point out, different philosophical and epistemological 
frameworks pose different questions and generate different ways of reading and analysing 
data.  
Four main worldviews have been widely discussed in the literature of research 
methodology: positivist, Interpretivist (called by some, “constructivist”), transformativist and 
deconstructivist (Lather, 2006; Creswell, 2014). Positivists believe that there is absolute truth 
in “knowledge” in the world. Their goal is to find objective truth, not create it. Interpretivists 
(or constructivists) agree with positivism that truth exists, but they think truths are subjective, 
Designs Philosophical Worldviews 
Research Methods 
Research 
Approaches Interpretivism Qualitative 
Questions; Data 
Collection; Data Analysis; 
Interpretation; Validation 
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depending on the interpretations made by different researchers with varied and multiple 
experiences. Their goal is to contribute their own interpretations to the world. The followers 
of the transformativist worldview also agree with the belief that truth exists, but they 
emphasise that “truth” is closely related to power. Instead of only interpreting the world as 
Interpretivists do, they aim for changing the world, such as speaking up for marginalised 
people. Deconstructivists hold the notion that there is no truth. They claim that the pursuit of 
truth is a self-contradictory process. Researchers who attempt to find truth are actually 
inevitably intervening and changing whatever they call “truth” (Lather, 2006; Creswell, 
2014). 
The interpretivist epistemology underpins my study, which adopts the view that 
research is about understanding, interpreting and improving the world. In my teaching and 
research, my participants or students’ subjective understandings are derived from their varied 
life experiences. That complexity of views in my research will be embodied in their multiple 
interpretations of the effectiveness of applying each selected feature of poetry in Mandarin 
learning, and forged in discussions, negotiations and interactions with peers. I, as the 
researcher, will interpret my participants’ interpretations and apply them to my research. 
Employing poetry in researching Mandarin teaching will be a largely inductive process. I will 
generate meanings from the various data collected in the classroom and interviews, as well as 
from my own reflections on my teaching and learning experiences. My goal in research is to 
improve my teaching strategies and outcomes, through interpreting phenomena in the process 
of conducting action research. 
3.2 Understanding Action Research 
Action research has been described by Elliott (2014) as “the study of a social situation 
with a view to improving the quality of the action within it” (p.5). He emphasises that the 
motive for conducting action research exists in the intention to improve the practice and the 
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conditions of society as well. In his view of educational action research, if theoretical 
knowledge cannot be “validated in action as knowledge of the aims of education”, then it is 
meaningless and valueless (p. 15). He is trying to “signify the primacy of the practical 
standpoint (p. 2)” and of knowledge in the process of action research, especially in a small-
scale research setting, such as a single classroom or a school in the process of improving 
practice.  
Action research is also defined by Efron and Ravid (2013) as “an inquiry conducted 
by educators in their own settings in order to advance their practice and improve their 
students’ learning” (p.2). According to these authors, action research is constructivist, 
situational, practical, systematic, and critical. Researchers are “insiders” who are involved 
and engaged in the setting. Based on the recognition of the complexity of every participant, 
the findings of action research are applied to the practice of the particular context in which 
the research is conducted. Efron and Ravid also argue that the design of action research is 
systematic, so that trustworthiness is produced. The process is spiral because the research 
questions and findings lead to new cycles of research. Specifically, action research follows a 
regular sequence of steps. It starts with a research question and ends with the implementation 
of the experience gained from the practice, heading to new questions and a new cycle of 
research (Efron & Ravid, 2013). 
Kemmis is an important figure in establishing the importance and heritage of action 
research. Kemmis (2010) elicits educational action’s purposes through elaborating upon two 
principal meanings of the concept of “praxis”, in both Aristotle’s and Marx’s senses. 
Aristotle (as cited in Kemmis, 2010) considers praxis as “a form of conscious, self-aware 
action” (p. 10). Marx holds the view that praxis is human activity, or “revolutionary practice” 
(as cited in Kemmis, 2010). On a smaller scale, this means that the aim of action research is 
to change or improve practices, the practitioner self, and the circumstances. Kemmis, 
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therefore, argues that the two main purposes of educational action research are to better 
educators’ professional conduct, and to develop education itself in ways that enhance 
educators’ awareness of a “history-making significance of their collective educational work.” 
(p.10). It is of vital importance for people to actively learn from experience. 
Sandberg et al. (as cited in Kemmis, 2010), in critiquing action research, propose the 
notion of “praxis research”, which is “characterised by a conscious and planned interaction 
between an action phase of research and a phase characterised by a more remote 
conceptualisation and reflection. In so-called action research, the latter is often lacking” (p. 
13). As Kemmis views it, praxis research aims to correct the tendency, which is to over-
demand “action” rather than “reflection” and “conceptualisation” in some forms of action 
research. For Kemmis, this is a failure to thoroughly integrate dualisms such as knowledge 
and action, and theory and practice. 
In Kemmis’ view, another approach related to praxis is called phronetic research. 
Flyvbjerg (as cited in Kemmis, 2010) states that “the principal objective for social science 
with a phronetic approach is to carry out analyses and interpretations of the status of values 
and interests in society aimed at social commentary and social action, i.e., praxis” (p. 15). He 
distinguishes the phronetic researcher from the action researcher by saying that it is typical 
for action researchers to identify with their study because the results from the study will be 
used to achieve research goals. Yet, the detached standpoint of phronetic researchers again 
distances them from praxis. Kemmis concludes that despite their clear emphasis on praxis, 
the path they choose is through depending on others’ praxis, which is, in aiming for the goal 
of changing the world, feeble. 
Praxis-related research can be conducive to changes in existing praxis modes 
(Kemmis, 2010). As Mattsson and Kemmis (as cited in Kemmis, 2010) argue, the outcomes 
of research will be changed according to whether praxis-related research is being conducted 
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by practitioners themselves, or by researchers who are either non-participants or not-wholly-
participants. Kemmis further argues that researchers who are not wholly in the practitioner 
role play a kind of “ancillary role” (Kemmis, 2010, p.17) in praxis-related research, and the 
evaluation criteria will be textual products rather than what has been described in praxis-
related research, namely social life and social praxis of certain circumstances. 
In the light of Carr’s (as cited in Kemmis, 2010) understanding that education is a 
practice tradition and “mutual intelligibility” is a crucial feature of practice, another key 
argument Kemmis makes is that praxis can only be researched from “within”, so that only 
teachers, or those who have engaged in the educational practice themselves, are able to make 
the practice of education more fully intelligible. “Practitioners themselves are best positioned 
to be educational researchers – doing practical philosophy that aims to evaluate their own 
individual and collective praxis in the light of tradition and in response to current and 
emerging conditions and circumstances” (p. 20). 
3.3 Research Design: Action Research Cycles 
The action research model will be used throughout my year-long involvement in a 
Western Sydney high school as a Chinese volunteer teacher-researcher. This action research 
will involve the following action research process. In the first stage, I will identify and 
evaluate students’ interests in aspects of Mandarin language learning through my teaching 
and observation in each cycle of this research. This is also an important stage where I can 
familiarise myself with the school, the faculty, my mentor teacher and my students. In the 
meantime, I will constantly increase my knowledge of the topic of using poetry in the L2 
classroom. This is a task throughout my study, including selecting suitable poems, deciding 
which features I should apply in teaching and how these can best be used in relation to 
aspects of speaking and writing. 
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Rhyme and rhythm are arguably the most outstanding features of poetry. According to 
Hu and Song (2011), rhyme and rhythm have been internalized as “collective 
unconsciousness” in poetry creation by traditional Chinese poets since The Book of Songs, the 
first anthology of poetry in China (p.80). This means traditional Chinese poets considered 
rhyme and rhythm as an unwritten rule to follow in their poetic creation. Although the strict 
demands of the meter and form were criticized in the vernacular movement in modern China, 
nearly half of modern Chinese poems were written with rhyme and rhythm an estimate based 
on Li’s (2008) statistics.  
Lu (2006) agrees with Hu and Song’s view about the features of rhyme and rhythm in 
Chinese poetry. He asserts that traditional Chinese poems are famous for their forms. 
Traditional poets are dedicated to “polishing words and sentences, arrangement of rhyme, 
antithesis and parallel structure” (p.27). To illustrate, the “parallel structure” can be embodied 
in the repeated hanzi in a poem, re-duplicated words, especially the adjectives and adverbs in 
re-duplicated form, and circular sentence structures. He also makes the observation that 
modern Chinese poetry “broke the limitation of classical poems to pursue innovation by 
using metaphor” (p. 29). 
Based on my literature review concerning Chinese poetry, I summarise the features of 
Chinese poetry as repetition, rhyme, rhythm, metaphor and “Yijing” (an integration of 
emotion and scene). Considering that my participants are beginning Chinese learners, and the 
appreciation of the beauty of metaphor requires a solid foundation of knowledge of Chinese 
culture and language content, I decide to employ repetition, and rhyme and rhythm as the 
topics of my First and Second Action Research Cycles; meanwhile, I may employ other 
devices such as metaphor and personification in Mandarin teaching for the purpose of the 
experience of teaching it. The Action Research Cycle 3 will focus on grammar, which was 
inspired by the process of my research in Cycle 1 (see details in Chapter 4). 
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Table 3.1 Cycle designs 
 
Table 3.1 shows the initial scouting period and three Cycle designs for this study. The 
initial scouting is executed twice in Terms 1 and 2 respectively to teach language content 
concerning numbers with rhyme and rhythm, and to teach hanzi with repetition, rhyme and 
rhythm. Each cycle contains a topic plan. The Cycle 1 uses repetition to teach speaking and 
writing of Chinese during late Term 1 and early Term 2. The Cycle 2 occurs in late Term 2 
and Early Term 3, and the focus is to use rhyme and rhythm in speaking teaching, while 
using pinyin, the Chinese pronunciation system which is “the Romanised spelling system of 
Chinese characters with tones indicated by diacritics” (Taukada, Xu & Rattanasone, 2015, p. 
146). The Cycle 3 is in late Term 3 and early Term 4. Poetry is employed as a context for 
students to find deliberate mistakes in grammar, and to compare these mistakes to standard 
grammar. In this way, the rules of grammar become more obvious and memorable. The range 
Cycles Terms for using poetry to 
teach Mandarin 
Content 
Initial Scouting  Lesson 10 Term 1 and 
Lesson 3 Term 2 
Using rhyme and rhythm to teach numbers; 
using repetition, rhyme and rhythm to 
teach pictographic hanzi. 
Cycle 1- Repetition Late Term 1 and Early 
Term 2 
Using poetry to teach words, phrases, 
sentences and a paragraph. 
Cycle 2- Rhyme and 
Rhythm  
Late Term 2 and Early 
Term 3 
Using poetry to teach pinyin (including 24 
finals, 23 initials and 16 whole syllables). 
Cycle 3- Grammar Late Term 3 and Early 
Term 4 
Using poetry to make grammar obvious. 
Students can find errors in lines. 
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of each cycle varies from three to nine lessons, and the precise time node of each cycle will 
depend on the completion of each topic plan. 
The three cycles of my action research will be framed in line with three aspects of 
poetry that I will be using in teaching the Chinese language, viz: repetition, rhyme and 
rhythm, and grammar. The reasons why these features of poetry have been decided upon, and 
definitions of these features, will be clarified in Chapters 4, 5 and 6. Each research cycle will 
cover the three primary steps, viz: plan the action, implement the action, and evaluate the 
action. Findings from each cycle will be analysed to inform my lesson planning, 
implementation and reflection in the next cycle (see details in Chapters 4, 5 and 6). 
To reiterate, the purpose of using poetry in this study is not for the sake of poetry 
itself; instead, the features of poetry will be employed as a means of making Mandarin more 
accessible for beginning learners. In each cycle, I will design and implement teaching 
strategies that integrate each of the three aspects of Chinese poetry to examine their 
usefulness for teaching the Chinese language. Finch (as cited in Seleviciene, 2013) believes 
that the range of poetry employed can be very wide, including pattern poems, picture poems, 
nursery rhymes and folk-songs. I will keep an open mind in the selection of poems. Mittal 
(2016) comments that the poems need to be “full of enthusiasm and motivation, easy to 
understand, have clarity of thought, be rhythmic, and encourage and motivate students to 
learn and use them” (p. 55). The poems will be selected based on students’ interest and their 
comprehension abilities, as well as their value for everyday communication in those areas of 
poetry on which I choose to focus. The selected poems will be in both traditional and modern 
styles, and will also include poetry-like forms such as nursery rhymes, tongue twisters, and 
self-created poems when necessary.  
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3.4 Research Site and Participants 
I will be teaching in a high school located in Western Sydney Region three times 
every fortnight for four terms. Each teaching period will last for 1 period, which is 75 
minutes. There are two classrooms for Mandarin lessons. One is a normal classroom with 
basic facilities, including lights, square desks, chairs, a projector, a whiteboard, a heater and 
fans; the other one is a science laboratory with the basic facilities as above and access to 
portable computers, and experiment tables with tap water and sinks. I will use the science 
laboratory twice fortnightly for Period 1 lessons, where I can pull two or three desks together 
for group work. The normal classroom will be used for Period 2 lessons when I have no time 
to set all the desks, because the teacher who uses the classroom for Period 1 has her 
preference of desk setting for peer work. 
The participants in my study are a class of Year 8 students studying Chinese and a 
male mentor teacher. Some of the students have learnt Mandarin before in Year 7, including a 
pair of twins who are from a Cantonese Australian family, but the majority have never been 
in specific Mandarin classes. In addition, I will select nine students as my Focus Group 
participants that I will be focusing on most during my observation. I will select them based 
on their performance in class, including formative assessment such as assignments and a final 
exam at the end of Term 1. This exam will consist of oral and written sections in negotiation 
with my mentor teacher. These nine students will include three “top” students, three average 
students and three students who need extra help. They are a representative sampling selected 
for exhibiting a range of achievement and responses in Mandarin, motivation and attitude 
toward the subject, and behaviour in class (Maxwell, 2013). I will discuss my selection of the 
three categories of students with my mentor teacher, who will be attending all my lessons and 
will therefore be able to suggest adjustments. The reason for choosing nine students out of 21 
students and three students in each level is to avoid individuality in the results and to make 
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the study more general and objective, and also in case some students cannot attend lessons for 
some reasons, such as sickness or transferring to another school. 
My mentor teacher is assigned to be my classroom teacher, and he will be by my side 
and supervising my teaching for most of my lessons. Meanwhile, with his observations of my 
class, he will give me oral feedback on my teaching fortnightly, and formal written feedback 
at the end of each term. He is also invited to an interview at the end of Term 4. 
3.5 Research Ethics  
This study has been approved by the university’s Ethics Committee and the SERAP 
(State Education Research Applications Process) of NSWDoE (see Appendix 1). Before 
starting the research, my mentor teacher and all the participants' parents were notified of the 
research. I introduced my research in class and an additional information sheet (see Appendix 
2 and 3) and a consent form (see Appendix 4 and 5) were provided to the students' parents/ 
carers/guardians in order to recruit their children as Focus Group participants. Although it 
took nearly one term to collect students’ consent forms, because many students either kept 
forgetting to show these two forms to their parents, or kept losing the signed forms, most 
parents' fully informed written consent was obtained and it was emphasised that all 
participation in the Focus Group was completely voluntary and that they had the right to 
withdraw at any time without any consequences. My Mentor teacher signed the consent form 
after reading through the information sheet, showing his agreement in participating in a Focus 
Group interview.  
Data collection focused on participants’ learning processes within this study, such as 
participants' work samples, responses in interviews, and behaviour in observations. No 
demographic information of participants was collected. Additionally, I used pseudonyms to 
refer to my nine participants to protect their privacy.  
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All digital files for the project were stored as password protected files. Paper artefacts, 
such as student writing, were stored in a locked filing cabinet in the supervisor's office at 
Western Sydney University, Penrith campus. The School of Education takes responsibility 
for ensuring that the information is retained and securely stored for the required period and 
for subsequently destroying all data after the required 5 years period. 
3.6 Data Collection  
A range of data collection strategies were used in this study to achieve triangulation. 
Table 3.2 provides an overview of the action research methodology to be used in this study to 
address the research question, and also serves as basis from which I can answer the two 
questions in my reflective journals (see Section 3.6.2). As indicated in this table, my key data 
will be sourced from observations by me of students, and observations of me by my mentor 
teacher and supervisors, interviews with students and mentor teachers, my reflective journals, 
and students’ products. Hereinafter, I will state each of the data sources, their advantages and 
limitations, and some measures I proposed to combat their limitations.  
Table 3.2 Action Research methodology 
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What data? (method) Where/Who from? How collected? How Analysed/ 
Reported?  
- Interview  
- Observations 
- Reflective journals 
- Student work 
samples 
- Mentor teachers 
- Students 
- The researcher 
- Researcher’s 
reflective journals 
- Student Focus 
Groups (audio 
recording) 
- Mentor teacher’s 
feedback 
- Student artefacts 
- Open coding 
- Axial coding 
- Interpretive 
summaries 
- Member checking of 
the effectiveness of 
each lesson 
 
3.6.1 Field notes and lesson records. 
The observation of students, especially my observation of the nine participants, was 
another important data source in my research. Field notes were taken during and after my 
observations of my classes. The learning outcomes of these nine participants over Terms 2, 3 
and 4 were also collected as data through class quizzes, final exams, and their responses in 
lessons.  
Table 3.3 below records the observation of the participants in three action research 
cycles. Normally I mainly focused on three to four participants’ performances and responses 
in one lesson group, but because I had multiple lessons in Lesson Groups 2 and 3 in Cycle 2, 
I observed different participants in each lesson, and in the end all nine participants were 
observed by me at least for one lesson. 
Table 3.3 Overall records for observation of nine participants 
Level Student Cycle 1 Cycle 2 Cycle 3 
Lesson Group Lesson Group Lesson Group 
1 2 3 1 2 3 4 1 2 
Top Yian  √   √ √  √  
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Xiaohon
g 
√   √ √ √  √  
Guchen
g 
 √  √ √ √ √  √ 
Medium Murong √    √ √   √ 
Shuting   √  √ √  √  
Bingxin √    √ √ √  √ 
Bottom Huiyin   √ √ √ √   √ 
Aiqing   √ √ √ √ √  √ 
Beidao  √   √ √  √  
 
Furthermore, my observation protocol will include a descriptive section and a 
reflective one. For the descriptive part, I will record the participants, the physical settings and 
activities; and I will use reflective journals to address issues that I find in the process of the 
lesson. My role will be moving between ‘observer as participant’ (Creswell, 2014, p. 187) 
whose role of researcher is more manifest to the students, and ‘participant as observer’ 
(Creswell, 2014, p. 187) whose observation role is secondary to the participant role. In the 
field notes, I will write on the behaviour and activities of individual students in this research 
in a semi-structured way. In this way, the researcher can record information as it occurs, and 
both major themes and unusual aspects can be noticed during observation. However, private 
information may be observed that the researcher cannot report. Also, the researcher may not 
have good attending and observing skills. To deal with this, no private information about 
participants will be used. Meanwhile, member checking will be used to make sure 
participants are comfortable with releasing information. I also have been actively seeking 
training from research supervisors to improve my observation skills. 
As an essential part of a teacher’s work, the lesson plan serves as a “to-do list” that 
shows the structure of a lesson and indicates the teaching content and outcomes. Therefore, I 
will design a table for my lesson plans before my teaching starts and will be keeping it 
throughout the entire four terms’ teaching. Each lesson plan will include date of the lesson, 
lesson objectives, target syllabus outcomes, target general capabilities, lesson stages, 
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activities and materials required. The detailed lesson records will be presented in the 
evidentiary chapters, namely Chapters 4, 5 and 6. 
Overarching theme 
Lesson Groups 
Lessons 
Activities 
 
The teaching in my Action Research Cycle will follow this organization above. The 
overarching theme refers to three topics for three cycles. To explain, repetition of poetry is 
the theme for Action Research Cycle 1, rhyme and rhythm of poetry are the themes for 
Action Research Cycle 2, and grammar is the theme for Action Research Cycle 3. The 
‘Lesson Group’ is the idea of grouping a set of lessons under one overarching theme with the 
same teaching outcomes and language content. The length of a Lesson Group will be varied 
from between one lesson and four lessons. 
3.6.2 Reflective journals. 
Keeping critical reflective journals is another key data source for investigating the 
progress of my teaching and research. In total, there are sixteen lessons where I used poetry 
to teach Mandarin. For every lesson using poetry to teach Mandarin, I will describe each of 
the related steps in detail, unfolding the outlines in lesson plans, making notes on the learning 
of the nine student participants, and also answering the following questions: 
1) What is effective in the lesson? 
2) How do I know whether it is effective? 
Furthermore, critical reflection will be provided on the process of multiple challenges 
of being a beginner teacher both personally and professionally in a completely new 
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educational context, learning and adapting myself interculturally, while teaching Mandarin in 
this novel L2 context. 
Additionally, the perceptions the researcher holds in these journals will have data 
triangulation applied by collecting data from the mentor teacher’s feedback and student Focus 
Groups as well. 
3.6.3 Mentor teacher’s feedback and interview. 
As a Mandarin volunteer teacher, I am required to deliver every lesson under the 
supervision of my mentor teacher. He will help me manage the classroom, check on students’ 
attendance and provide feedback on my teaching. The feedback will be provided orally after 
my class when my mentor teacher thinks necessary. The frequency will be once every 
fortnight. This will be generally about suggestions on my teaching strategies and students’ 
engagement. A written feedback will also be provided at the end of each term focusing on my 
overall teaching. In addition, a semi-structured interview will be conducted with my mentor 
teacher at the end of Term 4 to discuss my general teaching and the efficacy of using poetry 
in Mandarin teaching. These interview questions below were changed slightly during the 
course of the interviews with follow-up questions asked: 
1. How do you think my teaching in Mandarin has gone? 
2. Do you think using poetry is an effective way to teach Mandarin in terms of speaking and 
writing? 
3. Has my teaching with poetry improved the performance of the students? 
3.6.4. Students’ interviews, work samples and tests. 
I will conduct semi-structured Focus Group interviews with students at the end of 
Term 4, both audiotaped and transcribed. The reason for designing a semi-structured 
interview is to be ready for asking follow-up questions to extend and deepen participants’ 
responses if more clarification is needed (Seidman, 2013; Brinkmann, 2014). One advantage 
of a Focus Group is time saving, because it allows all my participants to be interviewed in 
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two sessions. Sharing various viewpoints in the interview can also stimulate and expand each 
other’s thinking and produce a broad range of opinions (Efron & Ravid, 2013). The limitation 
of the Focus Group interview may lie in the researcher’s (as the teacher) presence, which may 
bias responses from the participants. However, although it is not a natural field, I try to create 
a relaxing and normal atmosphere for my participants to express their thoughts. Meanwhile, 
the researcher can record information as it occurs, and both major themes and unusual aspects 
can be noticed during the interview. Also, the conversation will be more likely to stay on 
track and students will have more room to express their opinions. I have also tried to improve 
interview skills by avoiding the use of leading questions, such as how to present clear and 
open-ended questions to the group, facilitate an open and free discussion, and prevent one or 
two participants from dominating the conversation (Efron & Ravid, 2013). The questions I 
will ask in the student Focus Group interview are similar to the following: 
1. How do you like learning Mandarin?  
2. Do you think you’ve made improvement in learning Chinese this year? 
3. What do you like most about the Mandarin lessons you have taken in Terms 2, 3, and 4 this 
year? Has learning Mandarin through the Chinese poems helped you? If yes, in what ways? If 
not, why not? Which of the poems we have learnt do you remember best? Can you recite or 
describe it? 
4. Do you think the poems help you memorise the Chinese words or phrases better? Why or 
why not? 
 
Students’ work samples and their achievement in quizzes and tests are vital to my 
research as a direct source of evidence. It mirrors the effectiveness of my teaching and 
discloses points of remaining incomprehension that students were still confused with. 
Students’ work samples will include worksheets, artefacts completed in class such as 
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drawings, sentences and paragraphs that they write, and audio-visual materials such as the 
tape-recorded readings of poems. No private information about participants will be used, and 
member checking will be applied to make sure participants were comfortable with releasing 
information. 
The test refers to the teacher –made test that will be conducted at the middle and end 
of each term, including oral and written forms. The written tests will last around 40 minutes 
which will consist of answering questions on the test sheet, or writing a paragraph using 
certain targeted vocabularies, or following certain grammar rules. The oral tests will be 
conducted during the lesson and students will be called to read a poem or pinyin flashcards to 
me to check their pronunciation. The test results will be used for assessing students’ 
achievement and as a reference for the effectiveness of the teaching so far. 
3.7 Data Analysis 
Figure 3.2 highlights the procedures of data analysis. Although it seems to suggest a 
linear approach from the bottom to the top, I anticipate the process to be more iterative in 
practice. Initially, preparing the data for analysis involves typing up observation field notes, 
transcribing the audiotapes, and scanning and cataloguing the artefacts into digital copies. 
Then I will sort the data into files according to data sources, such as putting all the interviews 
in one file, and all the reflection journals in another file. I will immerse myself in the 
transcribed data and read through them to get an overall idea of the information (Efron & 
Ravid, 2013). Meanwhile, I will summarise the general ideas participants have expressed, and 
make notes about initial ideas, questions and comments. Data analysis will employ 
established procedures including data reduction, data display, verification of findings, and 
drawing conclusions (Ezzy, 2002).  
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Figure 3.2 Data Analysis (Creswell, 2014, p.197) 
 
Observation notes will be sorted out and presented along with the lesson records in 
Chapters 4, 5 and 6. Reflective journals and interview transcriptions will be coded through 
multiple cycles of coding (different from the Action Research Cycles), which are central to 
the process of data analysis. Error analysis will be employed especially on participants’ work 
samples for evidence of progress, understanding or misunderstanding, and hence of the 
effectiveness of the techniques and poems used. Coding will aim to bring forward the core 
themes regarding the research question: What aspects of speaking and writing in Mandarin 
can be effectively taught to L2 speakers using Chinese poetry, and how is this best done? In 
the first cycle of coding, all data will be open coded, which means that a code (keyword or 
concept) will be used to label relevant and meaningful chunks of information (Saldana, 
Validating the 
Accuracy of 
the Information 
Interpreting the Meaning of 
Themes/Descriptions 
Themes Description 
Coding the Data 
Interrelating Themes/Description 
Reading through All Data 
Organizing and Preparing Data 
for Analysis 
Raw Data 
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2015). Axial coding will be used in the second cycle of coding. This means data chunks will 
be further categorised based on patterns, relationships and themes (Saldana, 2015); 
interpretive summaries will then be written up to convey the findings and create evidence-
driven commentary units (Creswell, 2014; Emerson, Fretz & Shaw, 2011). New questions 
will emerge from each Action Research Cycle analysis and inform the next cycle. In addition, 
students’ artefacts will be judged according to how the content is being presented, including 
considering the encouraging points as well as the errors they made.  
Table 3.4 was an example of how I turned my reflective entries into summary 
statements and then codes. My reflective journals are the key data source throughout my 
research, and I have kept the reflections for every lesson and stored them in the computer and 
quoted from them. I kept existing grammatical confusion or inappropriate wordings 
unchanged, so as to keep the data original. The journals are records of my attempts  to refine 
my teaching skills, but my role is shifted from a teacher to a researcher as I look back to the 
journals as data to be analysed. Evidence from my journals are analysed by following the 
steps of writing summary statements, codes, categories, and interpretive summaries. Action 
Research Cycle 1’s category of reflective journals will be found in Chapter 4, Action 
Research Cycle 2’s category of reflective journals will be found in Chapter 5, and Action 
Research Cycle 3’s category of reflective journals will be found in Chapter 6. 
 
  
70 
 
Table 3.4 An example of the coding process of reflection journals 
Reflection journal 
(Term 2, 15/05/2017) 
Summary statements Codes 
I was too nervous. This part was 
related to my research and I was 
afraid that I would fail. I even 
forgot to introduce the title and 
the background of the poet 
before I started teaching. 
I was not confident in 
delivering lessons, 
especially when it was 
related to my research. 
Challenge as a beginning 
teacher 
I noticed that students found 
these repeated words in 
different ways. Some top and 
medium level students 
underlined the pinyin, only one 
top student underlined the hanzi 
and some did it through 
English. 
Students in different levels 
focused on different 
language elements, and 
most of them were reluctant 
to identify hanzi. 
Students’ performance and 
responses 
Yet, I am not sure whether this 
will have negative impacts on 
students’ learning initiative. 
Unsureness about my 
teaching strategies. 
Challenge as a beginning 
teacher 
Students were intended to circle 
words one by one. For instance, 
they seemed unable to recognise 
“小小的” as a complete phrase, 
instead, they circled “小”, 
“小”, ”的” separately. 
Students’ low awareness of 
Mandarin. 
Students’ performance and 
responses 
Some students wrote the 
paragraph in a creative and 
fantastic way that surprised me. 
Students achieved a lot in 
the paragraph writing task. 
Students’ performance and 
responses 
I found that when I was reading 
the poem aloud, students would 
stop talking and the whole class 
became quiet. 
Poetry reading might be a 
strategy in class 
management. 
Classroom management 
 
The interpretation of my study will be validated. I will search the data for 
discrepancies and counter-evidence that may provide alternative interpretations in my study, 
and point to the inconsistencies and give possible reasons to explain them (Gibson & Brown, 
2009). Moreover, different data sources will be cross-checked to validate the accuracy of the 
patterns and findings. Also, the findings will be interpreted in the context of the theories and 
research discussed in my literature review to lend support and depth to my interpretation 
(Efron & Ravid, 2013).  
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3.8 Trustworthiness  
The notion of trustworthiness in qualitative research is equivalent to the validity and 
reliability of the findings in qualitative research (Creswell, 2014). I will incorporate multiple 
strategies, including prolonged engagement, triangulation, an audit trail and member 
checking, to establish the trustworthiness of my findings and convince readers of that validity 
in this research. 
Making ‘prolonged engagement’ is to spend an amount of time sufficient to be 
immersed in the issues so that trust from those providing data can be built. As a teacher-
researcher, I will be teaching Chinese in XX High School for four terms. My involvement in 
the whole year’s teaching and research allows me to collect data and conduct teaching 
practice at the same time. My direct perception of the responses, verbal as well as non-verbal, 
from students will also enable me to make adjustments promptly and accordingly, which will 
be shaped into a variety of data forms to be analysed and applied in a new cycle of research. 
As a result, I hope to develop some in-depth understanding about the value of using Chinese 
poetry in Mandarin teaching. 
The trustworthiness of the research can also be achieved through data triangulation, 
an attempt to maintain trustworthiness by which “different data sources of information are 
triangulated by examining evidence from the sources and using it to build a coherent 
justification for themes” (Creswell, 2014). As mentioned above, multiple data sources in this 
research will be merged to reveal the findings of each research cycle so that the practice in 
the next cycle can be revised.  
Additionally, the strategy of an audit trail can improve the trustworthiness of the 
research. An audit trail shows a trail from the findings back to an initial piece of data. In this 
research, an audit trail will show the levels of data analysis from the raw data through to 
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interpretation, which gives readers the possibility of checking stage by stage for the purpose 
of justifying findings (Efron & Ravid, 2013).  
Member checking is another strategy that I will apply to check the accuracy of my 
findings. The participants will serve as a check with parts of the polished or semi-polished 
products from Focus Group transcripts, such as themes and major findings. An ongoing 
dialogue regarding my interpretation, such as a follow-up interview, will be conducted to 
ensure the accuracy of the data (Efron & Ravid, 2013; Creswell, 2014). 
Realistically, subjectivity is an integral part of my qualitative research process. I 
recognise that my involvement in the relationship with my participants makes objectivity 
impossible to achieve in my research. However, I will strive for a disciplined subjectivity to 
control bias throughout my research. I will “acknowledge and disclose my subjectivity and 
monitor its potential effect on my data collection and data interpretation” (as cited in Efron & 
Ravid, 2013, p. 57).  
3.9 Organisation of Evidentiary Chapters  
The next three chapters will provide a detailed description of the three Action 
Research Cycles in this study, as well as analysis of the aspects of speaking and writing 
Mandarin that I have taught using selected aspects of poetry. Chapter 4 will focus on using 
repetition in poetry to teach Mandarin. Chapter 5 will use the features of rhyme and rhythm 
to teach Mandarin, and Chapter 6 will focus on grammar. The findings in each cycle are 
analysed and used to shape up my teaching and research in the next cycle. 
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CHAPTER 4 INITIAL SCOUTING AND ACTION RESEARCH CYCLE 1 
This chapter discusses the initial scouting period and my first Action Research Cycle. 
This chapter begins with the initial scouting period, where I employed two poems to test the 
effectiveness of using repetition, rhyme and rhythm of poetry in Mandarin teaching before 
the start of Action Research Cycle 1. I introduce the overall theme, “repetition”, for Action 
Research Cycle 1. This chapter then focuses on the process of applying the feature of 
repetition in Chinese poetry to speaking and writing in Mandarin, based on an analysis of 
reflective journals, observation notes and feedback from my mentor teacher. Three Lesson 
Groups with different language content outcomes are presented and analysed. Other evidence, 
such as students’ participation in class and test results are also evaluated through analysis in 
the ‘findings’ section. 
4.1 The Scouting Period 
Most poetry related literature that I have reviewed is directed at advanced L2 learners 
(Hsiung, 2016; Mittal, 2016; Hanauer, 2001, 2012) instead of beginning learners, and my 
participants are beginning learners. Coghlan (2015) identifies that the starting point of action 
research should be a scouting period. He explains that the cyclical-sequential phases should 
capture “the movements of collaboration from initial scouting to evaluation” (p.148). Hence, 
before formally starting my research on Cycle 1, I attempted to detect the feasibility of using 
poetry in L2 Mandarin classrooms for beginning learners in two lessons.  
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Table 4.1 Lesson records for the scouting period 
 
As indicated in Table 4.1, the first attempt occurred in the lesson where I aimed to 
teach numbers in Mandarin. I chose the poem 《一去二三里》(Travelled Two or Three Li in 
One Go) for the reason that it contained numbers from one to 10 (as underlined in the poem) 
in four short lines. This traditional poem has four lines and each line has five hanzi, which 
has a strong sense of rhythm. It also has a kind of far-reaching “yijing”. “Yijing” is a 
prominent and high-class feature of poetry, meaning the scenery depicted and the emotions 
expressed are in perfect harmony. This poem portrays the images the traveller witnessed 
during his journey, such as villages and pavilions, which set off his homesickness and 
loneliness. The rhyme scheme is “abcb”. As a form for ‘gluing numbers together’, this poem 
helped my students memorise these numbers in a more meaningful way: 
 
Scouting 
Period 
Text Feature of 
poetry in focus 
Teaching objective How it worked 
《一去二三
里》 
(Travelled 
Two or 
Three Li in 
One Go) 
Rhythm& 
Yijing 
The selected poem 
contains numbers 
from one to 10. 
Also, I used it to 
test students’ 
engagement in 
learning Chinese 
through poetry with 
rhythm and Yijing. 
Students were 
engaged in following 
the speaker to read it 
with a strong rhythm, 
and could count from 
one to 10 in Mandarin.  
《敕勒歌》 
(The Ode to 
the Chile) 
Repetition 
&Rhyme & 
Rhythm & 
Yijing 
This poem is 
rhymed and has a 
strong rhythm. It 
also has hanzi 
which appear 
repetitively. Match 
English with 
repetitive hanzi. I 
used this to teach 
the recognition and 
writing of hanzi for 
this poem 
contained four 
pictographic hanzi.  
Students could 
recognise these hanzi 
and write them in 
correct sequence of 
strokes.  
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Table 4.2 Poem 《一 一 一 一 一 》and its translation 
Poem in pinyin and hanzi English translation 
yī qù èr sān lǐ  
一 去 二 三 里， 
 
yān cūn sì wǔ jiā 。 
烟  村  四  五  家。 
 
tíng tái liù qī zuò ， 
亭  台  六 七 座， 
 
bā jiǔ shí zhī huā 
八  九  十  枝  花。 
 
Travelled two or three Li  in one go,   
 
 
and passed four or five villages in mist. 
 
 
Six or seven pavilions are coming my way,  
 
 
with eight or nine branches in blossom. 
Note. “Li” is a Chinese unit of measurement for distance. 1 Li = 0.5 kilometre. 
I took the poem in Table 4.2 as a text for students to test their memory of the numbers 
from 1 to 10 in Mandarin, which they had just learnt. I found a Chinese animation video 
including all the traditional images that this poem mentioned, with a speaker reciting this 
poem with affective emotion. After introducing the 10 numbers in Mandarin, the process 
consisted of handing out prints of the poem in hanzi and pinyin, asking students to circle the 
numbers, playing the aforementioned video, then asking students to guess the meaning of the 
lines, as well as drawing a picture based on their understanding. The following reflection was 
extracted from my journal: 
I introduced a Chinese poem as I planned. Students circled the numbers 
without difficulty, and became interested in guessing the meaning of the 
remaining characters after watching a video. They were quiet while I was 
explaining the poem to them. However, because I spent too much time on the 
numbers, there was little time left for me to lead them to read the poem aloud 
and feel the aesthetic appeal of the poem. (Reflective Journal, Term 1, 
23/03/2017). 
I believe that this was the first time most students had read a Chinese poem. They 
were engaged, listened very intently and followed the speaker’s recitation with a strong 
rhythm. Also, their prior knowledge of the numbers 1 to 10 gave them a sense of confidence 
in speculating on the meaning of the remaining content in this poem. Elements such as video 
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and pictures made this experience even more appealing. As Hsiung (2016) found, listening to 
poetry being read aloud encouraged students to recite words themselves. 
The second poem I used in this period was an excerpt from 《敕勒歌》(The Ode to 
the Chile), as seen in Table 4.3: 
Table 4.3 Poem 《敕勒歌》and its translation 
Poem in pinyin and hanzi English translation 
Tiān cāng cāng ，  
天     苍    苍    ，  
Yě máng máng ， 
野     茫    茫， 
Fēng chuī cǎo dī xiàn niú yáng 。 
风   吹   草   低   见   牛   羊。 
 
Boundless, the Sky is so blue; 
 
The Wilderness seems boundless, too. 
 
Rippling through the pastures, north winds blow;  
The grass bends low, and the cattle and sheep, to show. 
(Yue, 2013) 
 
There are three reasons why I chose the poem 《敕勒歌》(The Ode to the Chile) for 
this lesson: 
1) This was a very concise poem with only 13 hanzi, which conveyed a rich sense of  
visual imagery, capturing the grandeur of a vast wilderness with flocks and herds.  
2) I had been introducing pictographic hanzi since the last lesson. Pictographic hanzi  
(or “Xiangxing” in Mandarin) is one of the six types of hanzi formations, which is known as 
“Liushu”. A pictograph is a way of composing hanzi that originated from picture writing. 
Pictographic hanzi are created by roughly sketching the outer shape of the objects. There 
were six pictographic hanzi (as underlined in the poem) out of the 13 hanzi in this poem. 
Therefore, this poem could not only help me further the research topic, but also present 
pictographic hanzi together in a meaningful way.  
3) There were duplicated words in the first two lines which conformed to my 
objective of using poetic repetition for Chinese language teaching. 
Three elements constituted the worksheet that I printed for students: hanzi, pinyin and  
a picture.  
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Tiān cāng cāng ， 
天     苍    苍    ， 
Yě máng máng ， 
野     茫    茫， 
Fēng chuī cǎo dī xiàn niú yáng 。 
风   吹   草   低   见   牛   羊。 
Figure 4.1 An example of a worksheet 
I had been presenting hanzi in every lesson since Term 1 to reinforce students’ 
impression of the Chinese writing system and encouraging them to write down, or more 
precisely at their stage, to draw or copy the shape of hanzi, while also making notes of the 
key concepts. I also used pinyin to assist them to pronounce hanzi. The reason for adding a 
corresponding picture for this poem was to affirm the value of this poem, with its sublime 
atmosphere and tableau sense, from which students could taste the fun of illustrating the 
meaning of this poem cognitively, instead of reading a given translated English version 
directly.  
I circled the six pictographic hanzi and asked students to guess the meaning based on 
the shape of the hanzi and the objects in the picture, with some hints such as “Two of them 
are animals and for the others, one is something you can see, the other is something you 
cannot see”. I hoped that students’ prior knowledge of the objects in the picture, such as the 
cows and sheep, and also the relation between particular hanzi and pictures that we had talked 
about in the last lesson, could be triggered and applied in identifying the hanzi that occurred 
in this poem. The following was a fragment from my reflection journal: 
Then, my research part, was ruined by two Cantonese Australian students, 
William (pseudonym) and Steven (pseudonym)… in my plan, which was 
obviously just a plan… students were supposed to guess the meaning of four 
pictographic hanzi based on my hints and the picture I showed them. 
However, as soon as I showed them the four hanzi, William and Steven 
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spoke out the meanings, aloud, and everyone knew the answers… anyway, I 
need to design another one… (Reflective Journal, Term 2, 26/07/2017). 
 
The difficulty of measuring students’ Chinese language background sometimes 
caused my spirits to be dampened during these activities. This lesson was a good example of 
this when I mistakenly assumed that students knew nothing about hanzi, even the two 
Cantonese Australian boys. However, these boys did know some hanzi and announced the 
answers immediately. Actually, although this activity ended prematurely, other students were 
still curious about the meaning of these “box-like” hanzi, or perhaps even the underlying 
exotic Chinese culture, and enjoyed writing hanzi with the correct sequence. 
In order to assess students’ mastery of those hanzi, I designed a quiz sheet and gave it 
to them without informing them in advance. It was a ten-minute quiz, which contained 11 
hanzi (four of them were from the poem 《敕勒歌》(The Ode to the Chile)) that students 
had learnt during the previous lessons. The quiz included two parts. The first part was quite 
simple, and in this part students were required to match up the hanzi and the corresponding 
English meaning. The second part was slightly harder than the first part, which was to write 
down each stroke of each hanzi in the correct sequence. The result of the quiz was ideal. Ten 
out of 11 students who attended this quiz scored more than 10 points (15 points in total), and 
the average score was 10.2 points. In the scouting period, two main categories emerged:  
- Students’ performance and responses.  
- The teacher’s expectations. 
Students showed a similarly excited mood when they first had access to the Chinese 
poetry. The curious nature of Chinese poetry might account for the students’ involvement and 
interest in poetry-related activities such as identifying the hanzi of numbers. The records 
below reflected this point: “Students circled the numbers without difficulty, and became 
interested in guessing the meaning of the remaining characters after watching a video. They 
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were quiet while I was explaining the poem to them” (Reflective Journal, Term 1, 
23/03/2017). 
The second time I introduced a poem to students, I underestimated their expectations, 
because some students had learnt Mandarin for one year and could recognise some simple 
hanzi. These two lessons gave me confidence and new ideas for implementing my teaching 
and research, and the features of poetry in terms of repetition, rhyme and rhythm were 
decided upon as topics of further exploration for my first and second cycles respectively. 
4.2 Action Research Cycle 1  
Table 4.4 outlines the teaching in Cycle 1 in relation to the use of the poetic feature of 
repetition. This will be discussed in detail in this section.  
Table 4.4 Outlines of Action Research Cycle 1 
Overarching theme Repetition in poetry 
Lesson Groups 1. Adjectives 
2. Adverbials 
3. Language structure 
Lessons Three lessons in this Cycle and one lesson for each Lesson Group 
Activities 1. Identify repeated hanzi 
2. Choral reading 
3. Hanzi practice  
(see details in the following sections) 
4.2.1 Overall theme: Repetition. 
Repetition is one of the particular and outstanding features of poetry. Sun (2014) 
describes repetition as “the centre of all that defines the lyric as a unique art form” (p. x). He 
argues that repetition in poetry includes two parts, inseparable from each other: the overt 
mode of repetition, sound, and the covert mode of repetition, sense. Poets adopt this device to 
reiterate ideas, concepts and themes in a way that is rarely used in day-to-day language. 
When examining the features of poetry that could be applied to L2 language teaching in 
terms of speaking and writing, ‘repetition’ was selected for the following reasons. Through 
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repeating certain words, phrases and sentences in lines with meaning, the emphasis of such 
vocabulary can be reinforced so that students can have more exposure to language content 
and will find it easier to recognise and memorise them. In addition, intensified familiarity 
with and recognition of target words, phrases and sentences would increase students’ 
confidence in practicing brush strokes of hanzi, imitating the way the poets used them in their 
writing, and later on they might employ them in a new different context to create various 
sentences.  
4.2.2 Lesson Group 1: Repetition of adjectives. 
The focus of Lesson Group 1 in the first Action Research Cycle was writing. The 
feature of poetry I applied was repetition, and the area of Mandarin I focused on was the use 
of words, phrases and sentences as they occurred in selected poems, as well as the writing of 
hanzi. In this lesson, I was supposed to observe one student from each level in particular, but 
none of the students who were in the “bottom” level showed up. Hence, I observed one “top” 
student and two “intermediate” students instead. They were Karen (pseudonym), Jemma 
(pseudonym) and Amy (pseudonym).   
Table 4.5 Lesson records for Cycle 1 Lesson Group 1 
 
Table 4.5 presents the lesson records for Cycle 1 Lesson Group 1. I chose the poem  
《小小的船》 (“Little Boat”) in Lesson 4, Term 2 because this poem was short and 
contained many simple repeated words (as underlined in the poem) which were suitable as 
starters (see Table 4.6). These words were catchy and shared a similar form, which was 
Cycle/  
Lesson Group 
Text Feature of 
poetry in 
focus 
Teaching objective How it worked 
Cycle 1/ 
Lesson Group 
1 
《小小的
船》 
(“Little 
Boat”) 
Repetition To teach adjectives 
(four adjectives 
appear in this poem 
which were re-
duplicated). 
Students knew the 
four adjectives in 
this poem and could 
also use them in 
creative paragraph 
writing with some 
English. 
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“A+A+的” (A refers to a monosyllable adjective and “的” is the indicator of adjectives in 
Mandarin).  Actually, the form of “A+A+的” refers to one type of re-duplicated adjective in 
Mandarin expressing a ‘deeper degree’. ‘Re-duplicated adjectives’ refers to adjectives that 
consist of repeated hanzi. Generally, it also comes in many other formats, such as 
“A+A+B+B” (A and B refer to two syllables of an adjective) which is used to express a 
moderate degree and always has a sense of affection, and “A+B+A+B” which indicates the 
state of an object. Also, there were some hanzi such as “儿” (son) “头” (head) and “天” (sky) 
that had also occurred in previous poems or normal lessons that students had learnt, so that 
they would be more confident in learning new things. 
Table 4.6 Poem 《小小的船》and its translation 
Poem in pinyin and hanzi English translation 
wān wān  de yuè ér xiǎo xiǎo de chuán, 
弯     弯   的  月  儿  小    小    的    船,  
 xiǎo xiǎo de  chuán ér  liǎng tóu jiān . 
小    小   的    船    儿    两    头   尖.  
wǒ  zài  xiǎo xiǎo de chuán lǐ zuò , 
我   在   小    小   的    船    里  坐,                              
zhī kàn jiàn shǎn shǎn de xīng xīng lán lán de tiān 
只   看   见    闪    闪    的  星    星   蓝  蓝  的  
天. 
 
Curved moon, “Little Boat”, 
 
“Little Boat” with two pointed bows. 
 
I am sitting in the “Little Boat”, 
 
Only can see the twinkling stars and 
blue sky. 
 
I broke down the poem in Table 4.6 into three lesson parts, and each lesson part lasted 
for about 20 minutes. Lesson part 1 aimed to introduce vocabulary in this poem, especially 
four targeted adjectives and one noun; lesson part 2 was to practise the hanzi by breaking 
them down into strokes and then composing those strokes together into each individual hanzi 
with a certain sequence; and lesson part 3 was designed to focus on writing by using the new 
vocabulary in a paragraph. The following were the general procedures and activities of this 
Lesson Group, having sorted them from my various lesson plans: 
Lesson Part 1: 
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1) Circle the repeated hanzi.  
2) Speculate on the meaning of repeated hanzi through comparing the repeated words 
in English, and sum up the pattern based on observation.   
3) Explain the poem, emphasise “的”.  
Lesson Part 2: 
4) Show the strokes for “小”, “闪”, “弯”, “星”, “蓝”, “的”, and students trace and 
practise each hanzi one by one in “Tian Zi Ge”, a square format designed for 
practicing hanzi writing. 
 Lesson Part 3: 
5) Students to practise the use of these vocabularies by writing a paragraph which 
combines these repeated phrases and also using English, then present to the class.  
6) Students’ choral reading of the poem.   
 
There was one overlapping hanzi “天” (sky) that students already knew, so I asked 
students to find the hanzi first and reviewed the meaning with them. Then, students were 
required to circle the repeated words that occurred in this poem in the printed version with 
hanzi, pinyin, English and a related picture which I gave them (see Figure 4.2). Singh and Qi 
(2013) argue for the use of multilingual texts to increase students’ language awareness and 
intercultural understandings. For example, they present multilingual texts with similar 
informational content and allow learners to compare different styles or genres of multilingual 
texts, such as  poetry and riddles, so students can have more opportunities to consider how 
different styles convey the same information, even though with different meanings. Likewise, 
I presented Mandarin language content in the form of poems along with their English 
versions so that students could explore the difference between these two languages and 
thereby facilitate their learning.  
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Figure 4.2 The worksheet for “Little Boat” 
Generally, there were two different sorts of words: one was the re-duplicated words, 
including “弯弯的”(curvy)， “小小的”(small)，“闪闪的”(twinkling)，“星星”(star) and “蓝
蓝的”(blue); the other was a single word, or the so-called anchor word, which was “船” 
(boat). My journal records:  
I noticed that students found these repeated words in different 
ways, or rather looked for clues that they could understand. Some of 
them underlined the pinyin such as James (pseudonym), Jemma and 
Karen. Some put marks on English like Edward (pseudonym) and only 
a few such as Maria (pseudonym) underlined the hanzi. Either way, 
most students found out all the repeated words (Reflective Journal, 
Term 2, 03/08/2017). 
In addition, in the case of these repeated words, students were required to circle words 
one by one. For instance, they were incapable of recognising “小小的” as a complete phrase 
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at this stage. Instead, they circled “小”, “小”, “的”separately, which I think, to some extent, 
interfered with them in expanding their vocabulary and understanding the whole sentences. 
Interestingly, the task to locate repeated hanzi precisely helped students scaffold their journey 
in learning Chinese words, phrases and even sentences. Specifically, Chinese learners’ 
competence in using a phrase or a sentence structure was built on the acquirement of a single 
hanzi. The potential for misunderstanding, to which students were exposed at this part of the 
lesson, could have cemented their linguistic perceptions of Mandarin for some time. 
I explained the poem afterwards and emphasised one area of grammar from it, which 
was the symbol for adjectives, “的”. Generally, in Mandarin, words that ended with “的” are 
adjectives. This poem contained four adjectives with the same ending “的”, reinforcing 
students’ memorising of the pattern. 
In the second lesson, I introduced the sequence of strokes for repeated words 
including “小”, “闪”, “弯”, “星”, “蓝” plus “的” on the whiteboard with students following 
me stroke by stroke, hanzi by hanzi on a piece of paper printed with “Tian Zi Ge”. I handed it 
out first, and let them practise writing by themselves.  
 
Figure 4.3 An example of “Tian Zi Ge” for the hanzi “一 ” 
As shown in Figure 4.3, “Tian Zi Ge” is a specially printed piece of paper, where each 
hanzi is written within a square frame. The first line shows the strokes of a targeted hanzi (in 
this case, the targeted hanzi is “小”) and students could trace the strokes to be more 
familiarised with the hanzi. After the repeated tracing practice, students are required to write 
the hanzi by themselves in the second line. By the end of the independent writing practice, 
students should be able to write the simple hanzi with the correct sequence of strokes. 
85 
 
Practising hanzi in this way encouraged learners to explore the hanzi writing system, 
enhanced learners’ capabilities in dealing with the visual information contained in hanzi, and 
made the hanzi learning less daunting and demanding (Scrimgeour, 2010). This was a method 
of hanzi writing learning that I was first introduced to when I started to learn hanzi in primary 
school back in China. Whilst helping me recognise the basic hanzi and learn the structure of 
hanzi, “Tian Zi Ge” also helped me to follow the correct stroke order when writing hanzi. 
I had observed one hanzi writing lesson in a high school before, and when those 
students there were writing hanzi, it would be more accurate to say that they were drawing 
instead of writing. From this hanzi lesson, I believed that as long as I broke down hanzi into 
strokes slowly with clear guidance and enough practice, L2 Mandarin beginning learners 
could learn to write hanzi. 
The language model, “language-based approach” (as cited in Savvidou, 2004), also 
described as a “reductive” approach to literature by Carter and Long, enables learners to 
“access a text in a systematic and methodical way in order to exemplify specific linguistic 
features” (para. 10). This approach lends itself very well to the activity of creative writing. In 
the discussion of creative writing pedagogy for second language learners, Spiro (2014) 
suggests that it allows learners to craft their writing to “say something specific and significant 
about their own experience” (p. 25). Furthermore, Hanauer argues that the use of poetry as a 
writing-based research methodology for second language learners allows the “investigation of 
self-positioning in the complex situation of being in a new linguistic and cultural 
environment” (as cited in Hanauer, 2015, p. 70). This activity can help learners to use the 
language and apply it to any text. In this case, poetry is used in a mechanistic way while 
aiming to present a range of vocabulary. Hence, I asked students to write a paragraph which 
contained the vocabulary they had learnt from this poem, including“弯弯的”， “小小的”，“
闪闪的”，“星星”and “蓝蓝的”, and allowed students to combine them with English, 
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because of their limited vocabulary in Chinese at this stage, for about 15 minutes. Some of 
them did it in a creative way that pleasantly surprised me. The following are some scanned 
version of their writing: 
Table 4.7 Student writing using the hanzi learnt through a poem 
Student 
writing/artef
act 
 
 
Translation What they were describing was “The blue sky is illuminated by the shiny 
stars from afar, the stars look very little, compared to the curvy moon”. 
 
The version in Table 4.7 was written by Jemma (pseudonym) and Karen working 
together. They are introverted students in class but both of them have a passion for learning 
Mandarin. In their paragraph writing, they stuck to the same topic which they had learnt from 
the previous poem about the sky. At the beginning of learning this poem in Lesson part 1, 
both of them circled the repeated words in pinyin, but not hanzi. However, two lessons later, 
both of them were confident in writing hanzi in this paragraph, and the writing was not only 
correct and clear but also beautiful. Combining hanzi with English made it easier for them to 
use hanzi, and the creative writing was a means to provide opportunities for students to mix 
the hanzi with English. They regarded the noun “星星” (star) as plural so they used the verb 
form “look” afterwards, clearly influenced by the grammar of English. Additionally, they 
could apply the adjectives in both predicative form (see “look very ‘小小的’” which meant 
“look very little”) and attributive form (see “ ‘蓝蓝的’ sky” meaning “blue sky”, “闪闪的星
星” meaning “twinkling stars” and “ ‘弯弯的’ moon” meaning “curvy moon”). However, the 
Chinese version of the adverb “very” they put in front of the adjective “小小的”, which was 
actually taught to them before this, but they did not transfer it into their writing. 
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Table 4.8 Student writing using the hanzi learnt through a poem 
Student 
writing 
 
 
Translation What she was describing was “The alien was small and blue. She 
lived on a curvy star that always likes to shiny.” 
 
From my previous observation of the in-class worksheets, homework and test, Amy 
tended to use pinyin instead of hanzi in her writing. Because of her chronically poor English 
pronunciation, she still felt challenged in employing tones in Mandarin. However, she was 
capable of indicating tone marks in writing, as seen in her written paragraph above in Table 
4.8. She applied all the given words in the description of an alien, influenced by the poem 
relating to astronomy. She was aware of using the correct structure in her writing. For 
example, she noticed that in English there should be a conjunction “and” to connect two 
adjectives, so between “xiao xiao de” and “lan lan de”, she put the “and” spontaneously. 
Additionally, she could combine an adjective and a noun correctly, as seen in the phrase in 
her writing “wan wan de xing xing” (meaning “curvy star”). Nevertheless, some parts of her 
writing were correct regarding the structure, but not in its meaning. In the last example, the 
“wan wan de xing xing” (meaning “curvy star”) she wrote was not semantically correct, 
though the attempt at creativity might account for this. Another example was the last part of 
her writing “likes to shǎn shǎn de” (meaning “likes to shiny”). The phrase “shǎn shǎn de” is 
an adjective, but Amy used it as a verb, which was incorrect. Similar to her case, Maria wrote 
“The sky can shǎn shǎn de” in her worksheet. She also assumed falsely that “shǎn shǎn de” 
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was a verb instead of an adjective. In these two cases, the repetition feature of poetry is 
particularly useful in reinforcing students’ memory of language structures. 
Table 4.9 Student writing using the hanzi learnt through a poem 
Student 
writing 
 
 
Translation What she was describing was “My friend has a pair of small fingers. 
He has curvy hair and blue nails. His shiny eyes shine bright in the 
starry sky.” 
 
Maria’s work in Table 4.9 was also written in the form of hanzi. The main difference 
between Maria’s work and Amy’s work was that Maria did not focus on the context of the 
poem《小小的船》(“Little Boat”), which was describing a starry sky, and instead created a 
distinct context about her friend. Another highlight of her version is the usage of “的”, the 
indicator of an adjective in Mandarin, as seen in “星星的 sky” (meaning “starry sky”). The 
word “星星” (star) appeared in the poem in the form of a noun, but Maria transferred the 
noun into an adjective with the same pattern as other adjectives she had learnt, which was to 
add a “的” after it. Although in Mandarin, “星星的 sky” is not normally used to describe 
“starry sky”, this was still grammatically correct and semantically reasonable, showing that 
she had truly understood how this form of re-duplicated adjective worked in Mandarin. 
Another encouraging development was that when I was reading the poem aloud, 
students would stop talking and the whole class became quiet, though they might not even 
understand the poem. Poetry reading might become a strategy in class management for me 
because students considered it as a novel entertainment. 
4.2.3 Lesson Group 2: Repetition of adverbials. 
The focus of Lesson Group 2 was also speaking and writing. I continued to explore 
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the poetic feature of repetition, and the area of Mandarin I focused on was the speaking of 
words and phrases, four adverbials of time in particular, as well as writing hanzi in sentences. 
In this Lesson Group, I mainly focused on James and Maria from the “top” level, and Edward 
from the “bottom” level. 
Table 4.10 Lesson records for Cycle 1 Lesson Group 2 
Cycle/  
Lesson 
Group 
Text Feature of 
poetry in focus 
Teaching objective How it worked 
Cycle 1/ 
Group 2 
《乡愁》 
(“Homesickness”) 
Repetition Teach four time 
adverbials, four 
adjectives and two 
sets of antonyms 
Students could 
recognise the four 
Chinese time 
adverbials, four 
adjectives and 
two sets of 
antonyms 
 
Table 4.10 shows the lesson records for Lesson Group 2 in Cycle 1. The poem 《乡愁》 
(“Homesickness”) is so famous that nearly all educated Chinese people are familiar with it. 
Historically, following the Chinese Civil War in 1949, the Kuo Min Tang (KMT) retreated to 
the island of Taiwan across the Taiwan Strait, while the Communist Party of China (CPC) 
proclaimed the People’s Republic of China (PRC) in mainland China. Consequently, the 
Cross-Strait Relation was fraught with tension and isolation until 1979. This caused the 
separation of families living on the two sides who were unable to contact and visit each other. 
Published in the 1970s, this poem conveys an emotional attachment to the mainland of China 
by a Chinese poet living in Taiwan for political reasons. Besides its historic and cultural 
aspects, this poem also contains linguistic elements that this class could focus on (see Table 
4.11). First, there are four stanzas in this poem, and each stanza has one adjective, from 
which I could review the usage of “的” (the indicator of adjective in Mandarin) with students. 
In addition, there is one ‘measure’ word in each stanza. In Mandarin, most specified or 
numbered nouns must be preceded by measure words, and different types of objects need to 
match up with different measure words. An example of this concept in English is the phrase 
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“a pair of” in the phrase “a pair of shoes”. Although only two of these measure words in this 
poem are frequently used in daily conversations, it is still useful for students to have an idea 
about what measure words look like, their usage and the importance of adding them between 
the noun and the preceding number, especially when describing quantity. 
Table 4.11 Poem 《乡愁》and its translation 
Poem in pinyin and hanzi English translation 
xiǎo shí hòu, 
小     时    候，  
xiāng chóu shì yī méi xiǎo xiǎo de yóu piào ， 
乡         愁   是  一   枚   小    小   的  邮   票，  
wǒ zài zhè tóu ， 
我  在  这   头，  
mǔ qīn zài nà tóu 。 
母   亲   在  那  头。  
    
zhǎng dà hòu ， 
长       大   后，  
xiāng chóu shì yī zhāng zhǎi zhǎi de chuán piào ， 
乡        愁    是  一    张      窄   窄   的    船      票，  
wǒ zài zhè tóu ， 
我  在  这   头，  
xīn niáng zài nà tóu 。 
新      娘    在  那 头。  
 
hòu lái ā ， 
后   来 啊，   
xiāng chóu shì yī fāng ǎi ǎi de fén mù ， 
乡      愁    是  一   方  矮矮的  坟  墓，  
wǒ zài wài tóu ， 
我  在  外   头，  
mǔ qīn zài lǐ tóu 。 
母   亲   在 里 头。  
 
ér xiàn zài ， 
而 现   在，  
xiāng chóu shì yī wān qiǎn qiǎn de hǎi xiá ， 
乡      愁     是  一  湾    浅  浅   的  海  峡，  
wǒ zài zhè tóu ， 
我   在  这   头，  
dà lù zài nà tóu 。 
大 陆 在 那 头。  
 
When I was young, 
 
“Homesickness” was a tiny stamp, 
 
Me on this side, 
 
Mother on the other side. 
 
  
 
After growing up, 
 
“Homesickness” was a narrow boat ticket, 
 
Me on this side, 
 
Bride on the other side. 
 
  
 
Later on, 
 
“Homesickness” was a lowly grave, 
 
Me on the outside, 
 
Mother on the inside. 
 
  
And at present, 
 
“Homesickness” becomes a shallow strait, 
 
Me on this side, 
 
Mainland on the other side. (Translated by 
Yu Guangzhong and revised by me for the 
sake of teaching). 
 
Lesson Group 2 contains two pedagogical points. Lesson part 1 is to introduce the 
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background of this poem and the poet in order to facilitate students’ better understanding. 
This lesson part is connected with the previous lesson via the same grammatical point. This 
helps build students’ confidence in absorbing new information, which here was “measure 
words”. I designed lesson part 2 with the purpose of introducing time adverbials in Mandarin 
and practising the writing of twelve hanzi. The following is an outline of Lesson Group 2 
from the relevant lesson plans: 
Lesson Part.1 
1) Introduce the title of the poem, and the poet.  
2) Students underline the hanzi that they knew, and tell me the meaning. 
3) Stanza by stanza: Students circle the repeated hanzi phrases and guess the meaning 
of them through the same repetition in the English translated version or the shape of 
hanzi, then review the usage of “的”, and introduce 4 measure words. 
 
Lesson Part.2 
4) Introduce four adverbials relating to time. 
5) Show the strokes of hanzi: “这” “那” “里” “外” “窄” “矮” “浅” “在” “是” “我” 
“头” “大”, students to practise each hanzi on “Tian Zi Ge”. 
6) Discuss the emotion that the poet wants to express.  
7) Choral reading. 
 
After handing out the sheet with the poem 《乡愁》 (“Homesickness”), including 
hanzi, pinyin and a picture, I asked students what the genre was and they could identify 
poetry at a glance, which might have been because it was in a format similar to the format of 
the former two poems I had introduced to them. When I introduced the background of the 
poet, students were shocked when they heard that the poet was away from his hometown for 
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more than two decades. Their close and instant responses to my introduction suggest an 
increasing interest in Chinese poetry. 
To underline hanzi that they already knew only took less than three minutes, and an 
increasing number of students put the symbols on the hanzi, instead of on the English or 
pinyin, manifesting some self-assurance in recognising hanzi. It was coincidence that there 
was a “小小的” in this poem, too; and from this, I reviewed the usage of “的” with students 
by posing the question “What information do you receive from ‘的’?”. In addition, there was 
one measure word in each stanza (as underlined in Table 4.11), though only two of them are 
frequently used in daily conversations. Still, it was a positive start to acquaint them with 
measure words. As a whole, I introduced this poem stanza by stanza while moving among 
stanzas looking for the same phrase forms. I assigned the task: “In the first stanza, which 
words or phrases are repeated? Please circle them and guess the meaning through English.” 
The rationale for that would be that if hanzi were repeated, then they could identify the 
repeated word without knowing it and if I then gave them a translation, they should be able to 
identify the meaning of that hanzi because it was repeated as well. Once they know that 
hanzi, they might be able to identify the meaning of another hanzi. There were a few wrong 
answers when they guessed the meanings of the first stanza. Edward gave wrong answers as 
well. He always has the desire to share his ideas and thoughts and he also experiences some 
learning difficulties. He participated in class activities most of the time but felt stuck easily. 
After he had called out a few wrong answers, I explained the method that he could use to 
identify the meaning and guided him to go through the process slowly, and he could finally 
work out the meaning of the title. As all stanzas in this poem parallel each other neatly, some 
students like James and Maria were able to get it right the first time.   
The four adverbials regarding time were the focus of  lesson No.2. They were “小时
候” (when I was little), “长大后” (after growing up), “后来” (later) and “现在” (now), 
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occurring at the beginning of each stanza. Importantly, each stanza was an example of using 
these time adverbials, and these time adverbials signalled that grammar was the focus of 
Cycle 3 for the reason that there was no change of forms with regard to different tenses in 
Chinese (see details in Chapter 6). Students were expected to use these four time adverbials 
to create their own sentences in a new context. James made a sentence: “小时候, wo xi huan 
da lan qiu, 长大后, wo xi huan da lan qiu, 后来, wo xi huan da lan qiu, 现在, wo xi huan da 
lan qiu.”, meaning that “when I was little, I liked playing basketball; when I grew up, I liked 
playing basketball; later on, I liked playing basketball; and now, I like playing basketball”. 
Although he employed the time adverbials and made no grammatical errors, these sentences 
were not very sophisticated because he could just say “I always like playing basketball” or “I 
have been loving playing basketball since I was little”. Nevertheless, he was required to use 
these time adverbials and he did it. Some of Maria’s sentences were: “小时候, wo (I) was 
little, 长大后, wo (I) am bigger…”, showing that she believed Chinese had tenses as English 
did, and also that tense was distinguished by the forms of verbs, which was not the case. In a 
linguistic sense, Mandarin is an analytic language, which relies on adding words or putting a 
sentence in a certain order to indicate the tense or aspect; while English is an inflectional 
language which indicates the tense by the change of verb forms. I selected 12 hanzi for 
students to practise, but I found this was too much for them:  
Today I intended to introduce another poem named 《感谢》 
(“Gratitude”) after finishing teaching the hanzi that had not been introduced in 
last lesson, yet, I did not achieve it. The reason was that I over evaluated 
students’ ability to process the content and taught too many hanzi in one 
lesson, which made them feel overwhelmed and lose patience and confidence 
in keeping on it. Next time, I should break it down into different lessons 
(Reflective Journal, Term 2, 09/08/2017). 
 
Students’ enthusiasm was considerably higher when they were following my writing 
on the whiteboard for the first five hanzi, however, some lost interest when I continued to 
teach the following hanzi so I stopped and left the practice as homework. I failed to take into 
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account that students were just beginning learners in hanzi, which meant that my 
requirements should have been more realistic. 
Also, there are two pairs of antonyms (both of them are directional words) that appear 
in this poem repeatedly in each stanza, which were “这那” and “里外”. Directional words in 
Chinese are somewhat abstract. In this poem, students knew “头” meant “head”, but they did 
not know that “这头” meant “here” while “那头” meant “there”. This is rather confusing 
because there are so many different ways to refer to “here” or “there” in Chinese. This poem 
exemplifies for students the usage of “这头” and “那头”, and “里面” and “外面” with vivid 
contexts in each stanza. The use of these phrases was repeated in each stanza, so students 
could have more access to familiarise themselves with it. 
4.2.4 Lesson Group 3: Repetition of language structures. 
The focus of this Lesson Group was writing. The feature of poetry being applied was 
repetition of sentences, and the area of Mandarin was paragraph writing to practise sentence 
structures. The centre of my observation was three kids from my Focus Group students. They 
were Sharon (pseudonym) from the “intermediate” level, and David (pseudonym) and Judith 
(pseudonym) from the “bottom” level. 
Table 4.12 Lesson records for Cycle 1 Lesson Group 3 
Cycle/  
Lesson 
Group 
Text Feature of 
poetry in focus 
Teaching objective How it worked 
Cycle 1/ 
Lesson 
Group 3 
《感谢》 
(“Gratitude”) 
Repetition Teach sentence 
structure 
Students could 
use the structure 
to write 
something else 
 
Table 4.12 presents the lesson records for Lesson Group 3 in this Cycle. The poem  
《感谢》(“Gratitude”) had four stanzas (see Table 4.13). Each stanza started with two lines 
which were exactly the same; “让我怎样感谢你, 当我走向你的时候”, meaning “how 
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grateful I am, when I came to you”; and the remaining two lines in each stanza used the same 
structure, “我原想…你却…”, which meant “I was expecting.. yet you..”. Based on my 
experience from the former two Lesson Groups, the repeated presence of these structures 
should have reinforced students’ ability to be familiar with and to memorise the common way 
of using them in different contexts. Also, there was one measure word in each stanza, as for 
the poem《乡愁》 (“Homesickness”), so students would see once more that in Chinese, a 
measure word should be put in the middle of numbers and nouns. 
Table 4.13 Poem 《感谢》and its translation 
Poem in pinyin and hanzi English translation 
ràng wǒ zěn yàng gǎn xiè nǐ 
让我怎样感谢你 
dāng wǒ zǒu xiàng nǐ de shí hòu 
当我走向你的时候 
wǒ yuán xiǎng shōu huò yī lǚ chūn fēng 
我原想收获一缕春风 
nǐ què gěi le wǒ zhěng gè chūn tiān 
你却给了我整个春天 
 
ràng wǒ zěn yàng gǎn xiè nǐ 
让我怎样感谢你 
dāng wǒ zǒu xiàng nǐ de shí hòu 
当我走向你的时候 
wǒ yuán xiǎng pěng qǐ yī cù làng huā 
我原想捧起一簇浪花 
nǐ què gěi le wǒ zhěng gè hǎi yáng 
你却给了我整个海洋 
 
ràng wǒ zěn yàng gǎn xiè nǐ 
让我怎样感谢你 
dāng wǒ zǒu xiàng nǐ de shí hòu 
当我走向你的时候 
wǒ yuán xiǎng xié qǔ yī méi hóng yè 
我原想撷取一枚红叶 
nǐ què gěi le wǒ zhěng gè fēng lín 
你却给了我整个枫林 
 
ràng wǒ zěn yàng gǎn xiè nǐ 
让我怎样感谢你 
dāng wǒ zǒu xiàng nǐ de shí hòu 
当我走向你的时候 
wǒ yuán xiǎng qīn wěn yī duǒ xuě huā 
我原想亲吻一朵雪花 
 
How grateful I am! 
 
When I first came to you, 
 
I was expecting only a fresh breeze, 
 
Yet you’ve given me an entire spring. 
 
 
 
How grateful I am! 
 
When I first came to you, 
 
I was expecting only a ripple,  
 
Yet you’ve given me an entire ocean. 
 
 
How grateful I am! 
 
When I first came to you, 
 
I was expecting only a leaf of red, 
 
Yet you’ve given me a forest of autumn maple. 
 
 
How grateful I am! 
 
When I first came to you, 
 
I was expecting only a snowflake, 
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nǐ què gěi le wǒ yín sè de shì jiè 
你却给了我银色的世界 
Yet you’ve given me a world of silver. 
 
I divided this Lesson Group into two parts: 
Lesson Part 1 
1) Give students the poem sheet with hanzi &English, students to circle the hanzi that 
they knew, and say the meaning. 
2) Lead students to find the pattern of the poem by comparing each stanza. 
3) Introduce the sentence “我原想。。你却。。” (“I was expecting… Yet you…”). 
4) Give pinyin version, students to read poem aloud. 
 
Lesson Part 2 
5) Explain “怎样” (how) and practise. 
6) Explain “当…的时候” (when/while) and practise. 
7) Explain “我原想… 却” (I was expecting.. yet…) and practise. 
8) Mimic the sentence structure in a context of “apology” and write a stanza (four 
lines). 
 
Unlike the sheet I designed for the last two Lesson Groups, in this lesson I removed 
the pinyin part from the sheet that I had given them to reduce their dependence on pinyin in 
hanzi recognition. With only hanzi and the English translation, students still managed to 
identity most of the hanzi that they had learnt so far. However, some of them failed in 
knowing the meaning of the hanzi, for example David and Judith. When I asked them the 
meaning of the learnt hanzi, Judith had some memory of these hanzi and found out the 
meaning through finding her notes on worksheets, whilst David was entirely perplexed.  
Then, I asked them to examine the pattern of this poem, and they were able to point 
out that the first two lines in each stanza were the same, and the remaining two lines changed 
somehow. Following this, I handed out the pinyin version that was printed on a half A4 paper 
to help them read this poem out. A large number of them found it challenging to pair up the 
pinyin and hanzi, which is why they stopped the matching task and started to read the pinyin 
only. I realised that this confusing situation was mostly due to the layout of the handout, and I 
should have given them a version including hanzi, pinyin and English for the second time. I 
planned to introduce three key points in this poem afterwards, yet by then it was about 15 
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minutes before the bell went off and I promised to share Zongzi, a traditional Chinese rice 
dumpling with them because that was the day of the Dragon Boat Festival, so I decided to 
continue the research in the next lesson. 
The focus on part 2 of the lesson was one phrase structure, one adverbial clause and 
one sentence structure. First there was the use of “怎样” (how) in Chinese. I provided several 
examples such as “how to do”, “how to use”, and “how to make”, and emphasised that there 
should be a verb following “how”.  My next task was for them to practise this phrase by 
coming up with different examples.  However, taking into account the limit of their Chinese 
vocabulary at this stage, I encouraged them to use verbs in English to make bilingual phrases. 
Still, some students did not comprehend what the task involved. When students were writing 
up examples, I walked around to check their understanding individually. I found that those 
students who were perplexed (including David) did not concentrate on the lesson nor make 
notes. They appeared embarrassed when I found it out, but I remained patient and explained 
it to them again and this time they understood it quickly. 
The second was the use of “当……的时候” (when/while…) in Chinese. It took a 
while for them to comprehend that these four hanzi, when put together, form an adverbial 
clause which meant “when” or “while”. Also, it took some time to explain that when using 
this structure, they need to put the first hanzi at the beginning, and the latter three hanzi at the 
end of, and in between, where the dots were located, they need to add words that indicate the 
detailed situation of “when”. It was complicated to make it clear. I could tell from their faces 
that they did not fully understand this. Fortunately, examples always helped. I gave them 
examples such as “when I am bored” and “when I need help” to show them each step of 
forming a correct adverbial clause using this structure. Again, when students were making 
notes, I walked around and checked students’ understanding. Interestingly, those students 
who were distracted before, such as James and Sharon made notes carefully and managed to 
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write up an accurate example. However, David and Judith still failed to understand the 
mechanism of this structure and needed extra interpretation. Both of them could comprehend 
concepts when they conversed with me individually, but they just seemed to be at sea when I 
was explaining things in front of the class. 
Similarly, I explained the sentence pattern “我原想……, 你却…….” (I was 
expecting…, yet you....) through examples. The examples were “I was expecting to spend my 
holiday at my grandpa’s house, yet I stayed at home”, and “I was expecting to have dinner 
with my friend, yet she didn’t turn up”. Afterwards, I gave students some English sentences 
and the majority could convert them into Chinese without further help. Based on the 
confidence built on the former two sentences, Sharon handled this sentence structure easily, 
though sometimes she forgot to change the subject in different sentences accordingly. 
After all that, I asked students to write a four-line stanza about “apology” for the 
purpose of utilising the adverbial clause, starting with “when/while” and “I was 
expecting…yet…”. Part of the reason that I chose this topic was because they had learnt how 
to say “sorry” in Mandarin in the very first lesson, but mainly it came from my own 
experience. During the days when I first arrived in Australia, “Thank you”, “Excuse me” and 
“Sorry” were the words that I most commonly heard. This shaped my impression that 
Australians were ready to apologise for their deeds. Unexpectedly, students were unwilling to 
do that, for they thought it was hard to think of anything that they felt sorry for. I asked some 
students who were still reluctant to write, and some replied to me that “I don’t know what or 
whom to be sorry for”. Thus, I decided to scaffold the process by co-writing the first line with 
them. I clarified that the task was to adapt the original poem into one that was about 
apologies.  The first line was the easiest one, and they only needed to change the word “感谢” 
(gratitude) to “说对不起” (say sorry). To some extent, a good start gave some students 
certain confidence to write the remaining three lines. This writing task was harder and more 
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complicated than the task for Lesson Group 1. In spite of that, compared with the initiative 
students had in writing for Lesson Group 1 and this lesson, students’ negative attitude in 
poetry writing in this lesson was evident. They were whining and playing pranks, and pouting. 
I found that students desired new activities with new formats. Even though the first turned out 
to be very interesting, they might not engage as well in the same format of activity the second 
time. Also, the choice of topic was rather critical. Topics that are affirmative are more likely 
to inspire students’ learning enthusiasm. In addition, the external factors such as timing of 
assignments were influential. The week that I was teaching this lesson was stressful for 
students because they had many tests for other subjects, so they tended to be influenced by 
the fickle ambience in the class. 
At the end of this cycle, the students took a final assessment aiming to evaluate their 
achievement of this term’s learning with the help of repetition in Chinese poetry. The 
assessment included a written test and a poem reading assessment (see Appendix 6). The 
overall points for the written test were 50, including five bonus points for the last section. The 
first section in the written test consisted of seven images that indicated the shape of seven 
pictographic hanzi students had learnt. For example, the image “ ” indicated the hanzi “木” 
(wood). Students were required to write down the hanzi based on the images and pinyin. The 
second section asked students to write down the stroke sequence of five hanzi to check their 
understanding of the basic rules of stroke sequence. In the third section, I quoted a pinyin and 
English paragraph written by a student which describes a girl’s appearance, including four 
adjectives and a noun learnt in the poem 《小小的船》 (“Little Boat”) as a model. Students 
were asked to convert the paragraph into a picture based on the description. The last section 
was paragraph writing, which was the most challenging task in this test, containing five 
phrases and sentence structures that recurred in the two poems 《乡愁》 (“Homesickness”) 
and 《感谢》 (“Gratitude”). To balance the task level, I offered the flexibility for them to 
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select three of the provided language structures for their paragraph writing. However, 
students who could employ all of the language content correctly and fluently would gain 
bonus points. 
 
Figure 4.4 The distribution of scores in the Cycle 1 written test 
Figure 4.4 presented the general results of the written test evaluation in Cycle 1. The 
two students who scored less than 10 points had rather low attendance in Mandarin class and 
low participation in learning activities. Twelve out of 20 students scored in the range of 20 to 
40. Table 4.14 below shows the performance of my nine participants in this test. I analysed 
their errors below to represent the overall performance of the class to some extent. 
Table 4.14 Performance of the nine participants in Cycle 1 final test 
Top Level Score Medium Level Score Bottom Level Score 
Maria 45 Amy 42 David 23.5 
Karen 36.5 Jemma 28.5 Judith 29 
James 47 Sharon 43 Edward 19.5 
 
It was evident that all nine participants lost the most points in the paragraph writing 
section. I asked them the reasons for this after handing out the test results. Some of them 
could not recall the meaning of certain phrases so they had written less than the three 
sentences  required. For example, Jemma and Karen mixed the meaning of “小时候” (when I 
was young) “长大后” (after growing up) “后来” (later) and “现在” (now) so their sentences 
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had no logic. Some students such as Judith and David knew some meanings of these phrases 
but did not know how to use them. This was another skill to learn as a teacher; to design and 
analyse the test papers to reveal the reasons behind the errors.  
I expected that the repetition in sentence structures in both《乡愁》
(“Homesickness”) and《感谢》 (“Gratitude”) was highly patterned. However, the less than 
ideal result in the paragraph writing section might result from insufficient reading activities, 
such as poem chanting and paying attention to the bilingual worksheet, so that students were 
only able to remember the meaning and usage of language content for a short time. This 
might also have been caused by the teacher’s unclear explanations on terms. The remaining 
misunderstanding on the usage of language content, and delays in students’ seeking help from 
the teacher, resulted in their poor performance in this section. Moreover, the translations of 
poems I employed in the worksheet were from translators who put more effort either into 
achieving “yijing” or being faithful in connotation. Although I did some revision based on 
that, these were still not the best translations for the purpose of teaching. The translation of 
lines in《敕勒歌》(The Ode to the Chile) was an example. Both of the words “苍苍” and 
“茫茫” in this poem mean “boundless”, and to reflect the poem’s remarkable repetition in the 
meaning sense, my English translation deliberately used the same English word “boundless”. 
However, it was confusing for L2 students because there were different hanzi with the same 
English translation. The asymmetrical repetition was not helpful for the specific purpose of 
teaching language. In the next cycle, I need to put more emphasis on this issue. 
Maria, James, Amy, and Sharon achieved quite high scores, three of them losing 
points in section 2, which was to test their understanding on stroke sequence. The content in 
this section was from the poem《敕勒歌》(The Ode of Chi Le) in the scouting period. Two 
reasons may account for this. One was that the stroke sequence was taught seven weeks 
before the test and without systematic revision, so that students failed in memorising the rules 
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clearly. This also reflected that the facilitation of memory from the repetition might be more 
apparent in respect of short-term memory. The other reason was that this section required 
more acuity in consideration and was confusing when searching details in their memory. I 
might have focused too much on teaching the stroke sequence when I was introducing the 
hanzi in that poem, rather than teaching them the strategies to reinforce their memorisation. 
All of these nine students fared considerably well in the third section, which was to 
draw a picture based on a sample from a previous creative writing activity. Students were 
more familiar with the words and phrases which appeared in the poem “小小的船” (“Little 
Boat”). This reflected the efficacy of the strategy of creative writing in reinforcing language 
memorisation. 
Sixteen students attended the poem reading assessment with one-week preparation 
time. The scope of reading would be 《小小的船》(“Little Boat”), 《乡愁》
(“Homesickness”) or《感谢》(“Gratitude”). Because of the varied length and levels of 
difficulty of these three poems, the standard of measurement differed. The evaluation was 
based on four primary criteria: tones, pronunciation, fluency and emotion. Tones and 
pronunciation should not entail more than five errors. As for fluency, the time for 
performance should not last longer than five minutes. Concerning the emotion, which was 
difficult to assess, this was mainly based on volume and emotional expression. To my 
surprise, except for one student who had learning difficulties and read the shortest poem 
“Little Boat” at my suggestion, a quite number of students challenged themselves with the 
longest poem “Gratitude” and performed it very well. Amy, James, Sharon, and Maria had the 
courage to perform in front of the whole class, and they fulfilled all criteria except the tones. 
Edward also forced himself to read the poem publicly but he was so nervous that the lines 
were not coherent and fluent, and his pronunciation of words was not clear. The most 
common issue in the performance was the confusion with tones. 
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4.3 Cycle 1 Findings and Implications for Cycle 2 
In Cycle 1 of this action research, Chinese poems were selected for the poetic feature 
of repetition. This was found to be useful in teaching both speaking and writing Mandarin. In 
fact, the efficacy of repetition in the teaching of sounds led to the use of rhyme and rhythm, 
as a repetition of sounds in Cycle 2, for the systematic teaching of pinyin.  
Having already discussed parts of my reflection journals in previous sections, 
categories which emerged from the journals in this cycle are presented in Table 4.15, mainly 
in regard to the frequency of their appearance with some examples from my journals, and 
some interpretive summaries. There were other minor categories, each of which took up only 
one or two sentences in my reflection journals and were not worth presenting in detail. 
Table 4.15 Cycle 1 Categories in reflective journals 
Category 1 Challenges as a beginning teacher 
Identified themes Selected quotes from the journals 
Lack of classroom 
management 
strategies 
- Students who finished the task started to chat. 
(31/05/2017) 
Poor time 
management 
- It’s quiet time consuming to check student progress 
individually. (08/06/2017) 
- By the time I settled down all the students and the 
equipment, there was only 55 minutes left and I was stressed 
out. (29/05/2017) 
Subjective 
expectations of 
students 
- They were unwilling to write the poem for they thought it 
was too hard. (31/05/2017) 
- I over evaluated students’ ability to process the content and 
taught too many hanzi in one lesson. (25/05/2017) 
Poor 
differentiation 
skills 
- I felt guilty for Yian. I put too much attention on those 
who needed help badly or more actively sought help so that 
I neglected her. (14/06/2017) 
- He (referring to a student with a learning difficulty) can do 
better without the influence from other kids but I didn’t give 
him enough help. (14/06/2017) 
Category 2 Student responses related to poetry 
Identified themes Selected quotes from the journals 
Students’ positive 
attitude to Chinese 
poetry 
- When I was introducing the poem, students were quiet and 
paying close attention to me. (17/05/2017) 
Students’ 
recognition and 
memorisation of 
- The result of the quiz showed students good memorisation 
of hanzi. (17/05/2017) 
- Students managed to point out most of the hanzi that they 
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hanzi, and use of 
language 
had known so far. (29/05/2017) 
- Some students have written in a creative and fantastic way 
that surprised me! (15/05/2017) 
Reading poetry is a 
good classroom 
management 
strategy 
- I found that when I was reading the poem aloud, students 
would stop talking and the whole class became quiet. 
(15/05/2017) 
Connection of 
hanzi and pinyin is 
weak 
- The task that required students to memorise hanzi’s 
pronunciation, meaning and the order of strokes took most 
of the time in this lesson for most kids. (08/06/2017) 
Category 3 Difficulty of learning Mandarin 
Identified themes Selected quotes from the journals 
Linguistic 
difficulty 
- This part is quite confusing because there are too many 
different ways to refer to “here” and “there” in Chinese, and 
“这头” and “那头” are only one set of expressions among 
them. (17/05/2017) 
- In Chinese, the latter part of the sentence should reverse 
the sequence of “yet+somebody”, but students easily missed 
this point. (14/06/2017)  
Negative influence 
on Mandarin from 
English 
- The problem is that what makes sense in English may not 
make sense in Chinese. Wangwei was just filling in Chinese 
he had known in the sentence structure, which did not 
follow the logic in Chinese grammar. (14/06/2017) 
 
I discuss each finding in detail afterwards, and also reflect on the challenge of being a 
beginning teacher. The findings in this Cycle are: 
1. The repetition in poetry can improve L2 beginning learners’ hanzi recognition. 
2. Poetry can be a resource to increase L2 beginning learners’ writing skills within  
the strategy of creative writing. 
3. Poetry can enhance L2 beginning learners’ language awareness of the target 
language. 
4. The repetition of poetry can reinforce L2 beginning learners’ short-term memory. 
5. Both poetry reading and listening to poetry recitation are effective strategies in 
classroom management. 
 
The value of poetry in L2 classrooms has been reported in many previous studies with 
reference to advanced L2 learners (Hanauer, 1997, 2001b, 2012; Hadaway, Vardell & Young, 
2001; Chen, 2006; Iida, 2013; Hsiung, 2016; Mittal, 2016). However, the findings in this 
cycle evidenced the efficacy of poetry to L2 beginning learners’ acquisition of aspects of 
speaking and writing in Mandarin with suitable teaching strategies.  
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Students gained significant improvement in hanzi recognition in reading and writing 
of repeated hanzi. Word and character recognition are described as “lower-level processing 
skills” by Scrimgeour, which is essential for effective reading because it involves “primarily 
the conversion of orthographic, phonological and morphological information into mental 
resources that build comprehension” (2010, p. 198). Grabe (2009) also stresses the 
importance of recycling vocabulary to create automaticity and fluency in meaningful reading, 
as well as to developing L2 learners’ abilities in word recognition, which is a crucial indicator 
of a learner’s future reading ability. 
In this cycle, activities such as locating the repeated words, phrases or sentences in 
different poems forced students to focus on the form of language, especially the transfer of 
focus from English translation to pinyin, and finally to hanzi. In addition, the development of 
word recognition was also improved by students’ awareness of the form of adjectival phrases 
in Mandarin. For example, in the same activity of circling repeated words in Lesson Group 1, 
initially, students considered each hanzi separately, and circled each hanzi, such as “小” and 
“小”; but later on, they realized that “小小的” was an integrity meaning “small”, and the 
separation of the phrase as “小”, “小”, and “的” did not make sense. This seemed to not only 
improve learners’ abilities in word recognition, but also enhanced their metalinguistic 
awareness (Hanauer, 1997 & 2001; Mukarovsky, 2014). Poetry reading linked meaning 
construction and a focus on the forms of language so that learners obtained a better 
comprehension of Mandarin. Elster’s research (2010) shows that poetry can broaden students’ 
knowledge of word meaning and sentence patterns. Poetry also seems to help expand students’ 
knowledge of the sounds and syllables of spoken language, in which the poetry features of 
repetition, rhyme and rhythm played an important role in this study. 
Furthermore, students’ in-class performance and their achievement in quizzes and 
tests demonstrated that they became adept at writing simple hanzi. Meaningful reading of 
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poetry and its repeated language content seemed to assist the development of word 
recognition skills (Grabe, 2009). As Rastle (2015) argued, the frequency of words’ 
occurrences was the most powerful determinant with regard to word recognition. The 
repetition feature in poetry provided cumulative exposure to repeated words, which helped 
learners to identify the words. The reading and writing practice of hanzi improved accuracy 
in learners’ hanzi writing, allowed learners to memorise hanzi, and consolidated their 
impression and understanding of hanzi structure (Tan et al., 2005; Guan et al., 2011; Hsiung, 
Chang, Chen & Sung, 2017).  
The efficacy of using repetition was also manifested in paragraph writing, particularly 
in creative writing. In Lesson Group 2, students were fond of using the phrases they had 
learnt through the poems and applying them in their own sentences. To complete paragraph 
writing, students were required to be familiar with the meaning, function and usage of each 
phrase, and then synthesise them together. The paragraph writing reinforced student focus on 
the usage of the target language content. Moreover, students’ individuality was valued and 
reflected in their creative writing practice. For example, the context of students’ artefacts that 
employed adjectives learnt in the poem “小小的船” (“Little Boat”) varied greatly, and their 
writings were descriptive and interesting. The context and style of the chosen poetry 
stimulated students’ imaginations to write their own paragraphs, and seemed to help develop 
creative writing skills (Cranston, 2003). The writing that combined Mandarin with English 
encouraged learners to voice themselves, which I observed as enhancing their motivation and 
confidence about the learning process. This result was consistent with what was shown in 
previous studies (Hanauer, 2012 & 2015; Chamcharatsri, 2013; Iida, 2016; Disney, 2012).  
Another result was the improvement of pronunciation through poetry reading. The 
poems selected in this cycle featured repetition in particular, so that students could have more 
exposure to repeated language content. Consequently, students had more opportunities to 
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practise pronunciation (Smith, 2013). The result of this cycle was consistent with the results 
of Husing et al.’s study (2017) and Tan et al.’s study (2005), that the connection between 
hanzi and pronunciation was not established through writing practice. 
Reading poems slowly and with attention to the beat and rhyme underlying the lines 
of poetry seemed to increase students’ language awareness of, and pleasure in, language. 
Students could easily chime in with the pattern and engagement was improved. Meanwhile, 
students’ pronunciation of language was practised and the memory of language content was 
reinforced (Shi, 2013). Wilmort found in his research that poetry with features of repetition of 
sounds and pitch can enlarge students’ vocabulary and bring emotion and a touch of 
humanity and reality to the target language (as cited in Mittal, 2016). Reading poetry in the 
L2 classrooms can be seen as helping the learner to be more reflective and autonomous 
(Hanauer, 1997). This study does not aim to provide classroom management strategies, but 
the efficacy of poetry reading in classroom management and engaging teaching also indicate 
poetry’s value in that pursuit.  
In general, the focus on repetition in poems helped reinforce students’ short term 
memory of language content. This could be as small as a sound, or a phrase with re-
duplicated words, and as large as a sentence. However, the involvement of poetry seemed to 
be not as effective in terms of long term memory of key vocabulary, which was manifested in 
students’ difficulty in recalling vocabulary in later lessons, even with clues provided. This 
can also be seen from the analysis of errors in the test (see Section 4.2.4). The in-class 
responses from students suggest that the repetition feature of poetry truly helped learners to 
memorise the target language content in their short-term memories. Yet, students were not 
able to recall certain words, or failed to determine the meaning of a series of words such as 
time adverbials in subsequent lessons or the final test, suggesting that more regular review 
was necessary to facilitate students’ long-term memory. Moreover, the translation of poems 
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that I presented to students was not always useful for the purpose of teaching. I needed to 
translate poems in a way that could make the poetry feature such as repetition an advantage to 
facilitate language teaching, as discussed in Section 4.2.4. 
Another finding was the charm of poetry reading and recitation in classroom 
management from the very beginning of my poetry-related lessons. After my reading aloud 
demonstration, students were willing to mimic reading themselves. Students’ curiosity about 
another culture was also embodied in their yearning for a new literature form, poetry. They 
showed concentration when listening to Chinese poetry. This became a useful classroom 
management strategy.  
The difficulty of Mandarin learning has been widely discussed in previous studies 
(Singh & Han, 2014; Xing, 2011; Scrimgeour, 2010). The primary difficulty for learning 
Mandarin in this cycle was embodied in Lesson Group 3 when three sentences or clauses 
were introduced. Also, some “top” level students always adapted the mode of thinking in 
English in the speaking and writing of Mandarin, such as using structures in the common 
order of English or the use of conjunctions such as “and” between sentence fragments, which 
was not authentic in Mandarin. 
Additionally, the accumulation of knowledge and experience in both teaching and 
researching the employment of poetry in Cycle 1 provided me with skills and confidence to 
carry out Cycle 2. However, the difficult issue of classroom management was among the top 
challenges for me (Barnes, 2006; Dicke, Elling, Schmeck & Leutner, 2015). Students’ early 
engagement was far from satisfactory, especially in Term 1 and early Term 2, which can be 
seen from my observation of students as discussed in earlier sections of this study. 
My lack of experience was reflected in my flurried and clumsy way of dealing with 
issues in class. The initial difficulty that I encountered in class was stressful and decreased 
my confidence as a teacher and researcher. E. M. Skaalvik and Skaalvik (2007) defined 
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teacher self-efficacy as “individual teachers’ beliefs in their own ability to plan, organize, and 
carry out activities that are required to attain given educational goals” (p. 612). Without 
sufficient self-efficacy, I was anxious and awkward when delivering lessons in front of 
students, and it became worse when the class was in chaos and I frequently lost control of 
them.  
My mentor teacher, Brian (pseudonym) who observed most of my lessons provided 
me with many suggestions on my teaching after class, both orally and in two written 
evaluations at the end of Terms 2 and 3 respectively. The evaluations were about my overall 
teaching in each term. In the end-of-Term 2 evaluation, Brian acknowledged my work in the 
lesson. He wrote: 
Yuan has prepared her lessons well this term and closely followed the Chinese 
program we discussed last term. Yuan has provided her students with a variety 
of learning experiences by exposing students to poetry, festivals and Chinese 
characters. Normally students are engaged with her activity, as they are 
accessible for most students (Mentor teacher’s evaluation, Term 2, 
30/06/2017). 
 
However, the challenges of being a beginning teacher dominated at the beginning of 
my teaching. A sense of frustration and concern was manifested from the above reflective 
excerpts on my teaching in Term 1 and early Term 2. Many disappointing teaching outcomes 
in those two terms were also conveyed in my Mentor teacher’s end-of-term evaluation: 
Yuan needs to improve her communication skills in order to relate to her 
students in a proactive way. She can do this by developing different tone and 
warmth to her speaking voice. She also needs to pace her lesson well to allow 
students mastery of the content. She also needs to ensure that she is giving 
enough time for guided practice, rehearsal and eventually independence 
(Mentor teacher’s evaluation, Term 2, 30/06/2017). 
 
My journals also reflected that my transition during my beginning teaching occurred 
in two ways. One was from a student to a teacher. I was so accustomed to being a student that 
I had little knowledge of being a teacher, and relevant experience and strategies for teaching 
and building a teacher-student relationship. This mindset resulted in a lack of resilience when 
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I met different responses from students, as well as not having the necessary confidence in 
dealing with students’ questions and misbehaviour. Because of these issues, I lost students’ 
trust and respect gradually. The other issue was intercultural differences between Australian 
and Chinese schools, which meant the culture shock I felt from being immersed in the culture 
of Chinese schools to understanding Australian schools. In China where I was educated, the 
teaching model was more teacher-centred, and students’ behaviour was barely an issue 
because students were disciplined in class. In Australia, a more student-centred model is 
usual, and students have more freedom and initiative in class, resulting in a higher 
requirement for teacher’s classroom management and communication skills. According to the 
Australian Institute for Teaching and School Leadership (AITSL) Professional Standard 1.3 
“Know students and how they learn” for graduate teachers from (2011, p. 8), I should 
“demonstrate knowledge of teaching strategies that are responsive to the learning strengths 
and needs of students from diverse linguistic, cultural, religious and socioeconomic 
backgrounds”. My insufficient acquaintance with my students’ backgrounds and my sheer 
teaching inexperience affected my delivery of lessons. My lesson design might work better 
with a class of Chinese students, not Australian students, thereby doubling the challenges in 
my teaching and research. 
Additionally, I often planned more activities using poetry than could be implemented 
because I spent so much time trying to manage the classroom. My poor differentiation skill 
led to an even more unbalanced achievement in Mandarin. As AITSL requires in Standard 
1.5, I should “demonstrate knowledge and understanding of strategies for differentiating 
teaching to meet the specific learning needs of students across the full range of abilities” 
(p.9). Because I had not yet known my students well, and paid much attention to managing 
the class, I had little space to craft and implement differentiation. 
The issues discussed above were considered in planning the next cycle. Most 
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importantly, from Cycle 1, the rhyme and rhythm in a poem demonstrated its value in 
engaging students in poetry reading activities. Also in the end-of-term poem reading 
assessment, I found that students need a more systematic introduction to pinyin, the 
pronunciation system in Mandarin. Hence, I decided to apply rhyme and rhythm in Cycle 2 
while aiming at the teaching of pinyin. Although the focus of Cycle 2 was different from 
Cycle 1, the experience and the problems encountered in this cycle could help me better plan 
lessons and reduce problems in the classroom. 
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CHAPTER 5 ACTION RESEARCH CYCLE 2 
5.1 Overall theme: Rhyme and Rhythm 
As described by Jakobson (as cited in Obermeier et al., 2013), rhyme and rhythm are 
two most distinctive features of poetry. These features are more closely associated with 
poetry than any other forms of writing and contribute to a poem’s meaning. Both rhyme and 
rhythm represent patterns of recurrence or similarity. Obermeier et al. (2013) define rhyme as 
“pairs of words that are phonologically identical from the last accented vowel to the end of a 
word” (p. 2). Rhyme is a correspondence of sound between words, especially the endings of 
words in lines of poetry. According to Styler (as cited in Selevičienė, 2013), end rhyming, as 
well as alliteration, is one of the first levels of phonological knowledge. It drives a focus on 
the rhymed words in a line, the assigned letter in particular, so that finals and initials will be 
practised by the learners.  
Rhythm, as the outcome of meter, refers to the “perception of alternating accented 
(strong) or unaccented (week) syllables” (Port, as cited in Obermeier et al., 2013, p. 2). 
Rhythm, the patterned sounds, is the heartbeat of a poem and the musicality behind words 
that creates a pattern of language in the lines of a poem (Bradesca, n.d). The rhythm in poetry 
draws readers’ attention to the flow of patterns. In Chinese poetry, the sounds consist of 
pinyin, or the phonetic alphabet of Mandarin, which also employ the Romanization system of 
English. Rhythm matches up sounds and syllables in a poem. Using the rhythm can help 
readers anticipate coming sounds in connection with language development.  There is 
substantial evidence that in many forms of poetry, rhythm is beneficial to cognitive processes, 
such as language acquisition, syntactic and semantic processing (as cited in Obermeier et al., 
2013). Research (Hsiung, 2016) shows that poetry recital is very useful for improving 
learners’ pronunciation and intonation. Table 5.1 outlines my teaching in Cycle 2 in relation 
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to the use of the poetic features of rhyme and rhythm. These will be discussed in detail in this 
section.  
Table 5.1 Outlines of teaching in Action Research Cycle 2 
Overarching theme Rhyme and rhythm in poetry 
Lesson Groups 1. Simple finals of pinyin 
2. Compound finals and initials of pinyin 
3. The whole pinyin syllables 
4. Tones of pinyin 
Lessons Nine lessons in total.  
Lesson group 1: 1 lesson  to introduce simple finals  
Lesson group 2: 4 lessons to introduce compound finals and initials 
Lesson group 3: 3 lessons to introduce the whole syllables 
Lesson group 4: 1 lesson to reinforce tones  
Activities 1. Choral reading of nursery rhymes 
2. Sound identification and memorisation activities 
5.2 Lessons  
5.2.1 Lesson Group 1: Rhyme and rhythm: simple finals. 
The focus of Lesson Group 1 in Cycle 2 was to improve students’ Spoken Chinese. 
The features of poetry I applied were rhyme and rhythm, and the areas of Mandarin I taught 
were six simple finals in Chinese pinyin, the pronunciation system of Mandarin. As table 5.1 
shows, I employed one English nursery rhyme and four Chinese nursery rhymes in Lesson 
Group 1 of Cycle 2, with the teaching objective of introducing and reinforcing students’ 
understanding and memory of six simple finals in pinyin. My observation in class mainly 
focused on four students from different levels to better represent the performance of the 
whole class. They were Karen and James from the “top” level and Judith and David from the 
“bottom” level.  
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Table 5.2 Lesson Records for Cycle 2 Lesson Group 1 
Text Teaching objective How it worked 
“Rain Rain Go Away” 
(Original English poem) 
Test students’ 
understanding of rhyme 
Some students tried to find 
rhyme through spelling 
instead of sounds. After 
learning this nursery rhyme, 
they knew rhyme was the 
repetition of similar sounds. 
《天净沙·秋思》 
(Tune: Sunny Sand. 
Autumn Thoughts 
) 
For the first use: Teach 
the sound (final “a” in 
specific) and make 
sounds memorable. This 
poem is rhymed on the 
final “a”. 
Most students were able to 
find the rhyme “a” in this 
poem and pronounce it. 
《坡上立着一只鹅》(A 
Goose Stands on the 
Slope) 
Practise the simple final 
“e” and make sounds 
memorable. This tongue 
twister is rhymed on “e” 
and has other finals for 
them to practise as well. 
Students were able to 
pronounce “e” well. 
《山上五棵树》(Five 
Trees on the Mountain 
) 
Practise the simple final 
“u” and make sounds 
memorable. This tongue 
twister is rhymed on “u” 
and has other finals for 
them to practise as well. 
Students were able to 
pronounce “u”, but some 
confused “u” with “ü”, when 
they learnt both sounds later 
on. 
《门前有个雪娃娃》
(There is a Snow Baby at 
the Door) 
Practise the simple final 
“a” and make sounds 
memorable. This nursery 
rhyme is rhymed on “a” 
and has other finals for 
them to practise as well. 
Students recognised the 
sound “a”, while some 
pronounced it as the English 
sound of letter “A”.  
 
Table 5.2 presents the lesson records for Lesson Group 1, which was completed in 
one 75-minute lesson in three parts, structured as follows:  
Lesson part 1: 
1) Students to listen to teacher recital of the poem and identify the rhyme scheme in the 
English poem “Rain Rain Go Away”. 
2) Students to listen to the poem and feel the rhythmic flow of the poem. 
3) Students to be introduced to the six simple finals in pinyin: a, o, e, i, u, ü through 
multiple activities. 
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Lesson part 2: 
4) Students read the poem “天净沙` 秋思” (Tune: Sunny Sand. Autumn Thoughts) and 
find the rhymed sounds and pronounce it.  
5) Students read the three nursery rhymes, and find the rhymed sounds in each poem and 
practise. 
 
Lesson part 3: 
6) Students review six simple finals through multiple activities using poetry. 
 
According to Styler (as cited in Selevičienė, 2013), activities such as a teacher reading 
a nursery rhyme aloud to students can stimulate students’ awareness of rhyme and rhyming 
words. Using this idea, in Lesson part 1, I started with an English nursery rhyme called “Rain 
Rain Go Away” to test students’ understanding of rhyme and rhythm. After playing the 
video, in which the poem was recited, I gave the lyrics of this nursery rhyme to students and 
assigned a rhyme detection task, asking them the question “What is rhymed in this song?”, 
then played the video again. Some students were too shy to sing it out, but looked interested, 
some tapping fingers on the desks. I knew that they were singing in their hearts.  
Rain, rain, 
go away. 
Come again another day. 
Daddy wants to play. 
Rain, rain, go away. 
 
Rain, rain, 
go away. 
Come again another day. 
Mommy wants to play. 
Rain, rain, go away. 
 
Rain, rain, 
go away. 
Come again another day. 
116 
 
Brother wants to play. 
Rain, rain, go away. 
… 
James answered my question immediately, with “‘away’, ‘day’, ‘play’ and ‘away’ are 
rhymed.” Then I asked “How about ‘rain’?”, and he answered “No, because the ‘-ay’ is the 
rhymed one, not ‘rain’.” The rest of the class was thinking silently, but no one gave different 
answers. I said that “‘rhyme’ is the repetition of the same or a similar sound. Instead of 
looking at the spelling, we need to identify the syllables of words.” Then some students 
started to correct James’ answer. The following was from my reflective journal: 
It would be better if I could have inserted in the introduction the 
difference between English spelling and pinyin. Because with the same 
sound, there are varied spellings in English words; however, there is 
only one version in pinyin to indicate the pronunciation or sound. In that 
sense, pinyin is easier to learn for L2 learners compared with English, 
which can build some confidence for students in learning of pinyin 
(Term 3, 20/07/2017). 
 
Hanzi is known for its opacity in respect of grapheme-phoneme correspondence. In 
fact, the phonetic component of hanzi provides reliable cues to the pronunciation of the hanzi 
around 30% of the time (Cheng, 2012). This feature of Mandarin makes it easier to develop 
speaking competence compared to English. In hindsight, I should have always made 
connections between English and Mandarin to build learners’ confidence in Mandarin 
learning. 
Before starting teaching them the six simple finals, I clarified that a sound in 
Mandarin always has three components: a final, a tone and an initial, but sometimes having 
an initial is not necessary. Finals in Mandarin, I said, were like vowels in English, and initials 
were consonants. After that, I introduced six simple finals with flashcards and games, and 
also distinguished them from their pronunciation in the English alphabet. The majority of 
students were familiar with the simple finals, which was signalled by their quick reaction to 
the test of flashcards.  
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Then I handed out the poem called “天净沙` 秋思” (Tune: Sunny Sand, Autumn 
Thoughts) in Table 5.3 to check whether they could recognise these finals in a different 
context. This is a classic poem with five lines and 28 words. The unique characteristic of this 
poem is that the first three lines in this poem consist of nine nouns that construct a vivid 
picture of a lonely, homesick traveller with a strong rhythm. This poem is rhymed on “a”, a 
simple final that students had just learnt. Even though some students could not read the poem, 
they were still able to identify the rhyming words easily by comparing whether the lines 
ended in the exact same sound through pinyin. To illustrate, if the finals of the pinyin were 
the same, then the words rhymed. Some students pronounced it very quickly, and some 
students tried to read the poem aloud like James. Then I asked the students to find all the 
simple finals they had just learnt which occurred in this poem. Most students found them 
correctly, while a small number of them, such as David and Judith felt confused by some 
compound finals that contained the elements of simple finals. Take the highlighted sound in 
the following poem “hūn” as an example. This sound was composed of an initial, “h”, and a 
compound final “un” for which students only knew the part “u” so far, so some just circled 
the “u” and regarded it as a simple final. This was a good lead into the teaching of compound 
finals. The original and English versions of the poem are presented below for reference. 
  
118 
 
Table 5.3 Poem 《天净沙•秋思》and its translation 
Poem in pinyin and hanzi English translation 
tiān jìng shā •qiū sī  
天   净   沙 •  秋 思 
       马致远mǎ zhì yuǎn  
kū téng lǎo shù hūn yā ， 
枯   藤   老   树   昏  鸦， 
xiǎo qiáo liú shuǐ rén jiā， 
小     桥   流  水   人  家， 
gǔ dào xī fēng shòu mǎ。 
古  道  西  风    瘦    马。 
xī yáng xī xià,  
夕  阳  西 下， 
duàn cháng rén zài tiān yá 。 
断      肠    人  在  天  涯。 
 
Tune: Sunny Sand. Autumn Thoughts 
                            By Ma Zhiyuan 
 
Withered vines, an old tree, some crows at dusk, 
 
A small bridge, a flowing brook, and some cottages, 
 
An ancient road, a west wind, a lean horse. 
 
The sun declines in the west, 
 
A heartbroken traveller at the other end of the world. 
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Then I distributed a sheet with three nursey rhymes (see Table 5.4). The first two 
nursery rhymes contain some tongue twisters, which are included in order to focus on 
pronunciation and rhymed sounds. These nursery rhymes were rhymed on finals “e” “u” and 
“a” at the end of each line respectively and also contained other simple finals. When students 
received the sheet, they read the English translation at once and started reading the poems in 
pinyin afterwards. Some of them circled the rhymed sounds without me reminding them and 
pronounced them confidently. Again, it was easy for them to find the rhyme because the last 
syllable of each pinyin of the last hanzi in each line was identical.  
The repetition of the hanzi in the first two poems, as well as the English translation of 
the poem, helped students to guess the general meaning of the poem. For example, the 
repeated hanzi and its corresponding English words were either underlined or italicised in the 
second poem, which made it easy for students to figure out that   one of these hanzi meant 
“five” and the other “on”.  
Table 5.4 Selected Chinese Poems and English translation 
Poems in pinyin and hanzi English translation 
pō shàng lì zhe yī zhī é, pō xià jiù shì yī tiáo hé。 
坡上立着一只鹅, 坡下就是一条河。 
kuān kuān de hé ，féi féi de é ， 
宽 宽 的 河, 肥 肥 的 鹅， 
é yào guò hé ，hé yào dù é 。 
鹅要过河，河要渡鹅。 
bú zhī shì é guò hé ，hái shì hé dù é ？ 
不知是鹅过河，还是河渡鹅？ 
A goose stands on a slope, under the slope is a 
river. 
 
River is wide, goose is fat. 
 
The goose wishes to cross the river, and the river 
wants to carry the goose over. 
 
Will it be the goose over the river? Or the river 
over the goose?  
shān shàng wǔ kē shù ，  
山     上     五  棵  树， 
jià shàng wǔ hú cù ，   
架   上    五   壶 醋， 
lín zhōng wǔ zhī lù ， 
林    中     五  只  鹿， 
xiāng lǐ wǔ tiáo kù. 
箱    里 五  条  裤。 
fá le shān shàng shù, 
伐了 山    上    树， 
bān xià jià shàng de cù, 
搬  下  架  上    的 醋,  
 
Five trees on the mountain,  
 
five pots of vinegar on the shelf,  
 
five deer in the forest,  
 
(and) five pairs of pants in the box.  
 
(I) cut the trees on the mountain,  
 
grab the vinegar on the shelf,  
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shè sǐ lín zhōng de lù, 
射 死 林  中   的 鹿,  
qǔ chū xiāng zhōng de kù. 
取 出   箱    中     的  裤。 
shoot the deer in the forest, 2 
 
(and) remove the pants from the box. 
mén qián yǒu gè xuě wá wá ，  
门    前   有   个  雪   娃  娃，    
zhāng zhe zuǐ bā bú shuō huà 。 
张     着   嘴  巴  不  说   话。 
wǒ ná píng guǒ qù wèi tā ， 
我  拿   苹    果   去  喂  它， 
jiào tā bú yào xiǎng mā mā 。 
叫  它 不  要    想     妈   妈。 
There is a snow baby at the door, 
 
silent with her mouth open. 
 
I try to feed her an apple,  
 
(and) in case she misses her mom. 
                                                          
2 This nursery rhyme was selected for its use of rhyme and rhythm. However, later I realised that its content 
does not reflect the environmental awareness I would prefer to promote amongst students. I will be more 
cautious with poem selection next time.  
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In the next lesson part, I asked students to think of words they had learnt before which 
contained the following simple finals, “a”, “o”, “e”, “i”, “u”, and “ü”. The students were able 
to think of so many words and phrases, especially James, Amy and Maria from my Focus 
Group, which exceeded my expectation. Then I checked their understanding by reading some 
sounds from the nursery rhyme  “坡上立着一只鹅” (A Goose Stands on a Slope) to them, 
and having them circle the simple finals. In total, I pronounced four sounds, which were “yi”, 
“po”, “du”, and “he”, occurring twice, twice, twice, and six times respectively in the nursery 
rhyme. In their work that I collected later, Amy, Sharon, Maria, Edward and Karen had 
identified all of these sounds correctly and neatly, similarly to this from Karen in Figure 5.1: 
 
Figure 5.1 Student work sample of pinyin activity 
Figure 5.2 below presents James’ sample. He circled one example of each of the 
sounds and marked how many times each sound had occurred next to each pinyin, which was 
also correct. 
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Figure 5.2 Student work sample of pinyin activity 
Judith is a timid girl who had been reluctant to express herself since Term 1, and her 
achievement in Mandarin was like her tepid response to Mandarin. However, her effort in 
practising the taught sounds through reading these given poems aloud astonished me in the 
first lesson of this cycle. My mentor teacher also noticed her changed attitude to Mandarin in 
a follow-up discussion with me. In this task, Judith circled all the sounds correctly except the 
first sound “po” (see Figure 5.3 below).  
 
Figure 5.3 Student work sample of pinyin activity 
She was confused by the sound “po” and mistakenly regarded it as “guo” (see the 
third and fourth lines). More specifically, she was actually confused by the initial “p” and “g” 
which she had not learnt yet, rather than the final “o” because both of these two sounds 
contained the final “o”, and they also looked alike.  
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David encountered a similar issue about the initial “l” and “y”. This was probably 
because initials had not been introduced to them at that time (see Figure 5.4 below): 
 
Figure 5.4 Student work sample of pinyin activity 
The latter two examples showed the importance of the selection of poems. This 
should be considered carefully to avoid any misunderstandings regarding the new language 
content. However, it was inevitable that multiple forms of sounds would be encountered in a 
poem. Hence, the teacher should either tailor the lesson plan or language content to suit the 
selected poem, or write a poem to satisfy the individualised teaching purpose and outcome. 
Originally, I planned to divide this cycle into four lesson groups based on different 
categories in pinyin, which were the six simple finals, eighteen compound finals, twenty 
initials and the sixteen whole syllables. However, in the process of teaching Lesson Group 1, 
I found that lacking knowledge of the initials hindered students’ ability to quickly learn to 
pronounce sounds. Therefore, I adjusted the design by moving the teaching of initials forward, 
inserting it into the teaching of compound finals in Lesson Group 2. 
      5.2.2 Lesson Group 2: Rhyme and rhythm: Compound finals and initials. 
The focus of Lesson Group 2 in Cycle 2 was speaking in Chinese. As with the 
previous group, the features of poetry I applied were rhyme and rhythm, and the areas of 
Mandarin I taught were 18 compound finals and some initials in pinyin. As table 5.5 shows, I 
employed six Chinese nursery rhymes in this Lesson Group aiming to teach and practise 
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pinyin. In this Lesson Group, I observed all my nine participants. In each lesson, I mainly 
focused on one student from each level (see details below). 
Table 5.5 Lesson Records for Cycle 2 Lesson Group 2 
Cycle/  
Lesson 
Group 
Text Feature of poetry 
in focus 
Teaching objective How it worked 
Cycle 2/ 
Lesson 
Group 2 
《一只青蛙一
张嘴》(A 
Frog Has One 
Mouth) 
Rhyme & 
Rhythm 
Practise the 
compound final 
“ui” and make 
sounds memorable. 
This nursery rhyme 
is rhymed on “ui” 
and has other finals 
for them to practise 
as well. This poem 
also contains 
simple Maths so 
that students can 
review numbers 
they have learnt 
before. 
Students could 
recognise the 
sound “ui”, but 
some of them 
mixed it up with 
“iu” later on. 
《毛毛背书包
》(Maomao 
Carries a 
Schoolbag) 
Rhyme & 
Rhythm 
Practise the 
compound final 
“ao” and make 
sounds memorable. 
This nursery rhyme 
is rhymed on “ao” 
and has other finals 
for them to practise 
as well. 
Students could 
recognise the 
sound “ao”. 
《一闪一闪亮
晶晶》
(Twinkle 
Twinkle Little 
Star) 
Rhyme & 
Rhythm 
Practise the 
compound final 
“ing” and make 
sounds memorable. 
This nursery rhyme 
is rhymed on “ing” 
and has other finals 
for them to practise 
as well. Also, this 
nursery rhyme is 
the Chinese version 
of “Twinkle 
Twinkle little star” 
so students could 
sing with it. 
Students were 
fond of singing 
it aloud while 
the sound “ing” 
was repeated 
and practiced. 
《小军小红好
朋友》
Rhyme & 
Rhythm 
Practise the 
compound final 
Most students 
could 
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(Xiaojun and 
Karen Are 
Good Friends) 
“ou” and make 
sounds memorable. 
This nursery rhyme 
is rhymed on “ou” 
and has other finals 
for them to practise 
as well.  
pronounce it 
well without 
feeling confused 
by the simple 
final “o”. 
However, when 
they were 
learning the 
simple final “o”, 
they always 
mistook this 
with the English 
alphabet “o”, 
which has the 
same short or 
long vowel 
sound as the 
compound final 
“ou”. 
《秋秋骑牛去
打油》(Qiuqiu 
Rode a Cow to 
Buy Oil) 
Rhyme & 
Rhythm 
Practise the 
compound final 
“iu” and make the 
sounds memorable. 
This tongue twister 
is rhymed on “iu” 
and “ou”, and has 
other finals for 
them to practise as 
well. 
Students were 
happy to rise to 
the challenge, 
reading it 
correctly and 
fast. However, 
some initials 
that had 
different sounds 
from English, 
they found 
somewhat hard 
to pronounce.  
《小白兔白又
白》(Little 
Bunny Is So 
White) 
Rhyme & 
Rhythm 
Practise the 
compound final 
“ai” and make 
sounds memorable. 
This nursery rhyme 
is rhymed on “ai” 
and has other finals 
for them to practise 
as well. 
Students could 
recognise the 
sound “ai”. 
 
Table 5.5 presents the lesson records for Lesson Group 2 in Cycle 2, and I outlined 
the four lessons of this Lesson Group as follows based on the lesson plans: 
 
Lesson 1: 
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Part 1 
1) Introduce five compound finals: “ai”, “ei”, “ui”, “ao”, and “ou”. 
2) Show flashcards with words learnt before. 
3) Read aloud nursery rhymes 《一只青蛙一张嘴》 (A Frog Has One Mouth) and 《毛毛
背书包》 (Maomao Carries a Schoolbag) and find the rhymes, then practise. 
 
Part 2  
4) Introduce Initials: “b”, “p”, “m”, and “f”. 
5) Show cards with learnt words. 
6) Practise: combine finals and initials on white board. 
 
Part 3 
7) Quiz 
 
Lesson 2: 
 
Part 1 
1) Introduce nine compound finals: “an”, “en”, “in”, “un”, “ün”, “ang”, “eng”, “ing”, and 
“ong” through flashcards with learnt words. 
2) Give a piece of the nursery rhyme starting with《一闪一闪亮晶晶》, ask students to 
circle the rhymed syllables, then sing with it. 
 
Part 2 
3) Identify the sounds I pronounce by marking with different symbols in the poem 《天净
沙》 (Tune: Sunny Sand. Autumn Thoughts). 
4) Practise with the nursery rhyme starting with 《小军小红好朋友》(Xiaojun and Karen 
Are Good Friends). 
 
Lesson 3: 
1) Introduce compound finals: “iu” “ie” “üe” and “er” with flashcards and learnt words. 
2) Practise a tongue twister 《秋秋骑牛去打油》(Qiuqiu Rode a Cow to Buy Oil) and 
perform.  
3) Introduce Initials “d”, “t”, “n” and “l” with flashcards and learnt words. 
4) Practise the nursery rhyme 《小白兔白又白》(Little Bunny Is So White). 
 
Lesson 4: 
1) Teacher reads poem 《小白兔白又白》(Little Bunny Is So White). 
2) Pinyin syllable check. 
 
After reviewing simple finals, I continued to introduce compound finals, “ai”, “ei”, 
“ui”, “ao”, and “ou” through flashcards, leading students to repeat and recall learned words 
containing the same sounds as these five finals. Then I handed out a worksheet with two 
nursery rhymes and practised the first one which started with 《一只青蛙一张嘴》 (A Frog 
Has One Mouth) in class (see Table 5.6). This one was not only rhymed on a compound final 
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“ui”, but also had a strong rhythm. Another trait of this poem was the correlation with 
Mathematics concerning simple multiplication (see translation below), from which students 
could review numbers in Mandarin. Regarding the teaching of rhythm, Selevičienė (2013) 
recommends the guidance of a “natural rhythmic sense to express itself in patterns 
recognisable as poetry” (p. 855). As I found in the previous cycle, when the teacher reads 
aloud to the learners, they can hear the rhythm and it is recorded in their minds. Learners will 
often reproduce the rhythm with their bodies swaying when they read the poem aloud by 
themselves. Thus, I started reading it aloud to set an example of the rhythm. Then, I read each 
line and students repeated the same line after me. Each time I read a little faster than the last 
time, and students tried to follow me with the same rhythm and pace. They enjoyed it and felt 
a sense of achievement every time they successfully did it, regarding it as a competition. At 
last, Maria and James volunteered to read it aloud in front of the class to much applause. The 
rhythm of the poetry forced the students to conquer the erroneous pauses that they used to 
make in reading a complete sentence, thereby having an impact on the fluency of their 
speaking later on. This was one example where the use of a poem made a difference that 
would not have occurred in reading or speaking prose.  
Table 5.6 Poem 《一 一 一 一 一 一 一 》and its translation 
Poem in pinyin and hanzi English translation 
yī zhī qīng wā yī zhāng zuǐ, liǎng zhī yǎn jīng sì tiáo tuǐ 。 
一 只  青   蛙  一  张    嘴，   两    只  眼   睛  四  条  腿。 
liǎng zhī qīng wā liǎng zhāng zuǐ, sì zhī yǎn jīng bā tiáo tuǐ 。 
两   只   青   蛙   两   张    嘴， 四 只  眼   睛  八  条   腿。 
 
A frog has one mouth, two eyes and 
four legs. 
 
Two frogs have two mouths, four 
eyes and eight legs. 
 
 
Then I paired students up and had them create sentences in turns. Although many 
students were stuck in the sentence that started with “四只青蛙四条嘴” (four frogs have four 
mouths) for the first attempt, they were highly engaged and always willing to have another 
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try. I left the following poem in Table 5.7 which was rhymed on the compound final “ao” as 
homework for them to practise: 
Table 5.7 Poem 《一 一 一 一 一 》and its translation 
Poem in pinyin and hanzi English translation 
máo máo bèi shū bāo, tóu dài xiǎo hóng mào。 
毛     毛   背   书   包, 头   戴  小    红     帽。 
měi tiān qǐ dé zǎo, pǎo bù yòu zuò cāo 。 
每    天  起 得  早, 跑   步  又   做   操。 
 
Maomao (name) carries a schoolbag, wearing a red 
hat. 
 
He gets up early every day to run and do exercises. 
 
Since the recall of learned words with the same finals had worked well in Lesson 
Group 1, I proceeded with this activity to review the learnt sounds. Students enjoyed the 
connection with knowledge they had learnt from previous lessons, which built up their 
confidence in Mandarin learning. Some students could think of related words immediately, 
and some could recall several words after receiving hints from me. After that, I introduced 
four initials, “b” “p” “m” and “f” with flashcards. These were comparatively easy since they 
were the same as their corresponding English phonetic sounds. The critical goal of this lesson 
was to set up a phonics-based sense of initials and finals. I moved on to practice shortly 
afterwards. I wrote down the four initials in a column on the whiteboard, and the eleven finals 
in a column next to the initials, and drew a line between them randomly to check whether 
students could pronounce them spontaneously. The “top” students such as James and Maria 
had familiarised themselves with these initials and finals and could pronounce the sounds 
without strain. The “medium level” students like Jemma and Amy could pronounce the 
sounds eventually, although they needed more time to retrieve the sounds of some initials or 
finals from their memories. However, students who exhibited less participation in class 
tended to mix up pinyin with the English alphabet, for instance, the final “a” and alphabet 
“A”, and the final “o” and alphabet “O”. Besides that, I also invited students to link the initial 
and final sounds based on my pronunciation. James, Amy, Judith and Maria were successful 
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in doing so. Edward and David linked the sound elements correctly with some help either 
from other students or from me. 
I then set a quiz (see Appendix 7). There were two parts in this quiz I designed; to test 
the students’ ability to identify finals and ability to identify the correct pronunciation of 
complete sounds. Students were asked to number eleven finals in the parentheses according 
to my pronunciation in the first part, and to link the initials and finals based on my 
pronunciation, just as we had done before the quiz in the second part. 
 
Figure 5.5 The distribution of scores in the quiz in Cycle 2 
Figure 5.5 indicates the overall performance in the pinyin quiz. Eleven out of 16 
students scored above 15 out of 19 in total (including my designated “top” students), and 
more than half among them achieved full marks. Five of them were not “top” students, 
showing that the students had an excellent command of the pinyin they had learnt so far.  
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Table 5.8 Discussions on Errors Students Made in the Pinyin Quiz 
Questions The Correct 
Sound 
The Sound Students 
Chose 
Times Reasons 
Question 
No.1 
ü u 3 The similar shape of these 
two sounds 
ei a 4 Relying too much on 
sounds in English 
u o 3 / 
i e 4 Relying too much on 
sounds in English 
a i 3 / 
ou o 1 Relying too much on 
sounds in English 
Question 
No.2 
mi me 4 Relying too much on 
sounds in English (final 
“I”& alphabet “e”) 
fu fü 1 The similar shape of these 
two sounds 
pai pi; bai; bei 1 time each Relying too much on 
sounds in English (final 
“ai”& alphabet “I” ); 
confused about initials “p” 
& “b”; confused about 
finals “ai” & “ei”  
 
Table 5.8 above summarises the most frequent errors students made in this quiz. In 
short, three factors stood out. The first was the influence of English on Mandarin, as seen in 
the phonetic alphabets of “a” “e” “o” and “i”. To illustrate, pinyin has employed an alphabet 
system to define the way to pronounce sounds and mark sounds since the 1950s. One 
example was that the sound of the English alphabet “a” was the same as the sound of the 
compound final “ei” in pinyin. Based on their prior faith in English, some students 
mistakenly selected the pinyin “a”, whose actual sound was different from the sound of the 
alphabet “a” when they heard the same sound as they did in the quiz, and missed the correct 
answer “ei”. Similarly, when students received the same sound of the alphabet “o”, some of 
them chose the same mark “o”, forgetting they were taking a quiz in Mandarin. The second 
factor was that two of the sound marks have similar shapes, but are articulated differently. As 
a case in point, “u” and “ü” were two different sounds while the only difference in sound 
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mark was two dots on the top of the base “u”. Many students realised these two symbols had 
unlike sounds, but failed to recognise which sound referred to which symbol. The third factor 
was because of their bewilderment regarding initials and finals. The lack of a solid 
foundation for simple finals possibly led to some students feeling overwhelmed by the 
compound finals I taught later on. 
After explaining the quiz in the beginning, I introduced new compound finals, “an”, 
“en”, “in”, “un”, and “ün” with flashcards. After that, students used a nursery rhyme that 
began with 《一闪一闪亮晶晶》(Twinkle Twinkle Little Star) to identify the rhymed 
syllables (see Table 5.9). Students had trouble articulating the back nasal sound “ing” and 
“eng” though they enjoyed trying.  
Table 5.9 Poem 《一 一 一 一 一 一 一 》and its translation 
Poem in pinyin and hanzi English translation 
yī shǎn yī shǎn liàng jīng jīng,  
一  闪  一  闪     亮    晶   晶，    
mǎn tiān dōu shì xiǎo xīng xīng 。 
满    天    都   是  小    星    星。 
guà zài tiān shàng fàng guāng míng ， 
挂   在   天     上     放     光       明，    
hǎo xiàng xǔ duō xiǎo yǎn jīng 。 
好    像    许   多   小   眼   睛。 
 
Twinkle twinkle little star,  
 
and the sky is full of little stars.  
 
Up above the sky so high,  
 
like countless small eyes. 
 
This poem was actually the Chinese version of the children’s song “Twinkle Twinkle 
Little Star”. After listening to my singing for a sentence, students knew the song right away 
and started humming the tune. Then I required them to focus on the Chinese lyrics and see 
who could articulate all the sounds correctly:  
Students loved singing it aloud. I think the well-known song 
encouraged them to craft the fluency in the lines, and their prior 
knowledge in the tone also gave them a sense of confidence in learning 
the pinyin in this nursery. After passionate practice, the whole class 
and the mentor teacher chorused the song in Mandarin (Reflective 
Journal, Term 3, 26/07/2017). 
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I checked students’ understanding on the pinyin afterwards by labelling the 
corresponding pinyin in the poem 《天净沙`秋思》(Tune: Sunny Sand. Autumn Thoughts) 
with required marks as I articulated. However, this did not turn out well because my design of 
this task was unduly complicated. My original intention of asking them to use different 
shapes to identify the pinyin was to add extra enjoyment in doing it, but this did not work. 
Students were puzzled by the frequent changing of shapes that I asked them to use, which in 
fact increased the difficulty of completing the task. In spite of the limitations due to the 
nature of this task, the variations in the students’ understanding of the pinyin they had learnt 
hitherto could still be evidenced. 
The following were various marks that students were expected to use to identify the 
corresponding pinyin in the poem. 
 
Figure 5.6 Marks in pinyin test 
From left-to-right below are works collected from three participants in each level. The 
left one was from Karen, and she completed the task very well and only missed one sound 
“u” in the first line, which I reasoned was mainly caused by bad task design because she 
identified other “u” on other words, which occurred in the first and third lines. The middle 
example was from Amy. She also completed her job beautifully. She missed one “u” sound in 
the first line, but unlike Karen’s situation, she mistakenly took an “iu” sound as a “u” sound 
for both of these two sounds with the letter “u”. This reflected her lack of certainty about the 
components of pinyin or lack of certainty about the difference between simple finals and 
compound finals. The example on the right was from David who completed the task 
reasonably well, but needed to distinguish the sounds “ao” and “ou”, “an” and “un”. 
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Figure 5.7 Student work samples in pinyin test 
I left the following nursery rhyme in Table 5.10 for students to practise for homework: 
Table 5.10 Poem 《一 一 一 一 一 一 一 》and its translation 
Poem in pinyin and hanzi English translation 
xiǎo jūn xiǎo hóng hǎo péng yǒu ， 
小   军   小    红     好    朋    友，  
yào gěi yé ye lái zhù shòu 。 
要   给  爷 爷 来  祝   寿。 
zhǔ fàn chǎo cài yòu dùn ròu ， 
煮   饭    炒   菜   又   炖   肉，   
lè de yé ye zhí diǎn tóu 。 
乐 得 爷 爷 直   点   头。 
 
 
Xiaojun and Karen are good friends,  
 
and they want to celebrate Grandpa’s birthday. 
 
They cook rice, fried vegetables and stew meat,  
 
which make Grandpa happy. 
 
In the next lesson, I introduced the last four compound finals, “iu”, “ie”, “üe”, and 
“er” with flashcards. According to “汉语拼音方案” (the Scheme of the Chinese Phonetic 
Alphabet), when finals “iou”, “uei”, and “uen” have an initial in front of them, they would be 
simplified as “iu”, “ui”, and “un” respectively instead. In light of the different way of 
articulating these sounds compared to the former compound finals, I spent more time on 
practice with activities before giving them a tongue twister to practise (see Table 5.11).  
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Table 5.11 Poem 《一 一 一 一 一 一 一 》and its translation 
Poem in pinyin and hanzi English translation 
qiū qiū qí niú qù dǎ yóu ， 
秋  秋  骑 牛  去 打  油，    
pèng dào niū niū tī zú qiú 
碰     到   妞  妞 踢 足 球。 
zú qiú fēi lái xià le niú ， 
足  球  飞 来 吓 了 牛，    
shuāi xià qiū qiū sǎ le yóu 
摔    下  秋   秋 洒 了 油。 
Qiuqiu (a name) rode a cow to buy oil,  
 
and met Niuniu (a name) who was playing football. 
 
The football bounced off and scared the cow,  
 
and Qiuqiu fell off the cow and spilled the oil. 
 
After leading them to read the tongue twister together and having around ten-minutes 
of individual practice, I chose four students who could read it fast and clearly to present in 
front of the class. They were Amy, James, Sharon and Judith. Amy, James and Sharon had 
been good at speaking and were actively involved in activities for the last few lessons, and 
they performed it well. In contrast, this was the first time that Judith had volunteered to 
perform in front of the class; though she was very nervous, she outperformed the rest with a 
strong rhythm: 
After Amy finished her performance, Judith raised her hand. I was 
astonished because she seldom presents on her own initiative. She 
was rather nervous, and was about to change her mind in the last 
minute. Fortunately, she walked to the front with blushed face and 
started. Everybody was quiet, looked at her and concentrated on her 
reading. I think the audience were accustomed to the regular 
volunteers’ wonderful performance, but admired the timid girl 
Judith’s courage to have a go. I am more than glad to finally see her 
enthusiasm in Mandarin. But better late than never. She is there. I am 
not sure what changed her attitude. Is it the content of what I am 
teaching? Or the change of strategies? (Reflective journal, Term 3, 
03/08/2017). 
 
During the tongue twister practice exercise, Sharon appeared to be distracted, and had 
her headphones on. When I asked her why she was not concentrating on the text, she asked 
me whether we were going to do the poem thing for the rest of the year. From her question 
and a short discussion with students sitting around her, I discovered that poetry was not 
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favoured by this group, who regarded poetry as something old-fashioned, abstruse and dull. 
However, when I asked them how they felt about Chinese poetry, some of them smiled and 
said it was fun and different from poetry in English because of the sound, hanzi and my 
teaching.  
Feeling that I could justifiably continue with Chinese poetry, I introduced four initials 
“d”, “t”, “n” and “l” with flashcards and learnt words. The poem in Table 5.12 contains the 
new initials “d” “t” and “l”, and multiple initials and finals. Again, the rhyme and rhythm 
improved the readability of this nursery rhyme, and students, especially girls enjoyed reading 
it because of its adorable content. Not only the rhyme and rhythm, but an appealing content 
clearly also raised students’ interest in reading poems and practice:  
Table 5.12 Poem 《一 一 一 一 一 一 》and its translation 
Poem in pinyin and hanzi English translation 
xiǎo bái tù bái yòu bái ，  
小   白  兔  白  又  白，    
liǎng zhī ěr duǒ shù qǐ lái 。 
两    只  耳 朵   竖  起 来。 
ài chī luó bo hé qīng cài ，  
爱 吃  萝 卜  和  青    菜，    
bèng bèng tiào tiào zhēn kě ài 。 
蹦     蹦     跳   跳    真   可 爱。 
 
Little bunny is so white,  
 
with two ears pricked up. 
 
She likes eating carrots and baby bok choy,  
 
bouncing around cutely. 
 
In Lesson No.4, I finished the speaking test with my nine participants. The test 
included two parts: poem reading and syllable reading. The reason that I chose the poem 
《小白兔白又白》(Little Bunny Is So White) as the material for the poem reading was that 
it contained many syllables that students had learnt, and was rhymed with a strong rhythm. 
The majority were able to read it fluently with correct sounds. Still, intonation remained an 
issue for them. Except for Edward, all of them tended to confuse the second tone with the 
fourth tone. James, Karen, Maria and Sharon could identify and articulate these two tones 
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proficiently with my guidance, but Jemma, David and Judith always articulated the second 
tone as the first tone, even though they were making a huge effort. 
The other task was to read syllables that we had learnt so far on flashcards one by one 
so that I could record all the syllables that each student had difficulty pronouncing. I found 
that “u” and “ü”, and compound finals that were composed of these two simple finals, 
including “iu” and “ui”, “un” and “ün”, and “üe” were the most difficult among all the 
syllables for students. The confusion of “u” and “ü”- two different sounds with a similar 
appearance- was the root cause of other mistakes such as “un” and “ün”. In other words, the 
essential bafflement about the simple finals “u” and “ü” further deepened students’ 
misrecognition of those compound finals that contained the elements of either “u” or “ü”, and 
undermined learners’ confidence in learning pinyin severally. Also, the instances of “iu” and 
“ui”, or “ie” and “ei”, which were in reverse order, might stem from a misunderstanding of 
the rules of pronunciation: namely, to pronounce the simple final fast so that the two 
individual sounds would roll into one. In contrast, students handled the initials excellently, 
which might be due to their similarity with English phonetic sounds. Thus, I reiterated the 
pinyin rules, emphasised the importance of articulating simple finals correctly, and clarified 
the change of the shape of the mouth and the position of the tongue when articulating the 
compound finals. 
Then I continued with the teaching of initials, “g”, “k”, “h”, “j”, “q”, and “x”, and 
practised with a game to arouse students’ interest. In the game, I wrote an initial on the 
whiteboard and said several words or phrases aloud. If the words or phrases contained the 
initial, then students should clap their hands, otherwise, they kept silent. Then I introduced 
another six initials, which were “z”, “c”, “s”, “zhi”, “chi”, and “shi” and played the game 
again to consolidate. After that, I organised a competition based around that game to check 
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students’ understanding of these 11 initials. This competition was easy and enjoyable and 
inspired some timid students. 
The next Lesson Group would include the rest of the pinyin content with self-written 
poems, to remedy the incompatibility between selected poems and teaching content, and to 
avoid confusion about pinyin from the learners’ perspective. 
5.2.3 Lesson Group 3: Rhyme and rhythm: Review compound finals and initials, 
and learn the ‘whole syllables’. 
The focus of Lesson Group 3 in Cycle 2 still was speaking in Chinese. The features of 
poetry I applied were rhyme and rhythm with some repetition, and the areas of Mandarin I 
taught were some initials and 16 whole syllables in pinyin. As table 5.13 shows, I employed 
three self-written nursery rhymes in this Lesson Group for the purpose of matching up to the 
teaching content and reinforcing the memorisation of the whole syllables. All these three 
poems included different key learning points related to different lessons. I observed all nine 
participants in three lessons in this Lesson Group. 
Table 5.13 Lesson records for Cycle 2 Lesson Group 3 
Cycle/  
Lesson 
Group 
Text Feature of 
poetry in 
focus 
Teaching objective How it worked 
Cycle 3/ 
Lesson 
Group 3 
《琳琳》
(Linlin) 
Alliteration This poem was 
written by me, and 
contained all 
compound finals they 
have learnt so far. 
It turned out to be too 
difficult for students to 
practise because the first 
sentence was too long 
without a pause. Only a 
few students could read 
this competently. 
《哥哥和姐姐
》(Elder 
Brother and 
Sister) 
Rhythm& 
Repetition 
This poem was 
written by me, and 
contained all initials 
that they have learnt. 
I paused this nursery 
rhyme into short lines so 
that students could 
follow easily. They 
could pronounce them 
correctly. 
《圆圆和月月
》(Yuanyuan 
and Yueyue) 
Rhyme & 
Rhythm 
This is written by me, 
which contains all 
whole syllables in 
pinyin. 
With practice, students 
could pronounce the 
whole syllables well. 
138 
 
 
The following is the outline of this Lesson Group for three lessons: 
Lesson 1 
1) Choral reading of the poem 《琳琳》(Linlin). 
2) Ask students to find all compound finals. 
3) Ask students to find repeated sounds through pinyin or hanzi, and guess the relationship 
between pinyin and hanzi. 
 
Lesson 2 
1) Clarify the mistakes made in the pinyin test in the previous lesson. 
2) Introduce Initials: “g”, “k”, “h”, “j”, “q, and “x” with cards and games. 
3) Introduce Initials: “z”, “c”, “s”, “zh”, “ch”, and “sh” with cards and games. 
4) Check students’ understanding through a competition. 
5) Practise the poem 《哥哥和姐姐》(Elder Brother and Sister). 
 
Lesson 3 
1) Review initials. 
2) Introduce 16 whole syllables “zhi” “chi” “shi” “ri” “zi” “ci” “si” “yi” “wu” “yu” “ye” “yue” 
“yuan” “yin” “yun” and “ying”. 
3) Hand out the poem 《圆圆和月月》(Yuanyuan and Yueyue), and ask students to find the 
whole syllables. 
4) Practice the whole syllables through this poem. 
5) Group reading competition. 
 
The poem in Table 5.14 was written by myself to help students practise compound 
finals and initials. This poem contained all 18 compound finals students had learnt and had 
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alliteration such as “l” in “lín lín”, “d” in “dǒng dé”, “dǒng dé”, and “p” in “pí pá”. The point 
of creating this poem was to provide students with a meaningful context which they could use 
for memorising syllables in pinyin while reading it. Nevertheless, the deficiency lay in the 
overly long first line and the intricate and obscure sentence structure for beginning learners. 
Only a few of them could fulfil the recitation. This language reading material was in fact 
divorced from the reality of the students’ knowledge of Mandarin and created negative 
learner attitudes towards the poem.  
Table 5.14 Poem 《一 一 》and its translation 
Poem in pinyin and hanzi English translation 
lín lín dǒng dé yòng pí pá tán chū yī duàn měi miào de yīn yuè。 
琳 琳  懂    得   用    琵 琶  弹   出  一  段     美   妙   的  音  乐。 
 
nà yuè shēng fǎng fú péng pài de dà hǎi。 
那   乐     声    仿   佛   澎   湃  的  大 海。 
 
Linlin knows how to 
play a beautiful song 
through Pipa,  
 
and the music is like 
the surging currents. 
 
 
Students strived to read this poem in its entirety but only two of them (James and 
Karen) succeeded. They could find the compound finals with the help of the pinyin chart I 
gave them before, but some forgot how to articulate them. Later, I asked them to find 
repeated sounds in this poem by looking at the pinyin or the shape of the hanzi. Apparently, 
to find the repeated sounds through pinyin was much easier if they just looked for the same 
initials, so nearly all students managed to find repeated sounds in this way. Then I asked them 
“Can you focus on the hanzi and see whether you can find any patterns in the hanzi with 
similar shapes or similar sounds”. Many students found the first two hanzi at once because 
they were exactly the same, and drew a conclusion that the same hanzi had the same sound. I 
assured their efforts on observation, but clarified that same hanzi could have more than one 
sound depending on different contexts, and gave them some examples. Then I encouraged 
them to do a further observation and comparison with other hanzi. With some effort, James 
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found that “琵琶” (Pipa, a traditional Chinese musical instrument) shared the same initial “p” 
in its sound and a same component with the hanzi, which was the upper part “王王”. Inspired 
by this finding, Judith and Maria found “澎湃” (surging) shortly afterwards. These two hanzi 
had the same component “氵” on the left with the same initial in their sounds. Students 
surmised that hanzi with similar shapes were very likely to have similar sounds. The 
following is extracted from my reflective journal on this lesson: 
This lesson cultivated my capacity for resilience. The outcome of this 
lesson was unexpectedly great in a different sense from what I 
planned. After realizing the deficiency of this poem, I adapted my 
lesson plan to students’ dampened interest and led them to have a deep 
think about some hanzi of similar forms and sounds. In this way, 
students paid attention not only to the sound itself, but also had a close 
look at the hanzi. It was helpful to build such a connection (Reflective 
Journal, Term 3, 23/08/2017). 
 
Lesson No.2 also employed a poem written by me (see Table 5.15), containing the 11 
initials and some vocabulary learnt previously such as “哥哥” (elder brother), “姐姐” (elder 
sister), “弟弟” (younger brother), “妹妹” (younger sister) and the numbers from one to five 
in Mandarin. Learning from the experience from last lesson, I shortened each line in this 
poem and increased the rhythm. Plus, the feature of repetition was employed in this poem. 
Additionally, it included vocabulary students had learnt before. Here is the poem: 
Table 5.15 Poem 《哥哥和姐姐》and its translation 
Poem in pinyin and hanzi English translation 
gē gē hé jiě jiě ，  
哥  哥 和 姐 姐，  
zǎo zǎo bǎ chuáng qǐ ， 
早   早   把    床      起， 
qù kàn xiǎo kē dǒu 。 
去  看   小    蝌  蚪。 
dì dì hé mèi mèi ，  
弟弟 和  妹   妹，    
zuò zài cǎo dì shàng ， 
坐   在  草  地   上，      
 
Elder brother and sister,  
 
get up early,  
 
to see little tadpoles. 
 
Younger brother and sister,  
 
sit on the grass,  
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shǔ zhe xiǎo zhī zhū 。 
数   着   小   蜘   蛛。 
“yī èr sān ，sān sì wǔ ，yī èr sān sì wǔ。” 
“一二三，   三 四 五，一 二 三  四 五。” 
counting little spiders. 
 
‘One two three.. three four five… one two 
three four five’. 
 
Students enjoyed this poem much more compared to the previous poem. Some of 
them recognised the hanzi in the first and the last line immediately, and started chanting. The 
hanzi in the last line “一二三四五” (one two three four five) was learnt in the scouting period 
in Term 1. This showed the successful role that repetition of poetry played in hanzi 
recognition not only for short-term memory, but long-term memory. Reading a poem aloud 
can expose some inaccurate pronunciations that are hidden in syllable practice through 
flashcards or choral reading: 
The value of poetry reading in developing speaking, pinyin 
pronunciation in particular, is increasingly apparent through this 
Lesson Group. This can be reflected from the difference in both group 
responses to flashcards and poetry choral reading, and between choral 
reading of poetry and individual reading of poetry. To be specific, on 
the one hand, when I used flashcards to check students’ response to 
each syllable, some students who mastered these syllables very well 
would call out promptly, and students who were not so certain as them 
would easily follow up by repeating what they just said. However, in 
terms of choral reading of a poem, students who were familiar with 
pinyin could read it fluently with little effort, while it was a struggle 
for those who had not mastered the pinyin solidly to cope with choral 
reading.  On the other hand, those who were confident in choral 
reading often revealed some mispronunciation in either finals or 
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initials, and tones always when they were reading the poem alone 
(Reflective Journal, Term 3, 09/08/2017). 
 
The goal of the third lesson was to introduce 16 whole syllables in Chinese pinyin. 
After reviewing the initials, I introduced 16 whole syllables with flashcards and word 
examples. The whole syllables in Mandarin refer to 16 sounds that can be pronounced 
without the need to spell them out. Generally, the whole sound has the same pronunciation as 
the initial in this sound with an extra final, or the same as the final with an extra initial. For 
example, the whole syllable “zhi” has the same sound as the initial “zh”; and the whole 
syllable “yue” has same sound as its final “ue”. 
The following was a poem I wrote that consists of all whole syllables (see Table 
5.16). The rhyme and rhythm in the poem also made it much easier for students to follow. 
Table 5.16 Poem 《一 一 一 一 一 》and its translation 
Poem in pinyin and hanzi English translation 
yuán yuán hé yuè yuè， 
圆   圆   和  月   月，   
lái  dào  zhí wù yuán。 
来    到   植   物    园。 
yè yīng  xì  yīng  wǔ， 
夜   莺    戏   鹦   鹉， 
yīn  yuè rào mǎn yuán。 
音    乐   绕    满    园  。 
wū yún  piāo  lái  le，  
乌   云    飘    来   了，  
luò  xià xì yǔ sī。 
落   下  细  雨  丝。 
chuān  shàng  xiǎo  yǔ yī， 
穿       上       小   雨  衣，  
pèng dào cí shī zǐ。 
碰    到  雌  狮  子。 
wèi  tā chī chūn juǎn， 
喂   她 吃  春   卷，   
zhēn  shì hǎo  rì zǐ! 
真   是  好  日 子! 
 
Yuanyuan (name) and Yueyue (name)  
 
come to a botanical garden. 
 
Nightingales are having fun with parrots,  
 
and the music is everywhere. 
 
The sky flutters a dark cloud,  
 
drizzling. 
 
 
(Yuanyuan and Yueyue) wear raincoats on,  
 
and meet a female lion. 
 
They feed her with spring rolls.  
 
Such a great day! 
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After reading the poem with the students, I asked them to find the 16 whole syllables 
in the poem, and checked their work individually. Most of them needed to check the pinyin 
chart to find 16 whole syllables. While they were looking for the syllables, they were 
murmuring the sounds and mocking themselves for pronouncing those sounds in a funny 
way. Most students completed the task quickly and began to read the poem aloud 
consciously. However, I noticed that many students could not pronounce the syllables 
correctly, so I organised a competition based on this poem to practise the articulation of 
sounds. Four or five students composed a group and each group was required to focus on the 
pronunciation of one line every time. They would be qualified to move onto the next line 
once they stood the test conducted by me, which was to choral read the line to me. Group 
members were to help each other practise each poetic line; meanwhile I was walking around 
correcting wrong pronunciations. As recorded in my reflective journals, students’ 
performance was fine and they were making improvements: 
Students love competition. The seating arrangement is conducive to 
group work because there is a mixture of kids with different levels. I tried 
to ensure that all the leading kids in each group could pronounce all 
sounds correctly as soon as possible when the competition began, so that 
they could assist other group members’ pronunciation. Irrelevant chatting 
among kids is inevitable. Some students with reserved personalities were 
also too shy to read the line aloud for others to correct their 
mispronunciation. Nevertheless, when they showed me their results, I 
emphasised the particularly mispronounced sounds and corrected them. 
Generally, the engagement was good (Reflective Journal, Term 3, 
17/08/2017).  
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The effect of pinyin learning through rhyme and rhythm in poetry proved the value of 
poetry in the L2 classroom. However, there were still some mistakes in detail made by the 
students, which needed more lessons to practise. Tones, in particular, were the element which 
learners most struggled with in their pronunciation trial, so I conducted another Lesson Group 
to examine the efficacy of poetry in the teaching of tones. 
5.2.4 Lesson Group 4: Rhyme and rhythm: Tones. 
The focus of Lesson Group 4 in Cycle 2 was speaking in Chinese. The poetry was 
used as an assessing material to test students’ understanding of the tone marking rules. The 
area of Mandarin being tested was five tones and the rules of the tone marks’ placement. As 
table 5.17 shows, I employed three nursery rhymes that were learnt in previous lessons as 
contexts on which students would place their tone marks. In this lesson, I observed James, 
Jemma and David closely. 
Table 5.17 Lesson records for Cycle 2 Lesson Group 3 
Cycle/ 
Lesson 
Group 
Text Feature of poetry in 
focus 
Teaching 
objective 
How it worked 
Cycle 4/ 
Lesson 
Group 3 
《秋秋骑牛去打
油》(Qiuqiu 
Rode a Cow to 
Buy Oil); 
 
《毛毛背书包》
(Maomao Carries 
a Schoolbag); 
 
《小军小红好朋
友》(Xiaojun and 
Karen Are Good 
Friends). 
Test materials These poems 
were short and 
were practiced 
during 
previous 
lessons. 
Some students 
forgot the tones 
of some poetic 
lines but could 
mark most tones 
correctly; some 
recalled the 
tones and 
marked most of 
them correctly. 
 
This Lesson Group was completed in one lesson which was 75 minutes. The outline 
of my lesson plan was as follows: 
Lesson Part 1 
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1) Review the five tones in Mandarin that were taught in Term 1 before. 
2) Ask students to think of some Chinese words or phrases that they have learnt, and identify 
which tones are used. 
3) Practice sounds with intonations with flashcards. 
 
Lesson Part 2 
1) Introduce four rules that explain the placement of tone marks:  
- Put tone marks over finals, not initials. 
- Finals “a” and “e” trump all other finals and always take the tone mark. There are no 
Mandarin syllables in Pinyin that contain both “a” and “e”. 
- In the compound final “ou”, “o” takes the mark. 
- In all other cases, the final takes the mark. 
2) Practice on the worksheet printed with three poems. 
 
Every syllable of Mandarin carries a tone. Variation in tones can change the meaning 
of words. In other words, syllables composed of identical segments but carrying different 
tones differ in meaning (Hao, 2012). I started the lesson by asking students questions such as: 
“What are the five tones in Chinese? Think of two Chinese words or phrases that you know, 
and identify which tones they are”. Students recalled the five tones easily but most of them 
(including all my 9 participants) were confused by the second and fourth tones, which were 
rising tones and falling tones respectively. Then I took some phrases as examples to check 
their understanding of these five tones and most students became more confident in 
recognising them. After that, I encouraged students to think of some vocabularies that 
included each tone, and students were able to recall words and identify the tones. 
After introducing the guidelines for tone mark placement, I handed out three poems in 
pinyin without tone marks on which students were to apply these rules. Students were 
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required to focus on the placement of tone marks, and the consistency of the tone marks, as 
the meaning of the original poem itself was not being tested. The following work samples 
were extracted from students at different levels of Mandarin ability:  
 
Figure 5.8 Student work sample in pinyin practice 
James, a “top” student put tone marks in the poem in Figure 5.8. He followed all the 
guidelines and put the marks on the right place. Moreover, except for the sound which was 
circled in the poem, each tone mark he put accorded with the original sounds of the poem, 
showing that he was highly familiar with the poem and could recite it. 
 
Figure 5.9 Student work sample in pinyin practice 
The sample in Figure 5.9 was from an “intermediate” level student Jemma. She also 
placed the tone marks correctly and could recite the poem. 
 
Figure 5.10 Student work sample in pinyin practice 
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David marked the example in Figure 5.10. It was evident that he could recite the 
poem because nearly all the tones he marked in this poem conformed to the original sounds. 
Nevertheless, he missed some tones. For example, he did not put any mark on “qi”, “ti” and 
“lai” occurring in the first, second and third lines respectively, and put the mark wrongly in 
“fei” in the third line. The similarity in these four pinyin lay in the final “i”, so I suspect he 
was confused about the dot of the letter “i”, which was verified afterwards by him. He 
marked the sound “xia” in the third line but missed it in the fourth line, which I thought was 
probably due to carelessness. Moreover, he also missed the sound “shuai” in the last line. The 
sound “shuai” consists of an initial “sh” and two finals “u” and “ai”, which seemed to be 
rather complicated. However, all he needed to do was to follow the rule No.2, which was 
“‘a’ trumps all other finals and always takes the tone mark”. 
This was followed up with an overall pinyin test (see Appendix 8). This test included 
five sections aiming to check the understanding of pinyin rules, recognition of pinyin through 
listening and the placement of tone marks. In total, 19 students participated in this test and the 
average score was 18.89 out of 30 points.  
 
Figure 5.11 The distribution of scores in the pinyin test in Cycle 2 
As shown in Figure 5.11, most students scored over 15. Among my nine participants, 
the question related to tone mark and the distinction between “u” and “ü” had a higher rate of 
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point loss. These two areas required students’ memorisation of corresponding rules, and 
certainly most of them did not review them and forgot some rules. 
5.3 Findings of Cycle 2 and Implications for Cycle 3 
As two key features of poetry, rhyme and rhythm have improved students’ speaking 
and hanzi learning. The coding process of the reflective journals was the same as I used in the 
previous Action Research Cycle. Table 5.18 presents the categories emerging from the 
journals: 
Table 5.18 Cycle 2 Categories in reflective journals 
Category 1 Student response to sounds 
Identified themes Selected quotes from the journals 
Sound 
recognition 
- Students could identify the rhymed sounds very quickly and 
pronounced them correctly. (20/07/2017) 
- I invited Gucheng, Murong, Wangwei and Yian to link the 
initial and final as I articulated, and they succeeded in doing 
so (26/07/2017). 
Active response 
to rhyme and 
rhythm 
- With their dedicated look and tapping fingers, I knew they 
were singing in their hearts (20/07/2017). 
Recall words 
through sounds 
- It was unexpected that students could think of so many 
words and phrases containing the specific sounds 
(24/07/2017). 
Uncertainty on 
tones 
- However, intonation remained as an issue for them. Six out 
of nine students tended to mix the second sound and the 
fourth sound up (07/08/2017). 
Category 2 Poetry’s function 
Identified themes Selected quotes from the journals 
As introducing 
material 
- The self-written poems in particular, contained all the 
syllables-to-be-taught (09/08/2017). 
As assessment 
material 
- I checked their understanding through a poem by circling 
the sounds I pronounced (24/07/2017). 
To practice 
articulation 
- I gave students two nursery rhymes to circle the rhymed 
syllables and practise (26/07/2017). 
Improve speaking 
fluency 
- The rhythm of the poetry forced the students to conquer the 
erroneous pauses that they used to make in reading a 
complete sentence and thereby had an impact on the fluency 
of speaking later on (24/07/2017). 
Category 3 Student engagement 
Identified themes Selected quotes from the journals 
Improvement in 
timid students’ 
participation 
- The game made students who were shy like Bingxin and 
Xiaohong participate in it (09/08/2017). 
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Improvement in 
naughty students’ 
participation 
- Even the three naughty kids were involved (09/08/2017). 
Gap among 
students in 
different levels 
- The gap among students still exists, but I am happy to see 
that they are more confident in learning and are more willing 
to participate in the class activities, especially the introverted 
and naughty kids (16/08/2017). 
Category 4 Teaching strategies 
Identified themes Selected quotes from the journals 
Teacher’s model 
reading 
- At first, I read it aloud to set an example, and then I led 
students in choral reading line by line with an intensified 
pace. Students enjoyed it and felt a sense of achievement 
every time they caught up (24/07/2017). 
Be flexible in 
teaching 
- After realizing the deficiency of this poem, I adapted my 
lesson plan to students’ dampened interest and led them to 
have a deep think about some hanzi of similar forms and 
sounds (23/08/2017). 
Competition and 
rewards 
- Students were yearning for answering questions to get the 
“red rooster” rewards (03/08/2017). 
Selection of 
poems 
- The line in the poem was too long without any pause. It was 
too difficult for my students (23/08/2017). 
Student 
misbehaviours 
- The discipline was bad when I was checking students’ 
worksheet individually (20/07/2017). 
 
The major findings in this Cycle are: 
1. Poetry is effective in developing L2 beginning learners’ language awareness, 
metalinguistic awareness, phonological awareness and verbal awareness in particular. 
2. Poetry can consolidate knowledge and serves as an assessing material to check L2 
learners’ grasp of language. 
3. Insights and suggestions in selection of poetry for L2 beginning learners include:  
a) Identify catchy language features such as rhyme and rhythm. 
b) Relate the poem to language teaching content. 
4. Three main factors that hinder English speaking L2 learners’ pinyin acquisition 
include: 
a) Unfamiliar grapheme-phoneme correspondences as found in English. 
b) Sound marks with similar shapes, 
c) Weak foundation knowledge of simple finals. 
5. Poetic devices such as rhyme and rhythm can invoke the recall of hanzi from 
previous learnt poetry. 
 
Finding 1: Poetry is effective in developing L2 beginning learners’ language awareness, 
metalinguistic awareness, phonological awareness and verbal awareness in particular. 
Unlike the previously reported studies on the use of poetry in L2 classrooms, which 
were almost exclusively directed to advanced L2 learners (Hanauer, 1997, 2001b, 2012; 
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Hadaway, Vardell & Young, 2001; Chen, 2006; Iida, 2013; Hsiung, 2016; Mittal, 2016), this 
study showed that poetry can also be used as a meaningful context for consolidating non-
background L2 beginning learners’ acquisition of Mandarin. Poetry related activities such as 
poetry reading and locating rhymed sounds were effective in developing students’ language 
awareness, metalinguistic awareness (Mukařovský, 2014), phonological awareness 
(Selevičienė, 2013; Hodges, 2016) and verbal awareness (Pullinger, 2012; Cheung, 2008) in 
particular, which is generally consistent with the findings of former studies.  
The value of rhyming poetry in bettering L2 learners’ metalinguistic awareness can be 
seen from my observations of students and the exploration of the poem《琳琳》(Linlin). 
This poem was a failure in terms of the teaching of speaking, but was a useful text to inspire 
learners to associate the pinyin with hanzi. To review, in that lesson, students completed the 
task of searching for repeated sounds through pinyin with little effort by simply looking for 
the same “letters”, and it turned out that most of the repeated sounds were initials because I 
employed alliteration in this poem. Then students were asked to focus on the association of 
the shape of hanzi with the same initial. There were two stages to their findings. Firstly, most 
students found that the first two hanzi “琳琳” (Linlin, a name) were exactly the same with 
completely the same pinyin, so they drew a conclusion that the same hanzi had the same 
sound, which was true for this poem. Then I clarified that the same hanzi could have more 
than one sound depending on the context. For example, the verb “弹” (play) in the poem, was 
pronounced as “tán”, but the same hanzi could be used as a noun as well, such as “子弹” 
(bullet), and in this situation, the pronunciation was “dàn”. This was a more profound 
discovery for the students, compared with learning only one sound in pinyin, because it was 
correlated with Mandarin in a broader sense and could enhance learners’ metalinguistic 
awareness. Furthermore, students found that the phrase “琵琶” (Pipa, a traditional Chinese 
musical instrument) shared the same initial “p” in their sounds and a same component in the 
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hanzi, which was the upper part “王王”, with the word “澎湃” (surging), which had a same 
component “氵” on the left and the same initial in their sounds. Students surmised that hanzi 
with similar shapes were very likely to have similar sounds. This was another breakthrough 
in terms of metalinguistic awareness, as thestudents centred their attention on the form of the 
hanzi and the sounds of Mandarin (Hanauer, 1997; Mukarovsky, 2014). 
I found that poetry can be a motivating tool for L2 learners to develop phonological 
awareness; a finding which was consistent with many previous studies (Selevičienė, 2013; 
Hodges, 2016). In this Cycle, the features of rhyme and rhythm of poetry brought confidence 
and pleasure to students, particularly because it helped them with their pronunciation. As a 
rhythmic and readable context which combines targeted phonetic elements, poetry serves as a 
vehicle to introduce new knowledge to students from simple finals to compound finals, from 
initials to whole syllables and then tones. For instance, before introducing the poem 《天净
沙·秋思》 (Tune: Sunny Sand. Autumn Thoughts), many students were not aware of the 
differences between simple finals and compound finals. In a task where I asked them to circle 
a certain simple final, some students were only looking for the Roman letter that stood for 
this sound. Consequently, they separated some compound finals which contained the letter 
and circled it, which was wrong. However, after observing them read of several poems, all 
students could identify simple finals and compound finals, and were able to link initials and 
finals according to my articulation, as seen in the quiz result in Lesson Group 2 and my 
observation description.  
Moreover, according to my reflection journals, student responses to sounds were also 
exemplified through the active response to sound features of rhyme and rhythm, sound 
recognition and memorisation, and their deliberate confusion of tones. Teacher’s modelling 
in reciting the poem demonstrated the rhythm in the poem. In this way, students could feel 
the rhythm through listening and mimic my reading aloud, both at the time and afterwards 
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(Shi, 2013; Selevičienė, 2013; Mittal, 2016). Consequently, learners can gain a deeper 
impression of the sounds via this technique. Meanwhile, their pronunciation skills were 
practised and improved, and the memorisation of the language content was reinforced. 
In this cycle, with the use of rhyme and rhythm, the value of poetry in enhancing 
language awareness manifested itself more typically in terms of phonological awareness 
(Selevičienė, 2013). Through poetry-related activities such as locating the rhymed sounds and 
linking the initials and finals based on the sounds they heard, a majority of students showed a 
quick and accurate reflex on the sounds. Moreover, unlike the result in Action Research 
Cycle 1 where students seemed to have a weak connection between pinyin and hanzi, the 
employment of rhyme and rhythm clearly acted as a trigger for learners to recall vocabularies 
which shared the same pinyin element. For example, when they were learning the whole 
syllable “shi”, many students were able to associate it with the time adverbial “小时候” (xiao 
shi hou; when I was little) learnt in the poem “乡愁” (“Homesickness”), showing that they 
had a fine memorisation of vocabulary. 
As discussed, the learning of tone was difficult for L2 learners (Xing, 2011; Orton, 
2011, 2017). Most students could not articulate tones accurately, especially the confusing 
tones T2 and T4. The correlation between tone acquisition and L1 background was also 
suggested in this cycle. Previous studies have shown three contrasting results in this area. 
One study concluded that speakers of a tonal native language might have an advantage 
(Wayland & Guion, 2004; Lee, Vokoch & Wurm, 1996), another study concluded that they 
had a disadvantage (Wang, 2006, 2013), another concluded that they had no or little influence 
(So, 2006; Francis, Ciocca, Ma & Fenn, 2008; Hao, 2012; Tsukada, Xu & Rattanasone, 2015) 
over speakers of non-tonal native languages in the learning of tones in L2. Four monolingual 
Australian English speakers in my class had difficulty discriminating the second tone and the 
fourth tone, which was in line with the results of Tsukada et al.’s (2015) study. It would seem 
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that the authenticity of this correlation would perhaps benefit from examination in further 
studies. 
Through individual practice and choral reading of poetry, students’ pronunciation 
skills were also consolidated. The rhythm and rhyme in the poetry added more fun to reading 
and recitation, which appears to increase the readability of the poetry and escalate learners’ 
speaking fluency. This can be seen from the reading challenge of the nursery rhyme 《一只
青蛙一张嘴》(A Frog Has One Mouth). After students caught the rhythm and rhyme of the 
poem, they were forced by its power to try to match the teacher’s reading pace and conquer 
the erroneous pauses that they used to make, and as a result, learners made progress in their 
speaking.  
Finding 2: Poetry can consolidate knowledge and serves as an assessing material to 
check L2 learners’ grasp of language. 
Poetry is an effective vehicle for conveying pronunciation systems, in this case, 
pinyin in Mandarin. The rhetoric features of poetry, rhyme and rhythm allow learners to hear 
the sound properties of words rather than simply read the meanings of words (Selevičienė, 
2013). Students focused more on the pinyin rather than the meaning of the words. In this 
sense, poetry became material full of different sounds for learners to practise pinyin, and to 
practise the suitable pause between two pinyin when trying to read a line fluently. Students 
were forced to think about the smooth transition between every two sounds to achieve 
fluency in reading. In addition, when students were reading poetry, their articulation errors 
became evident. For example, in a lesson where I led students to read the poem 《一只青蛙
一张嘴》with an increasing pace, students had to concentrate on the sounds they heard and 
the pinyin they read in their worksheet to follow up the reading. Every breakthrough they 
achieved in reading bettered their speaking competence in Mandarin. 
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Moreover, as mentioned in Sections 5.2.2 and 5.2.3, each poem employed in this 
study was selected for its rhyming scheme and the sense of rhythm, elements which were 
integrated with the specific pinyin to be taught, particularly the self-written poems that were 
tailored to the specific teaching content. This high pertinence of these poems increased the 
efficiency of the practice of pinyin for the learners, and presented the content in a more 
meaningful and concise context. As discussed in previous sections, the quiz and end-of-term 
test, as well as the observation of nine participants throughout this cycle, also showed that 
efficient acquisition of pinyin had been achieved with the help of poetry.  
Poetry can also serve as assessment material to check students’ grasp of knowledge. 
Students’ awareness of their learning process was enhanced because of their gradually crafted 
recognition of pinyin, and their exposure to inaccurate pronunciations during poetry choral 
reading. In this sense, poetry offered some advantages in stimulating and consolidating 
students’ acquirement of pinyin. Specifically in this cycle, poetry was used as assessment 
material to test students’ understanding of pinyin, such as in the tone mark placement test in 
Lesson Group 4. The recognition of pinyin was clearly enhanced in this cycle through poetry-
based tasks, both visual and verbal. As the poetry reading test results indicated, although 
most students could recognise sounds in the written test with high participation in Mandarin 
lessons, they still had difficulty pronouncing all pinyin correctly. This might have been due to 
language acquisition requiring learners’ persistent efforts both during and after lessons, and 
the lack of vocal material for them to practise after each lesson would cause delays in this 
acquisition. 
 
Finding 3: Insights and suggestions for the selection of poetry for L2 beginning learners: 
  
1) Use catchy language features such as rhyme and rhythm. 
2) Relate the poems to language teaching content. 
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One important reason that students were so involved in the reading of poetry in this 
cycle was the choice of poem. The selection of the poem played a crucial role in the learning 
outcomes (Hadaway, Vardell and Young, 2001). Unlike the poems selected in Cycle 1, which 
mainly focused on the repetition of lexical content, the poems selected in this cycle, nursery 
rhymes in particular, were rhymed and had a strong sense of rhythm. Moreover, poems 
should be chosen on purpose to target language teaching content. In this cycle, poems were 
chosen to teach specific sounds; either simple finals or certain compound finals, so that 
learners could have more concentrated practice material with a meaningful context. 
Stemming from the lack of a pinyin teaching curriculum which employed poetry as a means, 
there was no systematic, compiled list of poetry options for the purpose of pinyin teaching. 
Inevitably, the entanglement of sounds that exceeded learners’ current knowledge of pinyin 
could be detrimental to their learning advancement; a good example of this was the confusion 
of the initials “p” and “g” by Judith in Lesson Group 1. Therefore, balancing the ratio of 
learnt sounds and new sounds was an important endeavour. To deal with this issue, I tried to 
write poems that were tailored to meet both the students’ interest and the language teaching 
content. Apart from that, the poem should also be suitable for students’ Mandarin proficiency 
levels; otherwise, learners’ learning enthusiasm can be dampened (as was the case with the 
poem《琳琳》(Linlin) in section 5.2.3). My experience from this cycle highlighted the 
importance of poem selection in the L2 classroom. 
 
Finding 4: Three main factors that hinder English speaking L2 learners’ pinyin 
acquisition. 
 
1) Unfamiliar grapheme-phoneme correspondences, as in English. 
2) Sound marks with similar shapes. 
3) Weak foundation knowledge of simple finals. 
 
In addition, the pattern of errors students made in pinyin also revealed other 
interesting issues. As discussed earlier in Lesson Group 2, there were three factors that 
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interfered with native English speakers’ phonological acquisition of pinyin. The difficulty 
experienced in learning pinyin, which is the phonological form of Mandarin, might be due to 
interference from the unfamiliar grapheme-phoneme correspondences component in English 
(Hayes-Harb & Cheng, 2016). The errors students made, such as confusing the same Roman 
letters “o” or “a”, although these have distinct sounds in pinyin and English, manifested this 
issue. Secondly, two sound marks with similar shapes but different articulations, such as “u” 
and “ü”, caused confusion on compound finals which contained these two sounds, such as 
“ue” and “üe”. Third was the learners’ bewilderment about simple finals. The lack of a solid 
foundation for simple finals possibly led to some students’ feeling overwhelmed by the 
compound finals they attempted to learn later on. 
Another issue was the correlation between tone acquisition and L1 background. 
Previous studies showed three contrasting results in this area. In one study, it was found that 
speakers of a tonal native language might have an advantage over speakers of non-tonal 
native languages in the learning of tones in L2 (Wayland & Guion, 2004; Lee, Vokoch & 
Wurm, 1996), in another study they were found to have a disadvantage (Wang, 2006, 2013), 
and in yet another study, little or no influence (So, 2006; Francis, Ciocca, Ma & Fenn, 2008; 
Hao, 2012; Tsukada, Xu & Rattanasone, 2015). Four monolingual Australian English 
speakers in my class had difficulty discriminating the second tone and the fourth tone, which 
was in line with the results in Tsukada et al.’s (2015) study. However, because this is not the 
focus of this study, it would be necessary to examine this correlation by conducting further 
studies, which is beyond the scope of this study.  
In Cycle 1, the test results suggested that repetition’s function in reinforcing 
memorisation might be restricted to learners’ short-term memory. Nevertheless, student 
responses in this cycle, such as their recall of hanzi “一二三四五” (one two three four five) 
which was learnt in the poem “一去二三里” (Travelled Two or Three Li in One Go) in Term 
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1, and when reading the poem “哥哥和姐姐” (Brother and Sister) in Term 3, suggested that 
the poetic devices such as rhyme and rhythm can cause them to recall information from 
previously learnt poetry (in this case, information about hanzi). This finding aligns with Lea 
et al.’s (2008) finding that besides the well-known effect of rhyme on heightening readers’ 
aesthetic experience and appreciation of poetry, rhyme influenced recall and comprehension 
of words as well. The finding from Lea et al.’s study referred to poetry readers in general, but 
the finding in this action research was about L2 learners. Additionally, the finding was also 
consistent with evidence from research examining how the surface features of language 
exerted influence on readers’ access to information. For example, Rapp and Samuel (as cited 
in Lea et al., 2008) demonstrated that phonological information could guide lexical access 
during reading. In my study, the activities of sound association with previously learnt words 
verified the effect of rhyme and rhythm on the recollection of information, even when the 
rhyme did not contribute substantially to the semantic content of the words or phrases. 
Apart from the above discussion on findings, my roles as both beginning teacher and 
researcher have matured and my teaching strategies have improved. With the support from 
my mentor teacher Brian, who helped me to adjust my teaching strategies and provided me 
with information about the school’s context and the students’ backgrounds, and my own 
accumulated experience and efforts in constructing my teaching skills, my confidence in 
teaching improved and my interactive relationship with the students was gradually 
established. For example, adjustments to the seating plan brought the class discipline back, 
and the use of paddle pops with student names also encouraged them to participate in 
answering questions. Brian also noticed the shift in my role from student to teacher, and the 
increased engagement of the students: 
Yuan has become more confident in dealing with minor disruptions in class. 
She has tactically approached students and asked them prompting questions to 
bring them back on task. She has developed excellent rapport with students and 
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this is quite evident in how the students respond to her in class (Mentor 
teacher’s evaluation, Term 2, 18/10/2017). 
 
From my observation of students and reflection journals, the improved 
engagement of the Mandarin class was particularly manifested in the enhanced 
participation of timid students and those with learning difficulties. As mentioned 
previously, for example, Edward and Judith were more active in reading and reciting 
activities and made huge progress in pronunciation. Additionally, Brian also 
commented on my improving competence in lesson planning and execution of plans, 
and my teaching strategies: 
Yuan continues to engage her students in the study of Chinese at Shuyuan 
(Pseudonym for the high school). She has applied several strategies to ensure 
mastery of the Chinese language through repetition, vocalisation and practice. 
Tools that she has used include pictures, flash cards, texts and slides. She has 
utilised the game-based and cooperative learning pedagogies to raise 
engagement and support in class (Mentor teacher’s evaluation, Term 2, 
18/10/2017). 
His comment encouraged me to continue my teaching and research with a more 
proactive attitude. In brief, my mentor teacher’s observations and feedback state that my role 
as a teacher has become more mature, compared to what it was at the start of the year. This 
was displayed in the rapport I developed with the students, the high involvement of the 
students, and my teaching skills and outcomes. The experience from Cycle 2 provided me 
with the knowledge and skills to carry out Cycle 3. In particular, the experience and 
confidence I built as a beginning teacher largely facilitated my conduct in teaching and 
research. In addition to that, as mentioned in Cycle 1, my teaching of time adverbials 
appeared to be more effective with the support of poetry. Hence I used this knowledge, 
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combined with other elements, to develop my Action Research Cycle 3 to teach sentence 
structure. 
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CHAPTER 6 ACTION RESEARCH CYCLE 3 
This chapter discusses Action Research Cycle 3. It begins with an introduction to the 
overall theme of this Cycle, which is grammar. Then this chapter focuses on the process of 
applying the grammar in selected Chinese poems to the teaching of a grammatical aspect in 
Mandarin. Analysis is through reflective journals, observation notes and Focus Group 
interviews with my students and my mentor teacher. Two Lesson Groups with different 
language content and outcomes are presented and analysed. Other evidence such as students’ 
participation in class and test results is also evaluated through analysis in the Findings section 
of the Chapter. Table 6.1 outlines Cycle 3 in relation to the use of the features of grammar 
exhibited in the poetry. These will be discussed in detail in this section.  
Table 6.1 Outlines of Action Research Cycle 3 
Overarching theme Grammar in poetry 
Lesson Groups 1. Time adverbials and actions to create a sentence 
2. Time adverbials, place adverbials and actions to create a more 
complex sentence 
Lessons Three lessons in both Lesson Group 1 and 2 
Activities 1. Poem creation through games 
2. Error finding in poems 
3. Meaning speculation in poems 
 
6.1 Overall Theme: Grammar  
The distortion of grammar that occurs often in poetry may result from the different 
functions that poetic language can have in comparison to standard prose language. It is fair to 
say that “the main importance of poetry for language lies in the fact that it is an art” 
(Mukařovský, 2014, p. 52). The aesthetics of poetry manifests in the fact that it is expected 
that writers will play with language in poetry. According to Mukařovský, there are three 
possibilities for the relationship between poetic language and standard language: the poet 
may either not distort the linguistic components of his work at all, or may distort a part, or 
may distort the linguistic components in and of themselves by either “subordinating the 
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subject matter to the linguistic deformation, or emphasising the contrast between the subject 
matter and its linguistic expression” (p. 51). The first possibility mentioned may be 
introduced as a standard and meaningful example of an element of grammar, while the latter 
two can be used to foreground grammar by comparing the lines of poetry with the norms of 
standard grammar that are being violated. Another reason for choosing grammar as the topic 
for Action Research Cycle 3 was the experience from Action Research Cycle 1 when I was 
teaching the adverbials of time and sentence structures from selected poems. This language 
content inspired me to create a scenario where students could put different language 
categories such as time adverbials, subjects, place adverbials and actions into one sentence.  
6.2 Lessons 
   6.2.1 Lesson Group 1: Grammar: Sentence structure and tense. 
The focus of Lesson Group 1 in the third Action Research Cycle was speaking and 
writing. The feature of poetry on which I focused was grammar, and the areas of Mandarin on 
which I focused were combinations of time adverbials, subjects, and actions in sentences’ 
structures, and also the identification of basic tense in Mandarin. In this Lesson Group, I 
mainly observed and made notes on “top” students Maria and Karen, average student Sharon 
and “bottom” student Edward. 
Table 6.2 Lesson records for Cycle 3 Lesson Group 1 
Cycle/  
Lesson 
Group 
Text Feature 
of poetry 
in focus 
Teaching objective How it worked 
Cycle 3/ 
Lesson 
Group 1 
-Time 
adverbials 
in《乡愁》
(“Homesick
ness”). 
-Pronouns 
learnt in 
Term 1.  
-Seven new 
verbs. 
Grammar -To review time adverbials 
in 《乡愁》
(“Homesickness”).  
-To teach new time 
adverbials.  
-To teach new verbs. 
-To teach sentence 
structure: “Time adverbial, 
subject + ‘在’ + verb”. 
-To clarify the concept of 
tense in Mandarin. 
-Students could recall 
the meaning of both 
learned and new time 
adverbials and verbs.  
-They were able to write 
sentences following the 
sentence structure.  
-They could identify 
different tenses though 
could not write in 
different tenses. 
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Table 6.2 shows the lesson records for Lesson Group 1, which included three lessons. 
The first lesson was designed to achieve two objectives. One was to review learnt vocabulary 
from previous lessons, including four adverbials of time learned from the poem《乡愁》 
(“Homesickness”), both subjective and objective pronouns and terms for ten family members 
learnt in Term 1’s normal Mandarin lessons. The other objective was to introduce seven new 
verbs and reinforce their memory through a worksheet and a game. The second lesson 
focused on introducing two types of time adverbials, “clock reading” and “day line”, and how 
to combine them to describe a specific time in a day. The third lesson mainly aimed to 
practise a new sentence structure in Mandarin, which was “Time adverbial, subject + verb”. It 
also introduced ways to identify tenses in simple Mandarin sentences. The language content 
in the first two lessons was the foundation of Lesson 3, so I added more activities for practice 
which was time-consuming but worthy. The following are the outlines of this Lesson Group 
from my lesson plans: 
 
Lesson 1: 
Part 1 
1) Lead in: introduce “天时不如地利，地利不如人和” (The time isn't as important as the 
terrain; but the terrain isn't as important as unity with the people).  
2) Review  
a) Time adverbial:  
“小时候” (when I was little), “长大后” (after growing up), “后来” (later) and “现在” 
(now). 
b) Pronouns:  
“我” (I/ me), “你” (you/ you), “他” (he/ him), “她” (she/ her), “它” (it/ it)+ “们” 
163 
 
(indicator of plural pronouns). 
c) Family members:  
“爸爸” (father), “妈妈” (mother), “哥哥” (older brother), “姐姐” (older sister), “弟弟” 
(younger brother), “妹妹” (younger sister), “爷爷” (grandpa on father’s side), “奶奶” 
(grandma on father’s side), “外公” (grandpa on mother’s side), “外婆” (grandma on 
mother’s side). 
Part 2: 
3) Introduce seven verbs with pictures: 
“做菜” (cook), “吃饭” (eat), “洗碗” (wash dishes), “洗澡” (shower), “刷牙” (brush 
teeth), “洗脸” (wash face), “睡觉” (sleep). 
a) Finish worksheet (fill in). 
b) Play “Bingo”: Ask students to write down sixteen established words on whiteboard 
randomly in boxes in worksheet. I say a word, and students circle the corresponding 
word. The one who makes three lines first, says “Bingo” and wins the game. 
c) Finish worksheet (match up). 
 
Lesson 2: 
Part 1 
1) Review:  
a) The content learnt in last lesson by using flashcards. 
b) Numbers from 1-60 by counting. 
Part 2 
2) Introduce new time adverbials: 
a) Read the clock with a “clock tool”: 
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- When it is on the hour: give examples, “1点” (1:00), “两点” (2:00), then let students 
to say “3点” (3:00)… “12点” (12:00).  
- When it is not on the hour: give examples, “一点零五” (1:05), “三点二十” (3:20), 
“五点四十” (5:40), then let students summarise the rule: “X dian Y (fen)” (X:Y).  
- Introduce idiomatic ways of saying: “一刻” (a quarter), “半” (30 minutes), “三刻” (45 
minutes). 
- Finish the worksheet (time translation). 
b) Introduce a day:  
“早上”/ “上午” (in the morning), “中午” (at the noon), “下午” (in the afternoon), “晚
上” (in the evening). 
Finish the worksheet (day line). 
c) Combine Time & Day: 
Example: - “上午/早上九点” (9 am)  
                 - “下午两点” (2 pm)  
                 - “晚上八点” (8 pm) 
Lesson 3: 
1) Review content from last lesson. 
2) Introduce a sentence structure: “Time adverbial, subject + ‘在’ + verb” with examples. 
3) Play game “Pick & Match”.  
a) Put papers with same category in a box. Three boxes in total. 
b) Group students and ask them to take out one piece of paper from each box, and put 
these in a sentence and write sentences down on worksheet. 
4) Let students make sentences using the structure and clarify the tense in Mandarin. 
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I began the Lesson Group with a saying about three factors for winning a war from 
Mencius, a philosopher in the Warring States Period: “天时不如地利，地利不如人和” (The 
time isn't as important as the terrain, but the terrain isn't as important as unity with the 
people) partly for the purpose of introducing famous and traditional Chinese values, but the 
main reason was because this sentence contained three elements, which were “time”, “place” 
and “action” that organised the language content into three categories that I planned to teach 
in this Lesson Group. Then I projected the poem《乡愁》 (“Homesickness”) with pinyin and 
hanzi on the whiteboard. A number of students recognised the poem immediately by saying 
“The poem is about “Homesickness””, and some, such as Maria and Edward even gave 
details of the poem, such as “His mother’s dead and he misses his country”. Then I asked 
students to find the words that indicated time. Students scanned the words on the whiteboard. 
James was the first one who found the time adverbial by saying “小时候” (“when I was 
little”) and then he pointed at the first word of each line and said “Every beginning of each 
paragraph”. I noticed that the class started to look for the starting words in each stanza, so I 
invited Sharon to read out these four adverbials of time. With some hesitation in pronouncing 
them, Sharon eventually read them out correctly. Then I asked her whether she knew the 
meaning of these words and it turned out that she could only remember that the first one 
meant “When I was little” and she recalled that “One of them means ‘now’”. Some students 
turned to their notebook for help, and they recalled the meaning of these four adverbials of 
time in succession. Then I showed a slide of the English translation of this poem and required 
them to write down the pinyin and English version of these four words before moving on to 
the review of pronouns. 
Students were very familiar with pronouns in Mandarin because both subjective and 
objective pronouns in Mandarin are the same form, which is easier compared to English. 
They recalled the singular personal pronouns “我” (I/ me), “你” (you/ you), “他” (he/ him), “
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她” (she/ her), “它” (it/ it), and the plural version “我们” (we/us), “你们” (you/you), “他们” 
(they/them especially for males or a general reference to a group of people), “她们” 
(they/them exceptionally for females), and “它们” (it/ it specifically for objects) successfully.  
They remembered that the word “们” was the indicator of plural pronouns. After writing the 
pronouns down in the notebook, I guided them to draw a family tree to review the terms for 
family members in Mandarin. When I asked them how to say “mother” in Mandarin, the 
majority answered correctly but not surprisingly with “妈妈”, which was the term I had 
taught them before. However, what impressed me was that a small number of students 
(mainly “top” students) said “母亲”, a formal way to address “mother” that appeared in the 
poem 《乡愁》(“Homesickness”). Meanwhile, some students asked “What is that?”, while 
some realised that it came from the poem. This made me realise the effectiveness of 
repetition in strengthening memory of words. Although the responding to the word differed in 
the class, many of the students remembered the elements of the poem, and this memory was 
triggered and revived by stimuli such as a sound or context in a specific point in time. 
Another dominant improvement from this lesson’s observation was the discrimination among 
“爷爷” (grandpa on father’s side), “奶奶” (grandma on father’s side), “外公” (grandpa on 
mother’s side) and “外婆” (grandma on mother’s side). 
English speakers generally apply the same terms to the parents both on their father's 
and mother's sides, which are “grandfather” or “grandpa”, and “grandmother” or “grandma”, 
though there are technical terms, which are “maternal grandmother/ grandfather” for the 
grandparent on the mother's side, and “paternal grandmother” for the grandparent on the 
father's side. In Term 1, I suggested how to distinguish these terms in Mandarin, explaining 
the radical (a component in a hanzi that is the semantic indicator of the hanzi) and the cultural 
difference. First, the radical “女” means “female”, so the hanzi “婆”and “奶” which 
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contained this part refers to females. This helped students distinguish “grandpa” and 
“grandma” in Mandarin. Then, I told them that because of the patriarchy and the low social 
status of females in Chinese history, females were considered as outsiders in a family. The 
word “外” means “outside (of)”, so the terms containing the word “外”, which were “外公” 
and “外婆” referred to the grandparents on the mother’s side. Students were struggling to 
memorise the difference among these words even with the explanation above. The following 
is the excerpt from my reflective journal for this lesson:  
It was not a surprise that students were still confused with the 
differentiation of these terms in particular. However, when I explained 
the story about the “outsider” again, not only the “top” students, but 
even some other students tended to need extra help in this subject, 
although they realised quickly that the words containing “外” referred to 
the grandparents on the mother’s side. When I asked them the reason 
why they could tell the difference so promptly and accurately this time, 
they answered that “because in the poem ‘“Homesickness”’, there are ‘
外头’ (which contains the hanzi ‘外’) and ‘里头’ meaning ‘outside’ and 
‘inside’”. This showed the effectiveness of the poetry feature of 
repetition in reinforcing the memorisation of the vocabulary, not just 
short term, but also long term memory (Reflection Journal, Term 3, 
14/09/2017). 
Also, these lessons would be more effective if I had added some language production 
activity in addition to the exercises, such as revising the poem《乡愁》(“Homesickness”) 
by replacing the time adverbial and/or personal pronouns to describe their relationship with 
their family or friends. 
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After finishing the review of the time adverbials, personal pronouns and family 
members, I started to introduce seven new verbs with flashcards printed with hanzi, pinyin 
and a picture. Although students were only required to know how to pronounce these words, 
I added hanzi in each flashcard to continue their familiarisation with the hanzi writing 
system. Figure 6.1 below is an example of the flashcards: 
 
Figure 6.1 Examples of flashcards for verbs (sleep & bath) 
The actions “做菜” (cook), “吃饭” (eat), “洗碗” (wash dishes), “洗澡” (shower), “刷
牙” (brush teeth), “洗脸” (wash face), “睡觉” (sleep) normally happened in the kitchen, 
bathroom and bedroom. I chose these actions to prepare for the introduction of vocabulary 
about rooms in Lesson Group 2 so that an integrated lexical base would be established for the 
ultimate goal of learning a more complex sentence structure. Students were requested to fill 
these words in a worksheet (see Figure 6.2).  
 
Figure 6.2 Example of worksheet (fill-in practice) 
169 
 
In order to reinforce their memory around this vocabulary, I played “Bingo” with 
them. Students were asked to write the words in the boxes so that they could practise using 
the words in a non-visual sense. Students seemed highly engaged in the process. Edward was 
a slow writer with learning challenges, and he was easily distracted by others. This caused his 
failure to complete the writing task on time and he could only participate in one round of the 
game, which reduced his opportunity to practise these words. After that, students were asked 
to finish the last part of the worksheet (see Figure 6.3), which was designed to test their 
comprehension of these words by matching up the pinyin and English translations. Macayla, 
Karen and Sharon had no trouble completing the task without checking the previous notes, 
while Edward still had difficulty doing so. 
 
Figure 6.3 Example of worksheet (match-up practice) 
In Lesson 2, I started the lesson with revision of the language content from the last 
lesson with flashcards, and then reviewed the numbers from one to sixty in Mandarin with the 
students by counting them together in order to scaffold the “clock read” section. After that, I 
introduced the first section of time adverbials: “read the clock”. It included three parts: 
describe the time when it was on the hour, and terms such as “a quarter”, “half an hour” and 
“three quarters”. Then students were required to finish the worksheet where clock time was 
written in the form of Arabic numbers, such as “11:25” and write pinyin on the corresponding 
space. This section took a long time because many students were still confused about 
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numbers, and to read the clock correctly required high proficiency and quick recognition of 
numbers. The second section was to learn how to say “早上”/ “上午” (two ways to say “in 
the morning”), “中午” (at noon), “下午” (in the afternoon), and “晚上” (in the evening). This 
was followed up by practice at drawing a time line, as seen in Figure 6.4: 
 
Figure 6.4 Example of time line 
After these two sections, I taught them how to combine the clock time with the 
specific divisions of a day. For example, “2 pm” was “下午两点” in Mandarin. The majority 
were able to translate the time into Mandarin and felt much more rewarded compared to the 
first section of the lesson, though some students needed more time to recall certain numbers 
in Mandarin. 
Lesson 3 started with the review of content from the previous lesson. Some students 
spent a relatively long time recalling numbers and practising the “clock reading”. Then I 
moved to the key structure: “Time adverbial, subject + ‘在’ + verb”, meaning “I am doing 
something at a specific time”. Generally speaking, the word “在” can be a verb, a preposition 
or a time adverb in Mandarin depending on the context. In this sentence structure, it functions 
as a time adverbial indicating that an action is ongoing, equivalent to the present progressive 
tense in English. The sequential logic of this sentence structure is crucial in allowing the 
sentence to make sense. I presented several examples for students, such as “晚上十点，我在
睡觉” (“Ten in the evening, I am sleeping”), and then we played the game “Pick & Match”. I 
prepared three opaque boxes labelled with “Time”, “Subjects” and “Actions” with papers 
printed with words regarding these three categories inside the boxes. Students could reach for 
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the paper through a hole on the top of the boxes. They were required to pick one piece of 
paper from each box and fit them in the sentence structure. All groups finished the task 
successfully, though students with a higher level of Mandarin proficiency were able to put the 
papers in order without discussion with their team members. I put the sentences created by all 
four groups together as a four-line poem according to the chronological order of the sentences, 
as follows in Table 6.3: 
Table 6.3 Students’ products 
Mandarin English translation 
早上十点，妹妹在睡觉。 
中午十二点，哥哥在洗碗。 
下午四点，妈妈在刷牙。 
晚上八点，我在洗脸 
Ten in the morning, litter sister is sleeping. 
Twelve at the noon, older brother is washing dishes. 
Four in the afternoon, Mum is brushing the teeth. 
Eight in the evening, I am washing my face. 
Karen’s group wrote this sentence; “晚上八点, 我在 am洗脸” meaning “Eight pm, I 
am washing (my) face”. I asked them why they put the “am” in the sentence. They answered, 
“so that people know I am washing my face now”. I reiterated the function of “在” in 
Mandarin, and then they asked, “What if I want to say ‘I was washing (my) face at 8 pm’”. 
This was a good question for transitioning the topic to ‘tenses’, so I started my explanation of 
tense with the tense in English. Whereas in English the verb “eat” will become “ate” for past 
tense and “eating” for present progressive tense, the equivalent in Mandarin “吃” (eat) stays 
the same, regardless of whether it is present, past or future tense. Despite the lack of 
Mandarin verb conjugations, there are other ways to express timeframes in Mandarin. In 
Mandarin, people usually add a word to indicate the tense. The word could be a statement of 
date such as “昨天” (yesterday) indicating the past tense, or a particle “了” after the verb 
referring to an action that occurred in the past and has been completed, or it could be a verb-
suffix “过” describing something you have done in the past. I presented a poem in pinyin and 
hanzi and allowed students to indicate the tense (see Table 6.4). Before starting, I asked 
students to assume that the setting was “12:00 am”: 
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Table 6.4 Poem with different tenses 
Mandarin English translation 
zhōng wǔ shí èr diǎn, bà bà zài chī fàn。 
中  午 十 二 点, 爸 爸 在 吃 饭。 
xià wǔ liǎng diǎn, bà bà chī guò fàn le。 
下 午 两  点，爸 爸 吃 过 饭 了。 
 
Twelve am, dad is eating (the food). 
 
Two pm, dad has eaten (the food). 
Students could speculate on the tense of the action “吃” (eat) quickly through 
locating the indicator “在” (ongoing), “过” (has completed), and “了” (has 
completed), though the tense of Mandarin was too hard to handle for these beginning 
learners. Nevertheless, the poetry-like form seemed to be effective in helping students 
to identify the tenses through some basic indicators, which facilitated the 
understanding of Mandarin in a more authentic way. Also, this taught me that 
students’ curiosity can never be underestimated. Teachers should be prepared in class 
to adjust their lesson plan.  
       6.2.2 Lesson Group 2: Grammar: Sentence structure. 
The focus of Lesson Group 2 in Action Research Cycle 3 was speaking and writing. 
The feature of poetry I applied was still grammar, and the area of Mandarin I focused on was 
time; a sentence structure including time adverbials, subjects, place adverbials and actions. In 
this Lesson Group, I planned to mainly observe and make notes on “top” student James, 
“average” students Jemma and Amy (the latter was away), and “bottom” students Judith and 
David. 
Table 6.5 Lesson record for Cycle 3 Lesson Group 2 
Cycle/  
Lesson Group 
Text Feature of 
poetry in 
focus 
Teaching 
objective 
How it 
worked 
Cycle 3/ 
Lesson Group 
2 
1.Time adverbials 
2.Place adverbials 
3.Verbs 
4.Sentence structure 
5.Poem 《昨天是今
Grammar -To teach new 
time adverbials. 
-To teach new 
verbs. 
-To teach new 
place adverbials. 
-Students 
could 
memorise 
the 
vocabulary. 
-Students 
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Table 6.5 shows the lesson records. Three lessons were included in Lesson Group 2. 
The first lesson was to introduce the terms for days in the week as new time adverbials, and 
nine rooms as place adverbials. The second lesson aimed to introduce six new actions. These 
would be applied in the new sentence structure “time adverbial, subject + ‘在’ + place 
adverbial+ action” in the third lesson. Activities related to poetry were designed and 
employed in this lesson. 
Lesson 1: 
1) Introduce week line: “星期一” (Monday), “星期二” (Tuesday), “星期三”(Wednesday), 
“星期四”(Thursday), “星期五”(Friday), “星期六” (Saturday), “星期天/星期日” (two 
ways to say “Sunday”). 
a) Finish worksheet (week line). 
2) Introduce nine rooms with flashcards: “厨房” (kitchen), “卫生间” (bathroom), “房间” 
(bedroom), “花园” (garden), “车库” (garage), “阳台” (balcony), “洗衣房” (laundry), “客
厅” (living room), “书房” (study). 
a) Finish worksheet (fill in). 
b) Draw dream home (artefact) and mark in Mandarin. 
c) Play a game: “Which room is it?”: invite one student to draw one item that belongs to 
one of these rooms, and let others guess which room it is in Mandarin. 
d) Finish worksheet (match up). 
天的昨天》 
(Yesterday is 
today’s yesterday) 
6.Poem 《昨天在昨
天期待昨天》
(Yesterday was 
expecting today 
yesterday) 
-To teach 
sentence 
structure: “Time 
adverbial, 
subject + ‘在’ + 
place adverbial + 
verb”. 
were able to 
write 
sentences 
following 
the sentence 
structure. 
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Lesson 2: 
1) Review learnt content with flashcards. 
2) Introduce six new verbs with flashcards. 
a) “浇水” (“water the plants”), “晒衣服” (“hang out the clothes”), “洗衣服” (“wash the 
clothes”), “看电视” (“watch TV”), “看书” (“read books”), “打游戏” (“play games”). 
b) Play a game “Match me up”: Stick on whiteboard papers with pictures and papers 
with words, and cover them with blank papers and number them. The first line is 
pictures, the second line is words. Students pick a number from the first line and a 
number from the second line. If the picture and the word match, then get rewards; if 
not, re-cover both and continue. 
c) Finish worksheet (fill in and match up). 
 
Lesson 3: 
1) Review four categories of learnt words with PowerPoint slides. 
2) Introduce structure “time adverbial, subject + ‘在’ + place adverbial+ action”: 
a) Ask students to underline parts of sentences presented in PowerPoint slides, and 
conclude the sentence structure. 
b) Play game “Pick & Match” with four categories of papers (same procedure as the 
game in Lesson Group 1). 
c) Find errors in sentences presented in PowerPoint slides. 
d) Finish worksheet (put language fragments together in correct order). 
3) Play with poetry:  
a) Figure out the meaning of five words in a poem. 
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b) Personification. 
 
I taught students how to say Monday to Sunday with a week line as Figure 6.5 shows:  
 
Figure 6.5 Example of week line 
Students could anticipate the way to say the upcoming days because they found the 
pattern of saying days in a week, which was “‘星期’ (week) + corresponding number”. The 
“Sunday” was an exception with two terms, but students had learnt and could identify the two 
hanzi “天” (sky) and “日” (sun) so they memorised it easily. Then I introduced the way to say 
“nine rooms” in Mandarin with flashcards, and asked students to finish a fill-in task and a 
match-up task in a worksheet. Students were required to draw their dream home and mark 
each room with pinyin afterwards.  
 
Figure 6.6 Students’ drawings of their “Dream home” 
176 
 
Figure 6.6 presents two drawings of their “Dream home” from two students. The left 
one was from Jemma (my “medium” level participant). She marked each room neatly and 
used seven different pinyin words for her rooms. However, she made one mistake on the 
“fang tian” as circled in the picture five times, for which the correct version should be “fang 
jian” (bedroom). The reason for that error could be the sound contrast of the initials “t” and 
“j”. Indeed, she knew the word for “bathroom” in Mandarin was “wei sheng jian”. The 
ending of the word “jian” meant “room” in general. This showed that she lacked the ability to 
discern each element in each word and the comparison of the similarities among words in her 
learning, which slowed down her accumulation of vocabulary. This observation of her case 
encouraged me to provide more help to students who had relatively weaker capabilities in 
integrating and synthesising language knowledge. The help could be guidance to find the 
pattern of words in the same category, or a statement that summarised all language content in 
one lesson or one Lesson Group. Another deficiency in her drawing is the exclusion of tone 
marks in all the pinyin. As discussed in Action Research Cycle 2, tone is one of the two most 
difficult components of the Chinese language for English speaking learners (Xing, 2011). 
Jemma’s deliberate or subconscious leaving out of tone marks reflected her low confidence in 
mastering the intonations of Mandarin, and the fact that she was still feeling challenged about 
intonation.  
The plan on the right hand side of Figure 6.6 was drawn by David. He designed his 
dream home delicately and used all nine words for rooms in pinyin. As seen in his drawing, 
he tried to include tone marks in pinyin, which was commendable and was a huge 
improvement for him, though he made some errors. I found that the errors he made were 
regular. To illustrate, there are five tones in Mandarin, and the fifth tone is a neutral tone 
which is toneless. The first tone (T1) is high and flat, represented by a straight horizontal line 
above a specific letter in pinyin “-”. The second tone (T2) is a rising tone, represented by a 
177 
 
rising diagonal line above a specific letter in pinyin “/”. The third tone (T3) is a falling and 
rising tone, and it is represented by a curvy “dipping” line above a specific letter in pinyin 
“ˇ”. The fourth tone (T4) is a falling tone, represented by a dropping diagonal line above a 
specific letter in pinyin “\”. The reason that I emphasise here “a specific letter” is because 
there are certain rules of tone mark placement (as mentioned in Chapter 5), and David put all 
the tone marks in the correct place, showing that he was aware of, and had mastered, the 
rules. Speaking of his errors in the tone marks, he tended to mistakenly put T2, which was a 
rising tone “/” on the sounds that were supposed to be T1, which was a high and flat tone “-”. 
For example, the circled pinyin “fāng” he wrote eight times, although its correct pinyin 
should be “fáng”. He wrote “yāng” twice, although its correct pinyin should be “yáng”. This 
was actually a common error made by other students in my class, especially in speaking. 
They had difficulty in pronouncing T2 in Mandarin, and often pronounced T1 instead. This 
might result from their pronunciation habits in English, which is not a tonal language 
(Wayland & Guion, 2004). Another error made by David was to confuse T2 and T4, showed 
in circled pinyin “kū”in Figure 6.6, which was supposed to be “kù”. My students often had 
difficulty with this distinction. Sometimes, they would point at a T4 mark and say “This is the 
second tone”, and vice versa. The reason was that these two tones used the same pitch 
contour shape, but had opposite directions: the T2 is a rising diagonal line while the T4 was a 
dropping diagonal line. The likeness of the two marks could easily result in a “mixed-up” 
error, as in the discussion of errors in the previous chapter; for instance, the confusion of the 
two sounds “ei” and “ie”. 
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Figure 6.7 Student drawing of a “Dream home” 
Figure 6.7 was designed by James. He made the same mistake as David did on the 
tone marks, as seen in the three circled pinyin. The special nature of his drawing lay in the 
use of words that were out of the vocabulary range I had taught them. In respect of the 
vocabulary selection in my lesson planning, my primary consideration had been the 
usefulness of the word in daily contexts, so I only thought of conventional wordings for 
rooms, such as “bedroom”, “kitchen” and “bathroom”, and neglected the reality that students 
always yearn for fun. James added a basketball court because that was his favourite sport, one 
outdoor and one indoor swimming pool, which also reflected that swimming is a popular 
family entertainment for Australian families in summer, and also a cinema as he liked 
watching movies. He asked me the Mandarin for “basketball court”, “swimming pool” and 
“cinema” while designing his “dream home”. I reflected in my journal: 
I suddenly realized that students kept sharing their habits and their life 
experience with me during and after class. I listened to them and 
responded to them. I remembered that Edward loved reading, Judith 
was good at painting and Karen was a big fan of pop music, but most 
importantly, I often lost the connection between their interests and my 
teaching content (Reflective Journal, Term 4, 30/10/2017). 
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After the painting, we played the game “Which room is it?” to stimulate the students’ 
response using vocabularies about rooms. One student was invited to the front to draw an 
item that belonged to either room, and the rest of the class needed to speculate which room it 
was in Mandarin. Students loved this game and tried to respond quickly, especially Amy and 
James. A match-up practice followed and the majority could finish the task independently, 
including the “bottom” level participants. 
In the second lesson, I introduced six new verbs with flashcards after reviewing the 
learnt content. As with the seven verbs learnt in Lesson Group 1, these six new verbs were 
selected based on their association with the nine rooms for the sake of learning the new 
sentence structure in the next lesson. In order to reinforce students’ memorisation of these six 
new verbs and check students’ mastery of the content learnt before (nine rooms and seven 
verbs), I designed a game called “Match me up” (the rules can be seen in the lesson outline 
above). This memory challenging game required students’ high levels of concentration on 
each uncovered word or picture, and required them to look for and identify the connection the 
bond among the papers. This game engaged students of all ability levels and they asked for 
more rounds of this game. A practice on the worksheet with fill-in and match-up tasks 
followed. Students performed well in these tasks. The reason that I spent so much time on 
practice was because the more solid the vocabulary foundation that students could build 
before the learning of sentence structure, the more flexible and meaningful sentences they 
could make.  
In the last lesson of Lesson Group 2, I put four categories of learnt words, including 
time adverbials, subjects, place adverbials and verbs in PowerPoint slides and reviewed them 
with students together. Then I introduced the sentence structure: “time adverbial, subject + ‘
在’ + place adverbial+ action”. Before showing them the structure, I presented them two 
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sentences in this structure and asked them the meaning of the sentences and to summarise the 
structure by themselves, as shown in Table 6.6 below: 
Table 6.6 Sentence examples and translation 
Sentence examples in pinyin and hanzi Translation 
zǎo shàng qī diǎn ，wǒ zài fáng jiān shuì jiào。 
早 上  七 点，  我 在  房 间  睡 觉。 
Seven in the morning, I am sleeping in the 
bedroom. 
xīng qī yī ，jiě jiě zài huā yuán jiāo shuǐ。 
星 期 一，姐 姐 在 花  园  浇 水。 
The older sister is watering in the garden 
on Monday. 
 
When I first presented the first sentence, the class was dominated by “top” students 
like Maria and James. They could easily tell the meaning of the sentence without too much 
thinking. Before presenting the second sentence, I asked students to raise their hands if they 
knew the answer instead of calling out, and I found that other students did know the meaning 
or at least some parts of the sentence. I invited Jemma, who was less active in class but 
volunteered to translate the sentence, and she performed very well. Then I asked students to 
compare the two sentences to see whether they could find any patterns. David murmured next 
to me, “‘Time’ first”, so I encouraged him to continue, but he still felt uncomfortable to 
express his opinion in front of the class. I then asked him to write his opinion down, and gave 
the chance to Edward, who smiled and said, “Both end with actions”. Many students could 
not hold their answers to themselves anymore and started calling out. Then I invited James to 
underline each section in the sentence on the whiteboard, and checked David’s finding on his 
notebook, which was absolutely correct. I rewarded students for their achievement and 
reiterated the pattern again, particularly the usage of “在”, which was a preposition of place 
different from the function in the sentence pattern they had learnt in the last Lesson Group. 
Due to the sound engagement of the game “Pick & match” in the previous lesson, I did this 
again with one more box, which belonged to the room category. Four poems were created 
after putting together the lines that each group created, and the following two tables present 
two of them: 
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Table 6.7 Student writing and translation 
Student 
writing/ 
sample 
 
 
Translation “Wednesday, older brother was in kitchen sleeping. 
Tuesday, older sister at/in living room watching TV. 
Morning, dad was in/at bedroom washing dishes.”  
(translated by Maria and Sharon) 
 
Table 6.7 presents the poem written by Maria and Sharon, and they also translated it 
into English by themselves. They put every piece of language fragment in the right place and 
created three lines with interesting meaning because of the uncertainty in the way the poem 
was created (extraction from boxes randomly). Also, they followed the rules of tone mark 
placement and chose the correct tone marks for every word except a couple of pinyin. 
Beyond that, their translation of the word “在” showed their understanding of the different 
functions of this word in different contexts. Here, “在” was a preposition, and they translated 
it into “in/at”, which was correct. Another issue of their translation was the tense. In the first 
and third lines, they indicated the past tense by using the form “was” of “be verbs”, which 
was a “yes and no” situation. As clarified before, there is no verbal inflection in Mandarin to 
refer to the tense; instead, a way to indicate the tense is to add a statement of the date in the 
context. In this case, the date was clearly pointed out as a “Wednesday”, “Tuesday” and 
“morning”, but not specifically enough. Due to the limited knowledge of how to use the 
language in a more specific way, and the lack of declaration by the speaker as to the day on 
which the event occurred, the tense is not fixed in the context. In other words, the tense in 
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Mandarin could not be explained simply to the students with a few sentences; this would 
require a much broader and more complex explanation than would be required to explain 
English tenses. Nevertheless, it was admirable for the students to have opinions about every 
component of each sentence, and especially admirable was the learners’ expectations of 
coherence in language. The linking of meaning construction with a focus on the forms of 
language is precisely one of the processes which I believe can be made possible by the 
vehicle of poetry. Poetry has the potential to enhance minor and even subtle linguistic 
awareness among L2 learners (Hanauer, 2001; Culler, 1975).  
 
 
Table 6.8 Student writing and translation 
Student 
writing/ 
sample 
 
 
Translation In the afternoon, grandpa is in the garden watering. 
At the noon, grandma is in the laundry taking a shower. 
A quarter past 10, you are in the study room hanging the clothes. 
 
The poem in Table 6.8 was written by a group including James, Karen and Amy. Also 
because of the uncertainty of drawing fragments from the boxes, these lines were funny. 
James was a clever student with high involvement in Mandarin class. He was optimistic in 
learning challenging elements in Mandarin, such as the tones and hanzi. Although his 
handwriting was very slow which might be because he was a left-hander, he always tried to 
write all the elements I presented to the class on the whiteboard, including pinyin with tone 
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marks, hanzi and English. His persistent efforts along with his talent in language enabled his 
considerable achievement in Mandarin class after only one year’s learning. He influenced his 
group to mark all the tones on their product, and all of them were correct. Actually, the 
original second line they wrote was “zhōng wǔ, nǎi nǎi xǐ zǎo xǐ yī fáng”, whose literal 
translation is “At the noon, grandma shower laundry room” where the preposition “在” (at/ 
in) was omitted and the sequence of the place adverbial and the action was reversed. 
However, the first and the third lines were perfectly right. Also, based on the handwriting 
style, all three lines seem to have been written by the same person. Therefore, the mistake in 
the second line could have resulted from carelessness, but it could also be a manifestation of 
unsubstantial understanding or insufficient familiarisation with the sentence structure itself.  
After this game, I projected a three-line poem (see Table 6.9) where the sequence of 
each part was mixed up deliberately to allow students to find the errors: 
Table 6.9 Poem for error-finding activity 
Before 
sorting 
chú fáng  wǒ  zài  xǐ wǎn  zuó tiān 
厨 房   我   在  洗 碗   昨 天 
xǐ zǎo  zài  dì dì  wèi shēng jiān  wǎn shàng 
洗澡   在  弟弟   卫 生 间     晚 上 
zhōng wǔ  shí èr diǎn  huā yuán  zài  mā mā  shài yī fú 
中 午   十 二 点   花 园    在  妈 妈   晒衣服 
After 
sorting 
zuó tiān , wǒ zài chú fáng xǐ wǎn 。 
昨天,   我 在  厨 房 洗 碗。 
wǎn shàng , dì dì zài wèi shēng jiān xǐ zǎo 。 
晚 上,    弟弟在 卫  生  间  洗 澡。 
zhōng wǔ shí èr diǎn,  mā mā zài huā yuán shài yī fú 。 
中 午 十 二 点，  妈 妈 在  花 园  晒 衣 服。 
Translation Yesterday, I was washing dishes in the kitchen. 
In the evening, younger brother is taking shower in the bathroom. 
At the noon, mom is hanging clothes in the garden. 
 
In this activity, poetry became a test context that made learning a language 
more playful. In order to correct the poem, students needed to figure out the 
meaning of each fragment first, and then classify each phrase in a line into each 
category, and the last step was to re-order the structure based on the category. 
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Students were allowed to work this out in groups and each line was presented by 
different group members, so that everyone could be part of this activity and had a 
chance to practice the pronunciation.  
Sharon and Maria were the first to accomplish this task, and both of them 
pronounced the lines clearly and correctly. David and Edward had difficulty 
presenting their product because their pronunciation was relatively poor and 
reflected a lack of practice. Again, poetry reading forced students to pay attention 
to the language forms in order to construct meaning. The next task was similar; re-
ordering fragments in their worksheet individually. Some students who needed 
extra help took their final product from the previous task as a model to complete 
this individual task, and most of them were able to finish it completely.  
The last section of this lesson was a poetry related activity with a higher 
level of difficulty. There were two phases in this activity. In the first phase, 
students were required to comprehend a poem, which was both a tongue twister 
and a brain teaser printed with hanzi, pinyin and English translation, and to identify 
the meaning of five time adverbials in Mandarin. The worksheet was as per Figure 
6.8 below: 
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Figure 6.8 Worksheet of poetry task: Phase One 
The aim of this task was to understand the meaning of the five time adverbials: “前天
” (the day before yesterday), “昨天” (yesterday), “今天” (today), “明天” (tomorrow), and “
后天” (the day after tomorrow). When students received the worksheet, they asserted that it 
was an impossible mission. To build their confidence, I led them to understand the meaning 
of the English translation first. Once the English translation was comprehensible for them, I 
asked them to count how many times each word appeared in this poem, and finally they 
reached an agreement of “once, five times, twice, three times and once” for the words “前天
”, “昨天”, “今天”, “明天”, and “后天” respectively, and four times for both of “是” and “的
”. Then, I asked them to count the frequency of the words in the English translation, and they 
came to the agreement of once for “the day before yesterday”, five times for “yesterday”, 
twice for “today”, three times for “tomorrow”, once for “the day after tomorrow”, four times 
for “is”. The answers for this task became quite obvious. All they needed to do was to match 
up the words with the same frequency and locate them in each line. Students were excited to 
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be linguistic detectives and enjoyed the feeling of achievement. Then I encouraged them to 
continue the challenge and tackle the task in Phase Two. 
The poem in Phase Two utilised the device of personification which enhanced the 
level of difficulty. Students were required to identify the extended meaning that each “昨天”, 
“今天” and “明天” stood for, which was not the original meaning they were aware of. The 
worksheet was as follows: 
 
Figure 6.9 Worksheet of poetry task: Phase Two 
The sense of achievement from the experience of the first task stimulated students’ 
faith and resolution to solve the new task. Nevertheless, this task was way beyond students’ 
capabilities at this stage, which partly showed that the concept of personification was more 
suitable for advanced L2 learners. I annotated the meaning of three verbs in this poem, as 
seen in the “Note” in Figure 6.9. The translation of this poem was:  
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‘Yesterday’ was expecting today yesterday, 
‘Today’ is recalling yesterday today, 
‘Tomorrow’ will be imagining tomorrow tomorrow. 
 
The first words, “Yesterday”, “Today” and “Tomorrow” in each line were 
personified, as if the days were human stressing the attitude of “carpe diem”. The poem 
suggests that it is human nature to constantly look back to the past and look forward to the 
future, while neglecting the present. None of the students could account for the poem by 
themselves. Even after my interpretation of the poem, some students still felt perplexed about 
its meaning. The poem itself might be far-fetched and hard to understand, and perhaps 
showed poor judgement in poem selection. Understanding the personification required a 
higher level of linguistic awareness and understanding. This means the efficacy of the feature 
of personification in poetry might be difficult for beginning learners compared with advanced 
learners.  
A test was conducted at the end of this cycle which consisted of three sections with 50 
overall marks (see Appendix 9). The first section was designed to test student mastery of time 
adverbials through numbering different time adverbials in chronological sequence. The 
second section aimed to check student understanding of the sentence structure “Time 
adverbial, subject + ‘在’ + place adverbial + action.” As practised before, students were 
required to reorganise language fragments into logical sentences. The third section was 
translation, including three English-to-pinyin and two pinyin-to-English sentences, which 
was to check overall student understanding of four categories of language and the shift 
between languages. 
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Figure 6.10 The distribution of scores in the Cycle 3 grammar test 
As shown in Figure 6.10, fourteen students attended this test and the average score of 
this test was 34. Table 6.10 below summarises the performance of, and errors made by, my 
nine participants in this test:  
Table 6.10 Overall performances of the nine participants in the grammar test 
Level  Student Overall scores Error categories  
Top Maria 49 Subject 
Karen 48 Time adverbials  
James 40 -Time adverbials 
-Verbs 
-Place adverbials 
Medium Amy 26 - Time adverbial 
-Sentence structure 
Jemma 48 -Time adverbial 
-Verb 
Sharon 32 -Time adverbials 
-Verbs 
Bottom David 12 -Time adverbials 
-Sentence structure 
-Subjects 
-Place adverbials 
-Verbs 
Judith 12 -Time adverbials 
-Sentence structure 
-Subjects 
-Place adverbials 
-Verbs 
Edward 24 -Time adverbials 
-Sentence structure 
-Subjects 
-Place adverbials 
0
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7
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-Verbs 
 
All four categories, including time adverbials, subjects, place adverbials, and verbs, 
and sentence structures were involved to some degree. Further, within the same category, the 
range of errors varied greatly among students at different levels. For example, with regard to 
the same category of time adverbials, Karen only erred because she confused “xia wu” 
(afternoon) and “zhong wu” (noon), while everyone else except Jemma in both “medium” 
and “bottom” levels made at least six errors and up to thirteen errors in time adverbials. In 
addition, each level had one student with inconsistent performance compared to what they 
usually scored. James, for example, lost six points on time adverbials out of ten points he lost 
in total, which was much below his normal level. He himself accounted for this by claiming 
to be stressed by having tests in other subjects in the same week, and no time to prepare for 
the Mandarin test. His reason was supported by many other students, and this perhaps 
revealed the inessential status of Mandarin in comparison with other compulsory courses. 
Conversely, Jemma made a huge improvement relative to her former performance. In fact, 
she had constantly made progress since Term 1. She achieved 29/30 (29 points out of 100), 
28.5/50, 19/30 and 48/50 in Terms 1, 2, 3 and 4 respectively. This indicated that her 
engagement in Mandarin class was increasing in all three Cycles. The features of poetry did 
assist her learning to a large extent. Likewise, Edward achieved 24/50 in Term 4 while he 
only achieved 15.75/100 in Term 1.  
6.3 Findings of Cycle 3  
In Action Research Cycle 3, I used Chinese poetry as material to teach and assess 
students’ understanding of grammar in Mandarin, particularly the learning of two sentence 
structures. I planned to allow students to write their own poem using the learnt sentence 
structure, however, the time available was limited and I could not complete this plan.  
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The coding process of the reflection journals was the same data analysis procedure as 
I had used in the previous two Chapters. Table 6.11 shows the three main categories which 
emerged from this term’s reflection journals: 
Table 6.11 Cycle 3 Categories in reflective journals 
Category 1 Student memorisation of language content in poems 
Identified themes Selected quotes from the journals 
Word 
recognition and 
memorisation 
When I asked them the reason why they could tell the 
difference so promptly and affirmatively this time, they 
answered that “because in the poem ‘homesickness’, there are 
‘外头’ (which contains the hanzi ‘外’) and ‘里头’ meaning 
‘outside’ and ‘inside’” (14/09/2017). 
Recital of poems The poem “Homesickness” has these, “小时候”, “长大后”, 
“后来啊” (14/09/2017). 
Category 2 Student improvement in Mandarin 
Identified themes Selected quotes from the journals 
Students raise 
questions 
After many students knew the usage of the sentence structure, 
some of them started wondering about the tense in Mandarin 
(18/10/2017). 
Varied 
performance in 
activities 
Some students could put sentence fragments in order without 
thinking, while some students still needed to refer to the 
structure on the whiteboard (1/11/2017). 
Category 3 Student engagement 
Identified themes Selected quotes from the journals 
Students enjoy 
games 
Students loved playing games. What surprised me was the 
participation of some naughty or timid kids. They started 
raising their hands and answering my questions (30/10/2017). 
Know students I suddenly realized that students kept sharing their habits and 
their life experience with me during and after class…but most 
importantly, I often lost the connection between their 
interests and teaching content (30/10/2017). 
 
The summary findings of this Cycle are analysed in Chapter 7: 
1. Poetry can be presented as either a language product of students’ grammar 
practices, or as a text material to test and improve L2 learners’ grammatical 
understanding.  
2. Poetry served as a language context for making grammar obvious and playful. 
3. L2 learners were more successful with sounds than the meaning of words 
when recollecting. 
 
In this Cycle, I examined the feasibility and effectiveness of employing poetry in the 
teaching of Mandarin grammar with a focus on two sentence structures. Poetry was also used 
to teach verb-tense identification.  
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Firstly, poetry can be presented as either a language product of students’ practices, or 
text material to test grammatical understanding. The poem created from the “Pick & Match” 
game was one example of consolidating the mastery of sentence structure. Students enjoyed 
playing with sentence elements and felt a sense of achievement with poetry as their product 
was read out in front of the class. Additionally, by sorting out the sequence of language 
fragments, students were able to test whether they understood grammar rules. As my 
observations of students and my reflective journals in previous sections have already noted, 
students’ understanding of grammatical structure was varied. For example, they 
misunderstood how to convey tense (see Section 6.2.1). 
The second and more important finding was that poetry served as a context for 
making grammar obvious and fun in two different ways. One was that poetry was used as a 
sample text from which students were to locate the underpinning grammar and summarise the 
grammar pattern. I found that the grammatical structures could be easily taught and 
understood with the help of poetry (Mittal, 2016). The formal features of poems revealed 
similarities in grammatical categories which were present in many poems, which was 
beneficial for the learning of grammar (Hanauer, 1997). Poetry provided sentence frames and 
refrains on a syntactic level (Elster, 2010). The close reading of poetry allowed students to 
link the form of language to its meaning construction, which heightened learners’ language 
awareness (Hanauer, 1997; Mukarovsky, 2014). For instance, the pattern of the second 
sentence structure was gradually understood by students through observation and through 
associating sentences with language content they had already learnt. This facilitated students’ 
ability to learn independently and enhanced their confidence in Mandarin learning and 
language awareness. Student-written poems could also be used to reflect their thinking 
process during poetry creation. An example of this is students’ understanding of the tense 
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system in Mandarin and their discrimination of the different functions of “在” (either as a 
preposition or a time adverbial) in different sentences or contexts.  
Thirdly, in terms of word recognition, it appeared that students were more confident 
about sounds than the meaning of words. Some students could recall the meaning of words in 
learnt poems, while many other students had an asymmetric memory of words and sounds. 
Students’ memory of words could be triggered through sounds (Lea et al., 2008), such as 
calling the words out, but it appeared to be hard to recall the meaning of the word as well. 
However, students could associate synonyms in poems to help build their vocabulary, such as 
the two ways of saying “mother”. This phenomenon was replicated in this cycle as students 
learnt well from the context and the use of repeated words in poetry.  
Student work samples also showed their limited proficiency in pronouncing tones and 
their discrimination of tone marks. Although the use of rhyme and rhythm was helpful in tone 
acquisition, ongoing tone practice in later learning needed to be maintained.  
Another result was that the employment of the rhetorical feature ‘personification’ 
seemed not to be ideal for beginning learners, or at least not entirely clear. Poetic language 
sometimes violated the norms of standard language, producing powerful aesthetic effects for 
the linguistic context (Mukařovský, 2014), but which required the awareness of an L2 learner 
to comprehend. Thus, in order to fully account for the efficacy of personification in L2 class, 
it would be necessary to conduct further studies to examine this over a longer period and with 
more students. 
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CHAPTER 7 CROSS-CYCLE FINDINGS AND DISCUSSION 
This chapter reviews the findings from each Action Research Cycle of this study and 
analyses the new data collected at the end of my teaching of Mandarin in the Australian high 
school. These new data are derived from two Focus Group interviews with students and an 
interview with the mentor teacher. Following that, a discussion of findings from this study are 
presented in reponse to each research question, the implications of the study for practitioners 
are explained, and the limitations of the study are identified.  
7.1 New Data 
7.1.1 Student focus group and analysis. 
Before summarising the cross-cycle findings in Section 7.2, I would like to triangulate 
my findings with two Focus Group interviews with my student participants and an interview 
with my mentor teacher at the end of Term 4, where overall feedback around the whole 
year’s teaching was provided. As Efron and Ravid (2013) suggest, the number of participants 
of a Focus Group should be restrained to four to seven to optimise the environment of 
interaction between participants, so the nine participants were divided into two groups based 
on their attendance on the two appointed dates at the end of Term 4 on which I planned to 
conduct the interviews (see details in Table 7.1).  
Table 7.1 Focus Group participant profiles 
Focus 
Group 
Participants  Gender Level of 
Mandarin 
Reasons for arrangement 
Focus 
Group 1 
Initial 
participants 
James M Top Based on attendance at the 
first appointed date. Linda 
was to replace Edward 
(absence for personal reason) 
because they had similar 
Mandarin levels.  
Amy F Medium 
Judith F Bottom  
New entrant Linda 
(pseudony
m) 
F Bottom 
Focus 
Group 2 
Initial 
participants 
Karen F Top Based on attendance at the 
second appointed date. 
Edward was still absent from 
the lesson. 
Maria F Top 
Sharon F Medium 
Jemma F Medium 
David M Bottom 
 
194 
 
Both interviews were around 30 minutes in length. The student participants were 
invited to sit around a table in a quiet classroom with minimal distractions. Before starting the 
interview, every participant received a paper with four questions that were used as guides for 
discussions and they were asked to think about the questions and make some notes for 10 
minutes. They were informed that the interview was audiotaped, that everyone would have a 
chance to express their opinions individually and that a discussion on each question would 
follow. Below are the summary and discussions of participants’ feedback and opinions on the 
Mandarin class. The questions were simple and direct, such as the following: 
1. How do you like learning Mandarin and why? 
2. Do you think you’ve made improvements in learning Mandarin this year? 
3. What do you like most about the Mandarin lessons you have taken in Terms 2, 3 
and 4 this year? Has learning Mandarin through the Chinese poems helped you? If yes, 
in what ways? If no, why not? Which of the poems we have learnt do you remember 
best? Can you recite or describe it? 
4. Do you think the poems helped you to memorise Chinese words or phrases better? 
Why or why not? 
The audiotapes were transcribed, coded and analysed along with the word data from 
my field notes. In Appendix 10 an extract from Focus Group 1 shows my coding method. Six 
overarching themes were revealed from the participants’ comments. Within each major 
theme, a number of sub-themes were identified and discussed. The following are overarching 
Focus Group themes:  
1. Positive experience with Mandarin lessons 
2. Improvement in Mandarin 
3. Negative former experience with poetry 
4. Varied memory recall on poems 
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5. Functions of poetry in Mandarin learning 
Positive experience with Mandarin lessons 
Overall satisfaction with my Mandarin lessons was expressed by student participants 
from both focus groups, who perceived Mandarin as a significant subject of learning. The 
benefits they have reported were mainly assiociated with exploring and experiencing another 
culture, appreciating its diversity, and the possible advantages of learning Mandarin for future 
communication, career possibilities and travel. For example, James said that “Learning 
Mandarin helps me communicate with people. It’s pretty interesting.” He acknowledged the 
communicative function of learning a new language, which prompted his resolution to put 
effort into the lessons. As poetry was used in 60% of all my Mandarin lessons, and a number 
of students also expressed positive evaluation of learning Mandarin through poetry, it can be 
inferred that the use of Chinese poetry has been predominantly effective in teaching 
Mandarin and increasing class engagement. 
Overall improvement in Mandarin 
The majority acknowledged their improvement by comparing their knowledge of 
Mandarin now with their knowledge one year ago, and by giving examples of language topics 
they had learnt this year, as Table 7.2 presents below:  
Table 7.2 Examples of student reflection on their improvement 
Participant Conversation transcription 
Sharon Last year, all I could say was “ni hao” (hello), “ni hao ma” (how are you). 
Now I can say more and faster. When I went to the train, there was a 
Chinese woman talking. You know, I can at least understand two words. 
That’s something, right? 
Maria Many things. Like pronunciation and understanding when to use certain 
words or sentences, how and what it means to others in certain ways. 
Amy  Yeah, I think I’ve made a good improvement in Chinese because I know the 
phrases, structures of sentences. And some words about basic subjects, like 
colours, sports, places, time. 
Judith I think I’ve made a big improvement because I don’t know that Chinese has 
tones, and now I know how to pronounce them…and make me feel, you 
know, good at having a better mindset. 
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David was the only one who denied improvement. He provided an objective though 
somewhat belated reflection: “Umm…no. I didn’t listen. I didn’t review.” His overall 
achievement in Mandarin was not ideal, and he was always distracted by chatting with others. 
Besides his disposition, I asked him whether my way of delivering lessons failed to engage 
him, and he answered “No. I like your lessons, I just…I don’t know”. From my prolonged 
invovlement with David’s class, I understand that David’s performance in other academic 
subjects are also ordinary, and remains to be improved.  As the efficieveness of teaching 
strategies varied for different students, future research could explore how poetry could be 
used to motivate the learning of Mandarin by timid and easy-to-be-distracted students like 
David. Although on a similar academic level to David, and more timid than David is, Judith 
turned out to be more engaged in activities than David, especially in pronunciation, as she 
says in Table 7.2.  However, Judith is less easily distracted and has developed a genuine 
interest in learning the pronunciation of pinyin syllables and words.  
Negative former experience with poetry 
During the discussion, some participants shared negative experiences with poetry in 
which they felt frustrated and bored, prior to my use of poetry in Mandarin lessons. 
Nevertheless, they made a distinction between reading poetry and completing language 
learning activities that involve the use of poetry, and expressed their appreciation of the latter: 
Karen: “The poem is boring. I don’t like poetry. I generally don’t like poetry. 
But I don’t mind learning Chinese poems. That’s fun.” 
 
Jemma: “I don’t like poetry, but I enjoyed doing this poetry and activities. I 
like this…it has more meaning, so I learn more.” 
 
Karen: “Yeah. Shakespeare, oh gosh.” 
 
Maria: “It’s fun. Everyone’s different. To me, I just think it’s a much easier 
way.” 
 
            This finding shows that the use of poetry in Mandarin for the purpose of language 
learning has in a sense, shifted students’ perception of poetry as a form of language, and has 
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made poetry a more accessible genre to students. Most importantly and relevantly to this 
study, the use of poetry has proved to be an engaging method in teaching Mandarin as a L2.  
Varied memory recall on poems 
Successful recall of learnt Chinese content occurred in both Focus Groups, where 
participants were able to name and recite a variety of poems and words, phrases and 
sentences they had learnt. Among these poems, 《乡愁》(‘Homesickness’) was the “hit 
poem”. As Judith noted: “ ‘Homesickness’ was my favourite because, you know…the 
pronunciation is easier than a lot of the other poems. Well, to me it is. Oh, some of the 
phrases I can remember, like, ‘hou lai a’ (‘later on’)”. Similarly, David agreed that poetry did 
help his learning, and he mentioned the poem “Homesickness” but could not think of any 
word or phrases. Linda also mentioned the same poem and added that “It’s about his mom 
dying and stuff. She was in and he was out. Yeah, she was in the coffin and he was alive.” 
However, she could not recall any language content either.  
Unlike “bottom” level students’ vague impressions of poetry, students in the 
“medium” and “top” levels could recall poetry in a more detailed way. For example, James 
highlighted the feature of repetition in poetry by recalling and reciting the poem《感谢》
(‘Gratitude’). He said “Like ‘How grateful I am’ in the ‘Gratitude’ poem. The first two lines 
‘How grateful I am, when I first came to you’ were repeated in the whole poem. ‘I was 
expecting something, yet you give me…’” His reciting awoke other Focus Group 1 
participants’ memories of poems in Term 2, in particular when the feature of repetition was 
applied: 
Amy: “And I have written paragraphs using adjectives to describe alien 
something.” 
 
James: ‘的’ as adjective, like, ‘蓝蓝的’ (blue), the ‘Little Boat’ poem, we do a 
lot of describing. And in Term 3, we mostly learnt pinyin. We did the 
compound finals, simple finals, the rules of the tones, and initials. It’s rhymed 
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in ‘一闪一闪亮晶晶’ (Twinkle Twinkle Little Star) (He then started singing in 
Mandarin). 
 
Me: “How about in Term 4?” 
 
James: “ ‘在’ (preposition or time adverbial), subjects, four boxes game, 
combine sentences” 
 
Amy: “Places, actions.” 
 
In Focus Group 2, the scenario was similar to the previous one. Instead of recalling 
language elements in English, some “medium” level students spoke some Mandarin and 
recited some poems in Mandarin. In their discussion, a variety of nursery rhymes introduced 
in Term 2 were recited: 
Jemma: In “Term 3, the tones, how to pronounce them and how many 
they are. How to apply the pinyin stuff. Term 2, vocabulary, how to 
pronounce them. And Term 4, sentence structure, how to make a 
sentence properly. The ‘“Homesickness”’ is like he is away from his 
home, and he’s saying that his mom passed away and he misses 
homeland, stuff. And, you know, ‘Twinkle Twinkle Little Star’, that 
kind of stuff as well. I know the words and phrases in my brain, but my 
pronunciation was really bad.” 
 
Sharon: “The poem is like a rhythm, so you know, ‘小白兔白又白, 两
只耳朵竖起来。爱吃萝卜和青菜, 蹦蹦跳跳真可爱。(lines in ‘Little 
Bunny Is So White’ )’ ‘一闪一闪亮晶晶’ (‘Twinkle Twinkle Little 
Star’) and ‘一只青蛙一张嘴’ (‘A Frog Has One Mouth’).” 
 
Karen: “The ‘Little Boat’ poem. Blue sky, curvy…the paragraph we wrote. It’s 
beautiful.” 
 
Jemma: “Star in the sky, shining. And tongue twister. ‘Goose on the slope, the 
river is…the goose crossing the river, and the goose is fat, the river is wide.’” 
 
Findings show that some students were able to remember the poems per se, and each 
poem then works as a unit of meaning that organises and prompts memories of the syllables, 
vocabulary, and sentence stuctures for a majority of students taught through that poem. In this 
way, poem works as a two-tiered memorisation tool.   
Functions of poetry in Mandarin learning 
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The majority of the participants validated the efficacy of employing poetry in 
the Mandarin classroom. The features of repetition, rhyme and rhythm were stressed 
with regard to their functions in classroom engagement and memorising language 
content. The meaningful context and unique language of poetry made poetry an 
appealing reading material, engaging students in Mandarin learning. The following 
comments manifested this theme: 
Jemma: “Poems are easier to involve, like, can stick in your heads. Both 
repetition, and rhyme and rhythm are more interesting, so, like, you don’t get 
bored as easy so you can pay more attention.” 
 
Maria: “It makes me enjoy learning Chinese more. Personally, I found it 
enjoyable doing the poems because it has rhythm.” 
 
Amy: “Poetry is a fun way to learn Chinese. Like I said, not just sitting there, 
listen to a teacher. You’re actually learning.” 
 
Apart from poetry’s function in classroom involvement, a number of participants at 
all levels pointed out its role in reinforcing their memory of language content and enhancing 
their pronunciation proficiency. Maria and Karen’s comments in Focus Group 2, for example, 
uncovered this theme: 
Maria: “Poems help me with pronunciation…help me remember Chinese 
words much better. It just helps with memorising the words.” 
 
Karen: “Yeah, it helped. The repetition not only makes me more likely to 
remember the words, but also makes me remember the sentence structure.” 
 
Further, David acknowledged the advantages of poetry in language teaching, but he 
seemed to be still feeling guilty about not studying hard in the past year: “It does help me a 
little bit, but I still need more practice.” The discussion in the other Focus Group was 
consistent with the themes above: 
Amy: “Learning Mandarin through poems helps me and teaches me the 
structure and all the words in the sentence.” 
 
James: “It helped me remember the order. And helped me, like, remembering 
the key phrases because all the poems we learnt have two or three key phrases 
that I’m gonna learn. Umm… key phrases that are, like…in there were 
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repeated so it gives us more practice and quiet capturing. They are easy to 
learn. And rhyme and rhythm make it easier to remember.” 
 
(Everyone agreed) “Yeah…” 
 
Judith: “The Chinese poems do help me a lot because of the pronunciation, 
before I don’t really remember the pronunciation properly… when I review 
them, I can remember how I say before.” 
 
Amy: “It’s repeated. That’s better for us to remember. It definitely improves 
my Chinese comprehension a lot more. It’s pretty good.” 
 
In sum, the key findings from student feedback through the focus groups show 
poems as a ‘schema’  that presents students with a logic, or string of mearning, or 
associated sentiments that works to engage students’ learning of Mandarin in class, as 
well as reinforce their memories of the language content.  
7.1.2 Interview of mentor teacher and analysis. 
At the end of the Term 4, I conducted an interview with my mentor teacher. I 
transcribed relevant excerpts from the audiotape and summarised the major themes from it 
(same coding process as examples of Focus Group 1 coding in Appendix 10). Table 7.3 
presents the major themes emerging from the interview, and here I discuss them along with 
sub-themes in the following sections. 
Table 7.3 Summary of interview responses from mentor teacher 
Main topics Themes of responses 
1. Comment on my overall teaching 1. Massive growth of the teacher 
2. Improvement of students 
3. Suggestions to move to the next level 
2. Effectiveness of poetry in 
Mandarin teaching 
1. Higher-order thinking 
2. Efficacy of poetry in Mandarin teaching 
3. Suggestions on strategies related to poetry 
 
My mentor teacher acknowledged the growth I made through the whole year of 
teaching, chiefly with regard to my growing confidence, rapport with students, and the design 
and delivery of lessons. In the interview, he commented: “I think around Term 2 when you 
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started to develop more processes, more strategies to deal with some of the issues in the 
classroom, that built your confidence” (Mentor teacher Interview, 13/12/2017).  
Experience refined my teaching and thereby built on my confidence, as my mentor 
teacher remarked on my teaching:  
And then you’re just doing activities with them that were engaging, and 
you’re much more selective in what you were doing in terms of activities. I 
can see how your activities relate and build upon each other. You’re able to 
provide them lessons that are not only scaffolded, but you also relate to 
them, and the lesson becomes engaging and fun (Mentor teacher Interview, 
13/12/2017). 
 
Similar to his comment in the written feedback in Term 3, he perceived my 
connection with the students, which aided the engagement of students in the lessons: 
The way you relate to the students on a teacher-student level has improved 
clearly because you’re able to connect the relationship with the students, and 
that allowed you to then communicate better with them, and also allowed 
you to deliver the content really well (Mentor teacher Interview,13/12/2017). 
 
My mentor teacher also responded to the furtherance of students’ understanding of 
Mandarin, Chinese culture and tradition, especially the recognition, memorisation and 
utilisation of hanzi: 
The students are getting more of an understanding of your culture, your 
language, traditions and having that imparted to the kids. I know that when I 
speak to some of the kids or some of them speak to me about the course, you 
know, they did learn a lot in terms of speaking, understanding characters, 
which is quite difficult for many people. The kids were able to recognise and 
remember and make a line full of characters and meaning, and turn it into 
sentences… I think it’s quite rewarding to see that learning is taking place 
(Mentor teacher Interview, 13/12/2017). 
 
In addition to my improvement, he also provided some suggestions on my teaching to 
move to the next level. One was to analyse the syllabus and the other was to know students, 
especially kids, with learning difficulties, really well. As he said: 
One is to look at the syllabus document more closely and deconstruct it so 
your outcomes are more aligned with it. The other part is the execution of 
your plan. There are times that classroom management stopped you from 
delivering the best of your lesson. The positive relationship you eventually 
ended up having with students is wonderful, like conversing with students, 
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and the value you attached to the red rooster reward, but you also need to 
know how to deal with the difficult kids by knowing how they think and 
learn, so when you encounter the situations, you would know how to adapt 
to that (Mentor teacher Interview, 13/12/2017). 
 
He then summarised by comparing my roles at the beginning of the teaching to my 
current status: 
I think you’re mature in your role, and you’ve grown into the role of a 
teacher. At the beginning, you know, I’ve seen you as someone comes 
into the class just telling kids what Chinese culture and language is about, 
to what you are now, a teacher, developing your practice in teaching kids 
language and culture and tradition in the Australian context. That’s a 
massive distinction. A super growth over the four terms and to be the one 
you are here (Mentor teacher Interview, 13/12/2017). 
 
Moreover, my mentor teacher also commented on the effectiveness of using Chinese 
poetry to teach speaking and writing in Mandarin. He elaborated on the challenge of poetry: 
Poetry really allows students to engage in a higher-order thinking task because 
it has many requirements to understand the mechanism of poetry, and not only 
that you’re raising them to that level, but looking for repetitions, emotions, 
descriptions, visualization, rhyme and rhythm for kids. It’s really workable for 
them that they were introduced to a new form of literature (Mentor teacher 
Interview, 13/12/2017). 
 
He then highlighted the efficacy of poetry as a vehicle for language teaching and its 
uniqueness: 
For the time that you devoted with them to poetry and what they got out of it, 
it was really a wonderful job. Having poetry as a vehicle to deliver all these 
Chinese language, culture and traditions is very effective. It also added a bit 
more dimension to the lesson rather than just the PowerPoint or a piece of 
paper. We’ve never had someone do poetry in the last 10 years that we have 
had Ningbo (The ROSETE Program). It’s a breath of fresh air (Mentor 
teacher Interview, 13/12/2017). 
 
In the end, he also offered advice on strategies to employ poetry in Mandarin 
class: 
I would have loved to see more of that because I think it worked well. I 
would also love to see it be taken to the next level, like students write their 
own Chinese poetry and they could have recited it somewhere. There’s a 
whole lot of strategies that we could have, like having poetry printed and put 
on the wall or the kids could make a card of poetry and send it to someone 
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they love, but the time is also another issue (Mentor teacher Interview, 
13/12/2017). 
In sum, the mentor teacher’s feedback reveals the teaching of Mandarin through poetry 
as an innovative and intellecutally stimulating method that is enriching, diverse, and full of 
potential.  
7.2: Data Review 
The field notes during class observations, together with lesson records, have been 
presented and discussed in Cycle Chapters 4, 5 and 6 in detail. In short, participants at 
different levels varied greatly in both their participation and outcomes, especially at the 
beginning of Cycle 1. However many participants, especially Huiyin and Beidao in the 
“bottom” level, made evident progress throughout the four terms’ learning, as shown in the 
test results and class performance. Moreover, students’ showed a preference for activities 
which allowed them to vocalise or write. For example, students were willing to recite poems 
in pinyin practice, and to practise hanzi in paragraph writing. Furthermore, among the 
features of poetry I employed in the Mandarin teaching, I found that personification was the 
least favourite feature for my participants, while repetition, rhyme and rhythm were preferred 
by them. The possible reason might be that they are inclined to be attracted by tasks with 
either visual or verbal patterns, instead of high-level intellectual tasks. Although as discussed, 
the application of personification in my research was not successful, it was worth trying, and 
it is clear that using personification with this age group is a pursuit that would require further 
studies. 
Students’ work samples and test results were also presented and analysed in each 
cycle. The design of tasks and tests for the purpose of assessment and evaluation also 
required careful consideration of the teacher. Generally, student work samples from tasks 
assigned in each cycle reflected students’ mastery of the demanded language content. For 
example, the three samples of creative paragraph writing using Mandarin adjectives and 
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English in Cycle 1 displayed students’ understanding of the usage of the taught adjectives in 
both predicative and attributive ways, and they also revealed students’ varied masteries of the 
writing of hanzi. Additionally, the sentence writing based on a requested structure also 
demonstrated students’ capabilities in this field.  
However, there were times when the design of the tasks reduced learners’ 
performance. A good example would be the task related to the poem《天净沙•秋思》 
(Tune: Sunny Sand. Autumn Thoughts) where I asked students to locate sounds with multiple 
required marks as I articulated them. The complicated requirement made students confused 
about the rules and distracted them from concentrating on the sounds. 
7.2.1 Summary findings of Cycle 1. 
Action Research Cycle 1 examined the efficacy of applying poetic features of 
repetition in the teaching of speaking and writing in Mandarin. Table 7.4 summarises the use 
of repetition for the teaching of different aspects of speaking and writing in Mandarin. 
Table 7.4  Cycle 1: The use of repetition in poetry and aspects of language taught 
Language aspects Teaching activities and learning 
outcomes 
Language in 
selected poems 
Speaking Sounds Practise pinyin while reading poems 
aloud 
All pinyin in 
poems 
Words and  
phrases 
Memorising re-duplicated phrases by 
reading them aloud.  
Adjectives in《小
小的船》( “Little 
Boat”) 
Sentence  
structures 
Poems with certain sentence 
structures recurring in each stanza. 
Language 
structures in《感
谢》 
(“Gratitude”) 
Writing Recognising  
hanzi 
Students find repeated hanzi through 
pinyin, English translation, or the 
shape of hanzi. 
Repeated hanzi in 
all three poems 
Writing  
hanzi 
Similar to modelling, once students 
can recognise hanzi, they are able to 
write hanzi. 
Hanzi practice in 
“Tian Zi Ge” 
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Writing  
sentences 
The repeated sentence structures in 
poems make students familiar with 
the way they are used and able to 
write in a combination of Chinese 
and English. 
Adverbial and 
sentence 
structures in 《感
谢》 
(“Gratitude”) 
Writing  
paragraphs 
Students use phrases and sentence 
structures learnt from poems to write 
paragraphs combined with English. 
Paragraph writing 
in Lesson Group 
1《小小的船》
( “Little Boat”) 
 
As shown in Table 7.4, selected poems with repeated language elements were used 
effectively in teaching various aspects of both speaking and writing in Mandarin. In fact, the 
efficacy of repetition in the teaching of sounds suggested the use of the features of rhyme and 
rhythm. Consequently the repetition of sounds was used in Cycle 2 to teach pinyin 
systematically. As analysed in Chapter 4, the findings in Cycle 1 are: 
1. Repetition in poetry can improve L2 beginning learners’ hanzi recognition. 
2. Poetry can be a resource to increase L2 beginning learners’ writing skills with the 
strategy of creative writing. 
3. Poetry can enhance L2 beginning learners’ language awareness of the target language. 
4. Repetition in poetry can reinforce L2 beginning learners’ short-term memory. 
5. Both poetry reading and listening to poetry recitation can be effective strategies in 
classroom management. 
7.2.2 Summary findings Cycle 2. 
Action Research Cycle 2 explored the use of the features rhyme and rhythm in the 
teaching of pinyin. Table 7.5 summarises the use of rhyme and rhythm in poetry in aspects of 
speaking and writing. 
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Table 7.5 Cycle 2: The use of rhyme and rhythm in poetry and aspects of language taught 
Language aspects Teaching activities and learning 
outcomes 
Language in selected 
poems 
Speaking Sounds 1. Distinguish pinyin finals and initials 
through reading aloud or choral 
reading. 
2. End rhymes help students practise 
finals, and alliteration helps students 
practise initials. 
All pinyin in poems 
Words and 
phrases 
Rhymed Chinese words increase the 
sound appeal and reinforce student 
memory of vocabulary. 
Numbers in 《一只青
蛙一张嘴》(A Frog 
Has One Mouth); 
Family members in 
《哥哥和姐姐》(Elder 
Brother and Sister) 
Sentence 
structures 
Students can recite lines in poems with 
familiar structures. 
《一只青蛙一张嘴》
(A Frog Has One 
Mouth)；《小白兔白
又白》(Little Bunny Is 
So White) 
Writing Recognising 
Characters 
Alliteration in Chinese can be a phrase 
consisting of the same radical, which 
can help students with the recognising 
or guessing of the meaning of certain 
hanzi. 
“琳琳”(Linlin), “琵琶” 
(Pipa) and “澎湃” 
(surging) in the poem
《琳琳》(Linlin) 
Writing 
pinyin 
Students are able to write pinyin based 
on listening. 
All pinyin in poems 
Writing 
sentences 
/ / 
Writing 
paragraphs 
/ / 
 
The findings based on the analysis of data in Chapter 5 were: 
1. Poetry can be effective in developing L2 beginning learners’ language awareness, 
metalinguistic awareness, phonological awareness and verbal awareness in particular. 
2. Poetry can consolidate knowledge and serves as an assessing material to check L2 
learners’ grasp of the target language. 
3. Insights and suggestions in selection of poetry for L2 beginning learners:  
a) The features such as rhyme and rhythm can arouse students’ interest in 
learning a language. 
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b) The poem should accord with the targeted language content and learners’ 
comprehensive ability. 
4. Three main factors that hinder English speaking L2 learners’ pinyin acquisition 
seem to be: 
a) Unfamiliar grapheme-phoneme correspondences. 
b) Sound marks with a similar shape. 
c) Uncertainty of simple finals. 
5. Poetic devices such as rhyme and rhythm can assist the recall of hanzi from 
previously learnt poetry. 
7.2.3 Summary of findings for Cycle 3. 
In Action Research Cycle 3, Chinese poetry was used as material to teach and assess 
students’ understanding of grammar in Mandarin, particularly the learning of two sentence 
structures. Table 7.6 below presents my use of poetry in relation to the grammar of Mandarin 
in aspects of speaking and writing. 
Table 7.6 Cycle 3: The use of grammar in poetry and aspects of language taught 
Language aspects Teaching activities and learning 
outcomes 
Language content 
Speaking Sounds Students understand the rules of 
using tones. 
Time adverbials, subjects, 
“在” , place adverbials, 
verbs, and sentence 
structures.  
Words and 
phrases 
Students learn Chinese 
vocabularies of four grammatical 
categories. 
Sentence 
structures 
Poetry can be used to highlight 
grammar. Students can identify the 
mistakes of grammar in poems. 
Writing Recognising 
pinyin 
Students can recognise pinyin, 
understand the rules of pinyin such 
as tone marks placement. 
Writing 
pinyin 
Students can use pinyin to write 
sentences. 
Writing 
sentences 
Students learn to create sentences 
in grammatical order with learnt 
vocabularies in pinyin. 
Writing 
paragraphs 
Not attempted 
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The findings of this Cycle, having analysed the data in Chapter 6, are as follows: 
 
1. Poetry can be presented as either a language product of students’ grammar practices, 
or as a text material to test and improve L2 learners’ grammatical understanding.  
2. Poetry serves as a language context for making grammar obvious and fun. 
3. L2 learners were more successful in sounds than the meaning of words when 
recollecting. 
7.3 Answer to Main Research Question 
To respond to the research question, “What aspects of speaking and writing in 
Mandarin can be effectively taught to L2 speakers using Chinese poetry, and how is this best 
done?”, I will here clarify each aspect of speaking and writing in Mandarin, discuss the 
features of Chinese poetry that were employed, and the strategies I have applied with 
evidence generated from my whole-year’s teaching.  
I acknowledge that the effects of using Chinese poetry in Mandarin teaching does not 
work uniformly across all students, but in general, speaking has been broken down into 
aspects of sounds, words and phrases, and sentence structures. The findings of this study 
show that the teaching of each of these aspects can benefit from the use of poetry. First, in 
terms of sounds, the poetic features of repetition, and rhyme and rhythm in particular have 
been used effectively to teach pinyin through both reading and reciting activities. The 
majority of learners became accustomed to the repeated sounds that appeared in poems, 
which provided them with a basic impression of the constitution of pinyin and improved their 
language awareness in Mandarin. Rhyme and rhythm are also associated with activities such 
as choral reading and reciting of poems to improve learners’ speaking competence. It is of 
vital importance to select suitable poems as teaching and practice material for learners at 
different stages. Through reading selected rhymed poems, learners can practise targeted 
phonetic elements in a more intensive way. Also, the poetry reading helps learners 
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distinguish finals from initials in pinyin and enhances their phonological awareness. 
Additionally, poetry can be used in various assessment activities in order to test learners’ 
mastery of pinyin. For example, the teacher can set up a task for students to identify a sound 
in a learnt poem, and time the frequency of the sound’s occurrence, or can lead students to 
read aloud a poem and meanwhile record the articulation errors they made. The advantage of 
poetry for this purpose over other text types (essays or single sentences, for example) is that 
each poem combines several linguistic features that makes memory of sounds easier, 
including  a context of meaning, rhymes, rhythm, and repetition.  
Second, poetry can also be effectively used to teach vocabulary, sentence structures. 
The repetition and rhythm emphasise sound and reinforce memorisation of repeated words 
and phrases. Moreover, many phrases and sentence structures recur in a poem, and through 
reading and discussion, learners would not only have more exposure to words in the same 
class, such as time adverbials in the poem 《乡愁》(Homesickness), and recurring sentence 
structures, such as “当…的时候” (when/while) in 《感谢》(Gratitude), but also have an 
understanding of where to position these words in a sentence, and how to organise a sentence 
with the same structure in the poem.  
Furthermore, poetry can also be deployed as a means of teaching and assessing 
grammar. For instance, learners can find some patterns of tone mark placement through 
reading a poem.  If the tone marks in a poem are removed, learners can put tone marks on 
each pinyin and assess their understanding of the rules. In addition, poetry helps highlight the 
rules of grammar. In other words, learners can compare some irregular grammatical 
phenomena in poetry with standard grammar they have just learnt. By this process, poetry 
makes the grammar more fun and obvious.  
The writing of Mandarin consists of the recognition and writing of hanzi, and the 
writing of sentences and paragraphs. Poetry can assist learners’ improvement in hanzi 
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recognition and writing. The repetition in poetry provides more access for learners to observe 
the repeated hanzi, such as the re-duplicated adjectives in 《小小的船》(Little Boat),with 
such repetition reinforcing recognition. Additionally, with practice in writing strokes, such as 
in “Tian Zi Ge”, learners can build an insight into each element that forms a hanzi, which 
helps reinforce their memorisation of this hanzi and can therefore enhance learners’ language 
awareness of the writing system of Mandarin. Moreover, alliteration is common in poetry, 
and there are alliterated phrases in poems, which also contain the same radical (a part in a 
hanzi that often serves as a sematic indicator of a hanzi) in each hanzi (see examples in the 
poem 《琳琳》(“Linlin”)). This similarity in both hanzi and sounds can accelerate learners’ 
accumulation of vocabulary, build a connection between hanzi and sounds, and deepen their 
understanding of Mandarin. 
Also, poetry can be a source to improve learners’ writing skills. For example, the 
repeated parallel construction in poems I selected such as 《感谢》(“Gratitude”) gives 
learners multiple examples of using a series of sentence structures in a meaningful context. 
Learners can mimic the sentence structures in their own story making/poetry. The strategy of 
creative writing that combines Mandarin with English allows learners to write freely and 
compensates for being beginning learners with limited vocabulary in Mandarin. The written 
product can also reveal their knowledge so far and their uncertainty regarding particular 
language points. Learners can also focus on grammatical patterns by observing and 
comparing grammatical phenomena in poetry with standard language, and create sentences in 
grammatical order and insert learnt phrases in Mandarin into the sentence. 
In sum, the mentor teacher’s feedback reveals the teaching of Mandarin through poetry as an 
innovative and intellecutally stimulating method that is enriching, diverse, and full of 
potential.  
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This study found that the use of Chinese poetry has been effective in teaching Chinese 
and increasing class engagement.  Specifially, Chinese poems can be used for the purpose of 
teaching Chinese language to L2 learners whose everyday language of communication is 
English.  Each Chinese poem works as a ‘schema’ to organise students’ thinking and memory 
of language content through creating a cluster of mearning, sentiments and/or logic that 
reinforce their memories of the language content such as syllables, vocabulary, and sentence 
stuctures. In other words, each poem becomes a holistic unit of meaning that provides the 
context for students to better access and learn otherwise fragmented language elements. That 
poetry integrates linguistic features such as repetition, rhyme, and rhythm further addes to the 
advantage of poetry to facilitate the memorisation of the taught language content.  
The poetry features I chose have shown their effect in promoting learners’ acquisition 
of Mandarin. The selection of poems played a crucial role in the lesson delivery. Frequently, 
suitable poems were difficult to locate for the purpose of teaching, and this triggered the 
necessity to adapt or create poems for certain features.  
 
7.4 Limitations of the Study 
Two limitations are identified in this research. The first limitation relates to the time 
length of data collection. Although the time spanned nearly one year, it was still not sufficient 
for what I would regard as adequate data collection to make stronger statements about the use 
of poetry. This is manifested particularly in Action Research Cycle 3 when I had no time for 
students to write poetry and apply the grammar they had learnt. Also, the arrangement of 
Mandarin class in this school meant that I met students three times every fortnight, which 
always requires a large amount of time to be spent on review and left less time to carry out 
the study. 
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The second limitation relates to the findings from this action research study, which is 
limited to the specific context of the class of students in the Australian high school where I 
taught, and cannot be generalised.  As in all case study work, it is the reader who determines 
the level of generalisability for a context of their own. 
7.5 Implications of the Study for Practitioners 
The experience from conducting this research can provide some suggestions to assist 
Mandarin teaching and beginning teachers in schools in NSW. First, it provides some 
encouragement for Mandarin teachers to use different forms of literature with different 
strategies to teach language and engage students. The identified facilitating and constraining 
factors in the application of Chinese poetry in Mandarin teaching may help beginning 
teachers build confidence and new understandings around teaching. Second, this study 
provides a diversity of teaching perspectives of Mandarin classes in NSW. My conclusion is 
that it is worthwhile employing poetry in the teaching of Mandarin, and the strategies 
required to use it effectively need to be further explored. Third, the writing of hanzi is 
learnable even for beginning Mandarin learners, the pictographic hanzi in particular. 
However, the learning of tones in Mandarin requires more effort and new strategies. 
7.6 Further Research 
Based on what I have found from this research, tones in Mandarin are difficult for L2 
learners. I would suggest further research using Chinese poetry as a means to help learners 
differentiate the five tones and examine the effectiveness of different strategies. The potential 
of poetry, particularly the principles of poem selection and the necessity of poem writing for 
the purpose of teaching could also be the focus of future research. In addition, more research 
could focus on identifying further language features that could be potentially addressed 
through the use of poetry. The pedagogy of advising L2 learners to write a poem in the target 
language is worth experimenting with as well. In addition, the training of beginning 
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Mandarin teachers is another area recommended for further research. Considering the 
increasing importance of Mandarin learning throughout the world, studying pedagogy and 
methodology to teach Mandarin in the context of L1 English is highly recommended.  
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APPENDIX 10 An Example of the Coding Process of Focus Group Interview 1 
Student original comment 
(Term 4, 27/11/2017) 
Summary statements Codes 
“I like learning Mandarin because 
it’s interesting. You know, the 
culture overall.” 
Mandarin is interesting 
because of culture. 
Attitude and reason in 
Mandarin learning 
“I like learning Mandarin cuz I 
might need it in the future, like in 
career.” 
The usefulness in 
future career. 
Attitude and reason in 
Mandarin learning 
“Learning Mandarin helps me 
communicate with people. It’s 
pretty interesting.” 
Communicative 
function of Mandarin. 
Attitude and reason in 
Mandarin learning 
“I didn’t listen. I didn’t review. 
Keep talking with other people.” 
Little improvement in 
Mandarin because of 
poor class engagement. 
Improvement in Mandarin 
“ ‘在’ (preposition or time 
adverbial), subjects, four boxes 
game, combine sentences.” 
Student recall of learnt 
language content. 
Recall of language content 
“Poems are easier to involve, like, 
can stuck in your heads. Both 
repetition, and rhyme and rhythm 
are more interesting, so, like, you 
don’t get bored as easy so you can 
pay more attention.” 
Features of poetry 
arouse students’ 
interest to learn 
Mandarin. 
Function of poetry 
 
